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Abstract

This section presents an analysis of various models of ECCE thertls®e states of Delhi, Odisha
and Telangana, togethewith an analysis of their costs amdvenues Thereport is split ino two
sections: cost estimations and resource mahtion. The first section presents a conceptual and
analytical framework for a comprehensive analysistted cost of various ECCHnodek in the
country to arrive at alternative cost models. The second sedtighlights the range of funding
sources available within these models and the various ways in which the nasedrces are

allocated fordifferent expenditure heads.

Themethod for undertaking a comparative analysis of various ECCE modallsdtwo steps: first,
developing estimationsf the total annual cost by taking monetary estimates of monetised and non
monetised processes and annualising capitabstmentstaking inb accountopportunity coss for
assets like landr buildings. A secondstep involved estimating capital expenditure and annual
recurrent coss that do not include any nomonetised/opportunity costSimilarly, an analysis of
resources has been undertakday first categorising the various kinds of resources drawn on by

organisationdollowed by acostversusresourceanalysis foeach model

Information regarding costs and resources were gathered using both primary and secondary
sources. Primary sourcescloded interaction with various stakeholdeirs the field using multiple
tools like Focus Group Discussions, interviews, and observations. The secondary soains
included balance sheets and annual reports as provided byreélspective organizatiors. (Find

calculatiorsin Annexure 4.

Altogether, the sectionprovidesinsights intoemerging lessons for funding of ECCE programmes in
the countryand advocates the need fordiverse set of cost models for diverse target groups and

locations
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1.1 Framework for understanding costs and revenue

As mentioned earlier, this is an indicative exercise to understand diffé&ieds of costing that exists

in the ECCE sectargue for provisionsvith more realistic and differentiated costing norms aiifd
necessary even for diverse models, foblicly funded programmes. It is very clear from the analysis
that the needs of varios groups and locations are diverse and a unified and homogenous cost
approach does not help. This analysis uses the costs of various models following different
approaches and providing different kinds of services in varied locations to diverse targps goou
understand the range that exists and to be able to make suggestions that allow for shalit in
flexibility in contextually responsive ECCE models. In this process, these models themselves become
representatives of diverse practices rather than améque model The name of the organisations
whose costs and revenues are being analysed are kept anonyrieese have been referred to as a
model that represents the approach and location (e.g., urban independent ECCE centre, rural pre

school and so on).

It is important to understand that the interventions are usually conceived or understood better in
terms of either processes (what would happen there: teaching, playing, sleeping, eating, training,
monitoring etc.) or components (what is needed there: @igal space, facilities, support materials
(curriculum, training facilities and materials; human resourdescher, helper, manager, supervisor
etc.), and not in terms of what are usually known as cost heads (e.g., salary, travel, rent, etc.).
Therefore, it makes much more sense to understand the processes and components of the
programme first followed by an understanding of the expenses involved and resources required.
Some of these costs and resources may not be in the shape of monetary figures iim castxe.g.,
parents volunteering to teach at least once every wgekhese costs then need to be monetised

using suitable assumptions to get an understanding of the entire cost.

Therefore, the first step was to make a matrix of the components/processeone side and cost
heads on the other and map the two in a matrikablel presents our framework for the cost
estimates carried out for different ECCE models. This was followed by adapting the matrix for each
of the modes$ separately taking the modekpecift details into accountAnnexure2 providesthe

modekspecific matrices.

The next step was to estimate the costs and revenue of respective models. We have undertaken

three exercises for all models:
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i. estimating the total annual costs by taking monetary estimates noh-monetised
processes/contributions and by annualising the capital investmenteluding
opportunity costs, wherever suitable.

ii. estimating the capital expenditure and annual recurrent exges; this does not include any
opportunity cost.

iii. estimating the annual revenueakingdiverse sources into account; this does not include

non-monetised inputs

This exercise is followed by a discussibithe implications of these cost patterns for pubpolicy

and finance. It is important to mention here that the caosstimation uses various reasonable
assumptions for both monetisation arahnualsation exercises and therefore there could be some
minor deviationbetweenthe estimates and real costs. Thisuld also happen because the cost and
revenuerelated information are sometimes collected through interviews and understanding of the
processes of respective models rather than the account books, whichsgearetimesnot accessible

and which also sometigs dd not include all the elements of the model that have cost implications.
However, this does not have any significant implication for either comparative analysis or in terms of

deriving inferences for the policy and costing of public programmes.

1.1.1. Methodology for cost estimates of the individual models
AttheFANR G adr3asS 2F O02ai SadA Yl (O Sannal peentielar@dBer | G G SY L

child coss for providing ECCE services taking both capital and recurrent costs into acceunt. A
mentioned earlier, this is to ensure that per child or per centre costs are not underestimates and
include capital and nomonetised costs as well. However, that does not mean that these are the
annual running costg annual percapita running expendité may be lesser than this as that often
does nottake initial capital investments into account. In other words, this exercise is to estimate the
actual economic costs and not the expenditure alone. Both normative and statistical analytical
methods have bee used for analysing data for costing exersiaad for calculating per centrpér

child cost. Most of the information on cost is collected through the use of multiple tools:
management questionnaige FGIB, interviews and income and expenditure sh&etlt is also

assumed that capital asset costs are at current prices.

! See Annexure 1 for Tools.

8| Page



Tablel : Baseframework of process/componeqtcost relationship

Cost heads
Processes / Capital goods Consumable
components Rent / landc facilities materials Materials Misc.
building (furniture/ Salary (physicaland (teaching Travel
nutrition and learning)
others auxiliaryfacilities
. Building/ Desks, etc. (if Teachlng
Teaching relevant for the | Teachers salary learning
ROOMS approach) materials
Playing playground Play materials
Sleeping Space* bedding Food items
Eating Space*
Health Auxiliaryservices
Teacher N Trainers Training Travel of teachers
N Space : : :
training remuneration materials [trainers
o Salary / Travel of teachers
Monitoring : :
remuneration [trainers
: : Travel to
**
Managing Space Furniture Salary headquarters, etc.
Com_r_nun_|ty N Salary Food iterms Traml_ng Travel toworkshop
mobilisation materials place

* if separate from teachindgarning area

**depending on the approach the model follows
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1.1.2 Annualising the capital costs

In general, an estimation of annual value of capital cost is difficult because the capital is @ag in

2N G162 @SIENBRQ GAYSZT odzi GKS @ASfR&a INB &aLINBIFR

capital expensest would inflate the cost of thenodel in the initial period. If the assets are rented,
then the annual rent can be used to represent the value of the capital resource used during the year.
However, in our analysisf some models, capital assets like land and building are not rented and
therefore some estimates are required for the annual value of used capital. To resolve this, we
estimated imputed rent which measures the annual value of the amount of capital used up each

year and used this to arrive at total annual costs of respectiveatsod

For calculating rental value afapital investments, rate of depreciation and interest rates are
estimated first. The interest rates have been used to estimate the opportunity cost, which refers to
the alternative possible use of the asset. In maayges, assets like land and building are-@xesting

and donated by the community, government, or someone else but these buildings and land may
have had alternative usage and the decision to build or use it for a particular purpose may mean the
sacrifice ® an opportunity to build or use it for something else. In such caseshave used interest

rate plus rate of deprecation for calculating the rent value of assets (land and building). We have
used interest rates that could have been earned through altéveausage of the same asset to be
equivalent to bank rate of Reserve Bank of India on first class bills of exchange (@& yer,

2017); based on assumption that this is modest and reasonable. For assets that have been created
just for that purpose only deprecation rate is considered for calculating the rental value of the

assets as one may already be paying interest ondtaken for that purpose.

The rate of depreciation is a muclisputed item. Depreciation depends upon the life span of the
asset. Fothe purposes of this study, the working life of a permanent and g@mihanent building

is assumed to be 50 years and that of the computer and equipment five years. The life of all other
assets is assumed to be 10 years. For calculating the rates i&aigon,the straight line method is

used which assumes equal rater each yearThis may be a simple assumption and the reality may

be a little different butt suits the needs of the present analysis.

Table2: Parameters used in fealculation ofrental value

Component Life Span Period | Depreciation Rate
Building 50 2
Furniture and fixtures 10 10
Vehicles 10 10
Computer andequipment 5 20
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| Others | 10 10

1.1.3 Recurrent Costs taking non -monetised processes into account

The recurring costs in this analysis consists of the sum total of six different components viz, i)
Infrastructure, space and resources (either given or imputed, as explained above); ii) Salaries
(Teachers/Caregivet Staff); iii) Nutrition &d auxiliaryservices; iv) Learningiaterial andcurriculum
development; v)TeacherOther trainings vi) Parent/Communitycentred practices.After estimating

the annual current expenditure, per centggr child, the annual cost has been arrived at by dividing
the total cost of the programme by total number of centres/children under that particular model.

Monetisation of some nomonetised practices makes reasonable assumptions, listed in Ann&xure

For estimating pecentre or per child cost for composite institutions that provide services for non
ECCE aggoups or classes, each institution is divided into the number of clagssfers and for the

costs of the components that are used by all but no clear divisiomsvailable, the annual amount

for that component is divided by the number of classes first. Then that amount is multiplied by the
number of classes that the ECCE services account for, as explained below. For instance, if the centre
caters to studentsrbm pre-primary to primary, then it means there are eight classes in the centre
(three for pe-primary and five for primary), and the annual cost of that component would be first

divided by eight and then multiplied by three to arrive at the annual costife ECCE stage.

For calculating ECCE centre/fmehool cost:

Total Coston Recurring Component (including imputed Rent)

+ Total No. of Classes under ECCE Centre

Total Mo.of Clazsesin the Centre/School
Annexure3 provides the assumptions and estimation of each component of all the models.

1.2 Features and Cost Estimates for different models

This section presents eomparative analysis of nine né@DSmodels that we studied. Tabl@
describes the models, their locations, management and focus. The abbreviations givertabléhe
are used henceforth to refer tthe respective models. Before goingttee costanalyss, we briefly
present here the major features of the modelhis would help us in viewing the cambalysis from

the perspective of the contextin which it is operational and the approach it follows.
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Table3: Abbreviation, modekype and management

SI.No | Abbreviation Model Type Management
Urban programme involving community Child anccommunity-
1 UPCS stakeholders focused NGO
Composite urban school with praimary
2 CUSP (1) | sections Childfocused NGO
Composite urban school with prarimary
3 CUSP (2) | sections Childfocused NGO
Ruralcommunity-based child development Child anccommunity-
4 CBCDC centres focused NGO
Child andparent-
5 UBM Urbanbalwadimodel focused NGO
Child andharent-
6 UCM Urbancréche Model focused NGO
StateUniversitysupported urban preschool
programme attached to a universiffunded by | Child andparent-
7 SSUP the state government through the university) | focused Public
8 LUPS Low-cost urban with preprimary sections Childfocused Private
Child andharent-
9 UPPS Urban preschool+ primary school model focused NGO

1.2.1 Main features of the models

Urban Programme involving Community stakeholders (UPCS)

The NGO is registered as a society under the Societies Registration Act 1860. It started in Delhi in
1969 at a construction site at Rajghat and spread gradually to other such sites in Delhi as well as in
Mumbaiand Pune. Recenthit has also been identifid as a technical resource by the MWCD under

the restructured and strengthened ICDS programme to assist with attaining the specific objective of
convertingfive per centof all AWCdnto anganwadi cuntréchecentres.Thelarger objective of the
organisationis to provide good quality day care services based on the basic principles of child
development and to cater to working women from some of the most marginalised communities who

do not receive these benefits from any other source.
Sections in School

Eachcentre run by them is divided into three sections: créche f@ry&ar olds, balwadi for-8 year

olds and bridge courses forl® year oldsThere were a total of around 70 children enrolled.
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Teacher Qualification and Training

While the créche workers gve Class \pass and the balwadi and bridge course workers welaess
Xl pass, the process of training is given more emphasis rather than qualifications. For higher

positions, experience, knowledge and passion for the field are accorded giegiertance.
Physical Infrastructure and Space

The norms with respect to the créche layout are fixed with respect to accessibility, hygiene and
cleanliness, structure of building and the number as well as size of the r@dthsentres aiming to
provide a room each for theréche balwadi, bridge coursalong with toilets, a kitchen, a storage
room, cleaning area and open space. The timings of the centre arerfimgram to five pm for six

days a week. It was observed thalile the créche roomwvas 25 ft X 25ftthe rooms for the balwadi

and bridge course were smalleraround 12 ft x 12 ft, with one window, one fan, one tulght and

a cooler. There was not much room for designated activity corners.
Curricularmaterial and pedagogy

Both the creche and balwadi had colourful wall displays made by teachers and some work by
students.The learning materials at thealwadi includeda sandpit, plastic blocks, puzzles, crayons,
paint, paper, coloured paper, picture cards, mirretrainer, strings, beaded strings, slate, chalks,
blackboard, picture blocks, stones, wooden pieces, plastic balls, cloth balls, skipping rope, finger
puppets, picture posters, printed posters, stuffed dolls, hats, pieces of cardboard to be strung, books
(25-30 bools in Hindi), worksheets, chart paper, combs and hair oil. The learning materidle in
créeche included plastic toys, plastic cars, plastic rings, plastic slide, mini plastic scatiteks,
picture posters, printed posters, balls, picture beplpaper, crayons, chart paper etc. The nhon

curricular material included bibs, handkerchiefs, cragiewels and cleaning equipment.

Only Hindi is used for teaching and all interaction at all centres, while the subjects taught are Hindi
and Mathematics.There are often children from neHindi speaking statesAccording to the
teacher, they manage to interact with them through a combination of gestures, signs and basic

words and the children are quick learnefsHindisince they are young.

The focusareasin créchesare care and nurturing along with conducting activities for developing fine
and gross motor skills, free play, songs and rhymes. The balwadi follows a slightly more structured
curriculum with activities that focus on develog pre-reading, prewriting and number concepts.

The curriculum is structured according to monthly themes and executed through a detailed daily
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schedule planneédhead The centre maintains registegsthe pathykram (syllabus) for the balwadi
and thekhelpitara (activity/games guide) for the créeche which has the monthly themes along with
the daily lesson plan witthe details of each activity and time slots allotted to them. There is time
allotted to discussion, storelling, poetry recitation, physical exercise, coldng, free play and

meals.

C2NJ OKAf RNBY gA0GK &aLISOAlIfT ySSRazX (GKS bDhQa FASE ]|
to the appropriate doctor/hospital and also through other forms of moral support, encouragement
and practical help. A quarterlgssessment of every child is carried out by the balwadi worker with

the help of a checklist to record improvement in Hindi and Mathematics skills.
Auxiliary services

Health and nutrition form an integral part of this dagre model. For the health componemfforts

are made to link the centre with a local PHC which provides nutrient supplementspmeing

tablets and immursation, as per government rules/schemes, and one doctor per centre is hired on a
voluntary basis to provide regular health chagss. Nutrition is also provided at the centre through

two meals and a snack for every child above the age of six months. Two hot cooked meals are
provided ¢ rava/sooji kheeror halwa (similar to broken wheat porridge) as breakfast &hithdi
(cooked rice and al) with seasonal vegetables for lunch, along with an evening snack of sprouts,
nuts or biscuits. Each child is to get 500 calories and 12 grams of proteins per day. For children
identified as malnourished, an egg and a banana are added to the daily Fbetseverely
malnourished children, a meal prepared with a healthy grain mixture consisting of rice, wheat and

chickpea is provided at frequent intervals through the day.
Monitoring and supervision

The internal monitoring is carried out through the orgatignal hierarchy and by ensuring that all
records and registers are maintained for attendance, financials, stock, nutrition, health, education,
daily plans and community meetings and that each of these records is monitored and supervised. To
strengthen thke MIS, in 2016, enterprise resource planning (ERP) was launched and all transactions
having fiscal implications were integrated. The purpose behind launching ERP is to have real time
data from the field for effective implementation and also to use the dataesearch and advocacy.

A new performance management system (PMS) was also introduced which utilises the balanced

scorecard method since it provides a more transparent assessment procedure for employees.
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Communityinteraction andparental satisfaction

Parents of the children attending the day care centre seemed satisfied with its functioning. The
positive attributes mentioned by them weréhe fact that no user fee was charged, that the centre
provided a safe space for children for the entire day wttle parents were outat work and that

three good meals were provided to their childrefihe organization also works to mokdlithe

community around issues of ECCE, hygiene, cleanliness and financial management.

Models 2 (&3) Composite urban school with pre-primary sections (CUSP)

This NG@un centre hastwo kinds of models for ECE&Hormal schools and learning centres for

children from the economically disadvantaged sections of the society. Since most of the centres are
located in industrial areas, thearget population in this case also includes families of migrant
labourers and slum dwellers. The organisation has centres in Delhi, Uttarakhand, Uttar Pradesh and
Haryana. The organisation began as a charity institution in-797%7 2 WSy 3| I &elatkdy |+ Ol «
activity relevant to their faithbut has now moved to a usdee-based model while also heavily

relying on donations.

At present, there are two formal schools and 11 learning centites latter having been converted
from formal schools after the BETcame into effect as they cannot comply with all the prescribed
norms The formal schools have classes from LKG @ats X and the learning centres have classes

from LKG tildass II.
Sections irschool

The preschool children are divided into two @uips who sit in two separate classrooms: UKG and

LKG on the basis of their age groups. Children betwiere and fouryears of age are in LKG and

children betweenfour and fiveyears of age are in UKG. Each age group is further divided into two
AaSOUN@yYylRyR W. Q gKSNBE I y2N¥Y 2F op OKAfRNBY LISN C

Physical Infrastructure andpace

With regards to infrastructure, all the classrooms were spacious,-livedhd ventilated with

interactive charts and learning materials put up on the walls, and bulletin boards.

Curricularmaterial andpedagogy
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The classrooms have one blackboard and smartboard. The smartboards (projector plus remote)

have a predesigned package of poems, rhymes and games as a creative techbakeyy TLM for

UKG and LKG students developed by Educédmp.O2 YYdzy Ai& f A0 NI NBE o6WO2 YYdzy
by volunteers ad inkind donations from individuals) is located in the learning centre that was
observed for the study, with a large collection of toys, games and books. The library also has
interactive material such as flash cards, building blocks, shapes, chartha&tare often brought to

classrooms to be used as teachiegrning resource

No timetable is displayed on the walls but the daily schedule, as explained by the teachers, includes
RADGSNRES | OGADAGASa dWehsiarBwith somethingligt Qke Sd\alriagkior NKSR =~ d
and sounds anthe alphabet for UKG. We then move on to conceptual things such as dots and lines

and shapes and sizes. After lunch, we try to engage them with interactive tools such as games,
puzzles, blocks, cards, etc. becaiis€ S& (SyR G2 FSSt atSSL®R I FGSNJI ¢
shared by the teachers was to keep the performance of all students at par. Since there are some
ageinappropriate enrolmerd in classes and few slow learngs®me students tend to lag behind.

The teachers try to spend extra time with these children or stop them in corridors and spend some

time talking with them to improve their conversational skills. The teachers personally durefer

books but parents do not believe that something subsianis being taught without the use of

books and hence they are forced to adopt books and assessment systems. The older teachers also

dza S

y

f Saa8NJ ¢[a TFTNRY (GKS tAONINEB Fa 2LILIaSR (G2
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Q)¢

(7))
(7))

Cammunity interaction andparental satisfaction

The centres run by this organisation are embedded within the community since its inception in the
80s. A lot of community mobilisation was done initially, the need for which tapered off gradually
because most families in the community were awafethe sclool. It was noted in a nhumber of
cases that parents chose this school over other schools in the vicinity because their children did not
get admission into the private schools. Hence CUSP appeared to be their second choice with the

private schooldeing thefirst.

Model 4 - Rural community -based child development centre (CBCDC)
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The CBCDC model was established by the parent organisation in 1984 with the aim of empowering
communities in the rural areas of Odisha through education and skill development!@D® being
unable to reach out to remote pockets of Odisha, the children in the tribal pockets were unable to
access any form of ECCE services. Given that the ICDS centres used the mediunstaié the
language, the children from the tribal communitiésit alienated, due to regional variations in
mother tongue languages. Communitgsedchild developmentcentres came into picture witlthe

aim to meet this challenge by setting up a twold model of homebased care and centrdeased

care in the tribal vihges. It is a communifipcused model, in the operational control of a ron
governmental organisation. The intervention was started with 350 villages in 2007, with the
international funding partner but is currently physically present in 32 villages, witkt entres

being handed over to thgovernment gradually.
Sections irschool

The number of enrolled students in the centnas 20 with equal number of boys and girls. The
organisation practised the pugiéacher ratio of 2518:1, across all the 32 cenrespread across
three districts. Inside the class, the students are groupedvaige, i.e.three and fouryearolds and

four to six year olds.
Physicainfrastructure andspace

The centre functioned as an independent establishment, out of a room of dioen&i0*22ft (440
sqg.ft.), with a compound wall and play area (&fft), two windows, two doors, and a single light
bulb. Although the centre was wattaintained and secure, it was inaccessible by road (5 kms.

stretch of mud road).
Curricularmaterial andpedagogy

Focusing primarily on indigenous communities and their empowerment, one of the pioneering
interventions taken up was the introduction of the mother tongo@sed multilingual early

childhood education programmand the construction of a contextlised pedagogic framework

with help from funders As the senior manager of the CBCDC programme informe@BGDC

ocreated a team who visited the communities, collected local songs/stories/riddles and took photos

of local vegetables/animals/fruits, etc. Qine basis of this, we developed story books, riddles, play
OFNR& FYR AYUNRRdAZOSR® GKSY AyiG2 GKS OdzNNA Odz dzy ¢

’As said by a Senior Manager of the CBCDC programme on 06.08.2017 in Berhampur.
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The centre was equipped with various wall displays and play materials, indoors and outdoors. The

centre appeared to have all the resources requite@ | RRNBaa | OKAf RQ&A Odz G

development as well as cognitive and thinking skills coupled with classroom activities such as story
telling, plays, dance and other forms of art. The play materials available in the centre are shape

cards,puzzles, picture cards, storytelling cards, colouring books, crayons, etc. A number of locally

made materials are also being used such as clay, mud, newspaper, sticks, pebbles and wire that have

been painted and curated with the help of the organisation.

The communitybased centrehas been constructed with the support of the community. The centre

is equipped with locally available play materials, kitchen gardens, classroom and toilets. All teaching
learning materials are designed by a special team tralmethe organisation and revised every two
years. These materials are designed in a manner that is locally embedded, so that the child is able to

connect with the immediate surroundings.

For children in the age group ofd3years, the focus is on their gpasf the mother tongue. At the

same time, for childrerbetween four and fiveyears, the focus is on Odiya as welltlas mother

tongue. Some basic words are also taught in English, such as the parts of a human body, names of

animals, birds, fruits, etc. ©procedure is mainly to assist the children in getting acquainted with
these languages prior to primary school. The progress of the child is tracked through quarterly

assessments and report cards, where all activities done by the child are recorded.

Theinteraction between teacher and the children were wedlordinated. The teacher maintains a
OKAf RNByQa | OGAGAGeE 02FNR (KIFG aKz2¢O0l aSa GKS
needs, the teacher is advised to devote extra attention to ¢héd while the organisation tries to
facilitate the linkages of various government schemes with the beneficiaries. All the students were
able to confidently recite the songs and rhymes, and were quick to follow the instructions given by

the teacher, suclas standing in a circle or a straight line.
Auxiliary services

Homebased care focuses on children in the age group-afy@ars, where the teachers selected
from within the community were trained and oriented in neonatal and postnatal care, child and

mother immungation, early stimulations for cognitive development etc.

The cente incorporates nap time and nutrition (pulses, rice, eggs sattiu), with rations partially

mobilised from the government under ICDS as well as from community contributions.
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Monitoring andsupervision

A supervisor is appointed by the organisation from nearby communiied putin charge of four

centres. Slheh & NB aLRyaAiof S 7T2N Aditonng codriitedldnarisedd NF 2 NY |
community members and other stakeholdersuch as theganchayat members, act as a local
supervisory bodyThe teacher selected from within theecommunity, is supported by a community

member onarotation basis for nofteaching activities.
Communityinteraction andparental satisfaction

Communiy members are involved in monthly paret#acher meetings as well as regular workshops
organised to encourage community ownership of the intervention. The community pays a minimal
amount of user fees, monthly as well as annually, which is used for maimterand celebration of
events in the centre. The community also contributes in terms of labour, foodgrains and space for

conducting classes.

In conversation vih the teacher, it seemed thabtecause of a lack of comparison with other ECCE

services, lack ddccess to ICDS centres and low education levels in the community, the parents may

y2G 0SS TFdzZte& g NBE 2F (GKS A YL hdilare/cOSernddfmostlk S OK A
Fo2dzi GKS OKAfRQa FRYAadaaAzy Ay aildzCodd@imyAofdd 23S
group discussions with the parents, the parents expressed their contentment about the differences
Yy20A0SR Ay (GKS OKAftRQA O0SKI@A2dz2NJ 6 KSYy GKS OKAfR
when the child experienced CBCDE aastepping stone before primary school. The parents also

spoke about how they would like to improve the infrastructure in the cengémas improvesupply of

drinking water and foodgrains.

Models (5 & 6) Urban balwadi model (UBM) and Urban créche model (UCM)

The UBM and the UCM modelre being implemented by a negovernmental organisation working
in the urban spaces of Bhubaneshwar for advancing opportunities available to marginalised children

through education and vocational training.

Urbanbalwadi model (UBM)
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The UBM Model comprises tilwadi centres (play schools) for childreatween three and six
years, with a childand parentfocused frameworkThe centre is a we#stablished ECCE centre,

initiated a decade ago.

Due to a reduction inthe flow of funds from donors, several aspects of the model were changed
withinthea K2 NIi aLJy 2F | @SINE adzOK a4 RAAO0O2YGAYydzAy -
salaries based on user fees provided by parents and lesser overall maintenaheecehtres. The

parent organisation makes a ottiene investment per centre for procurement of play materials

annually, other than which all other expenses are borne through community contributions and

donations.
Sections irschool

The students in the cere are grouped agavise i.e.three and fouryearolds and four to sixyear
olds. The initial plan of the parent organisation was to accommodate 300 children across 12 centres.
But due to the introduction of user fees as a very recent step, the numbéhilofen has remained

at 240. Across the 12 centres, thapil teacher ratioRTRnorm maintained is 15:1.
Physicainfrastructure andspace

In terms of space and infrastructuréhe centre was an independent shed within community
premises 25 x 18 sq ft. It had a single fan and light bulb installedremdompound wall. However,

the centre had an attached playground. This playground seemed to be locked even during the day,
asit wasbeing misused by some community members. In the UBM cettieeglectricity charges

are taken care of by the community while annual renovation is undertaken by the parent

organisation.
Curricularmaterial andpedagogy

The curriculum followed in the UBM is the standard set of books followed in Odisha for all pre
school children. The play materials, indoors and outdoors, are mostly provided by the organisation
from their other education programme3he aganisation uses ICDS guidelines and consultatgn

their in-house staff on the pedagogy followed in the UBMtees The centre used exercise bogks

charts, playing cards and counting material as cuicul

3Number of books for reading and writing: Odiya1, Hindi -1, English-2. Number of books for counting:
Odiya-1.
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Communityinteraction andparental satisfaction

Challenges faced increased over the last one year given the change from free education to user fees.
Being & urban setting, parents have the capacity to pay relatively higher user fees for the
maintenance of the teachers and the centres. Thus, in a way, the teachers become directly
answerable to the community for their performance, which gets reviewed duringrppdeacher

meetings held monthly.

In conversation with parents, it became clear that the rationale for choosing the UBM was the poor
functioning of theAWCsin the area, the discrimination among children on the basis of class and
teacherincompetenceresulting in lower levels of learning. One of the criteria used by parents to
measure the progress of the child was the grasp over the English language, which they believe was a
main outcome of the UBM. Apart from the user fees, a number gioicket expensg are also

incurred by parents, such am stationery. An interesting fact noted was the prevalence of private

tutoring by the UBM teachers aftexchool hours sincparents felt the need to have a more focused

learning for the children (in groups of thregpart from attending the centre regularly. Similarly, it

was also noted that in the previous monthbere had been dropouts due to children shifting to

LINR @I GS ao0OK22ftad 2A0GK y2 Y2yAUG2NRAy3 2F (€S OKAf

unknown to the parents.

UrbanCréchemodel (UCM)

Theurbancréchemodel (UCM) is a day care centre for the children of working and ailing mothers in
the slums. The UCM functions under a partnership between the State Welfare BaakCHand

the parent organisation based on a 90:10 funding ratio respectivBlye to inconsistencies in
transfer of grants from thestate, the parent organisation has been unable to make necessary

improvements in the UCM.
Sections irschool

Children are dvided into two agegroups- six months to three year olds and four to sixyear olds

with a total of 24 childrenThe PTR followed is 25:1, as specifieRate Welfare Board norns.

Physicainfrastructure andspace
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The centre isspread over 375 sare feet andfunctions ait of a single classroom with classes
conducted in a circular seating arrangement on mhts. established as an independent house (a tin
shed), with the same classroom space being used for storage as walkigchen and a small

balcony There is neompound
Curricularmaterial andpedagogy

The UCM curriculum is developed-tinuse in consultation with experts following the ECCE
guidelines on activityased learning. Although the centre had a number of displays and charts, they

were considerably fadednal unkemptand notvisually stimulating.

The activities carried out in the centre as per the timetable include sessions of hygiene, prayer time,
counting, learninghe alphabet, storytelling, rhymes and home vislts.conversation with teachers,

the UCMseemed to be in need of improvemenin a number of areas such dearth of play
materials, updatindgr’LM capacitybuilding of teaching staff, liter maintenance of theAWGC need

for growth monitoring andmproved remuneration for the teaching staff

Auxiliary services

As per the BNCS3worms, nutrition, frequent health checkups and home visits are provided.
Monitoring and supervision

For monitoring, a governmergppointed supervisor is in charge thfe functioning of the creche

However, it was felt bythe teachers that stronger supervision was required.
Communityinteraction andparental satisfaction

¢KS OfFaaNR2yY RA Ry-ffendly linLilaiSre Mde to2lackodd spdd& and Roor
infrastructurewhich reverberated in discussions held with parents where their concerns indlude

the need for better quality and quantity of meals, provision of improved play and learning materials.

Model 7. State government-supported, urban pre -school programme attached to
university (SSUP)

This is a welgstablished, standlone lab school started 20 years ago and part of a state government
university. It mostly caters to middle income groups like salespersons, service engineers and
managers in the hotel industry. The dtaf the university in charge of running this school has also

provided support and training to ICDS.

22| Page



Sections irschool

The preschool has a créche, two nursery classes and one LKG and one UKG. Tleeneemre
children in the créche currently, 26 students in one of the nursery classes, 27 in LKG and 15 in UKG.
However, each class has the capacity to accommodate 25 children, arfelTtRehat is normally

maintained is 24.

Teachelttraining andqgualifications

There are a total ofive teachers to manage the pischool who are supervised by an assistant
professor of the university. While teachers varied in their qualifications, all of them had completed a
selfpaid pre-primary training certificate programme cduocted by the university, which is a
mandatory requirement for appointment. The teachers receive anmbhth contract which has to

be renewed every academic year with the university and are not salaried staff of the university.

Teachers are also assistadnaking offTLMand lessons by students of the university.

Physicainfrastructure andspace

In terms of infrastructure, the prechool has no constraints as it is located within a university and is
spread over a space of 4000fsg The nursery classimsto provide a space of 1&qft per child and

the nursery and créche observed was about-Q000 sdft. The créche and nursery were long, open
spaces arranged as activity corners. The nursery has a few tables arranged in the front of the class in

a crcular format. The back end of the nursery has beds and the sides have cupboards #above

OKAf RQE KSAIKGU 6AGK RAFFSNBYG |AYR 2F LELe Y

respective corners. Further, between the tables in front and thestatdhe back there is open space
where children could work on the floor. There was also a model house through which children could
walk in and walk out. On one side of the class also ther®eguipment for taking height and weight

of children.The nursey was well ventilated wittiive windows spaced out on one side of the room,

sixtube-lights andfour fans.

The LKG class and UKG were slightly smaller at abou#@D®@qft. The LKG and UKG were
organised like typical classrooms with benches and tabldedahe teacher and the blackboarthe
class was well equipped with materials, tblildrenare provided witha deskand a chair models
are displayed, chartare hung all over the walls. The rooms waerell-ventilated with windows and

two doors at bothends of the class.
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Separate (and adequate) play areas exist for the nursery and LKG/UKG sections (again with an
allocation of 15sq ft per child). The outdoor play area hassandpit, merry-go-rounds, seesaws,
slides, monkey bars and also a water plagldavhich we could not seei total of eighttoilets were

available for the entire praschool section.

Nutrition is not provided as part of the ECCE programme but the créche has an attached kitchen area
with a refrigerator and microwave and also had a kalag machine. There were also provisions of

beds and mattresses available for the creche and nursery classes.

Curricularmaterial andpedagogy

Curriculum is developed -mouse following ECCE principles and pedagogy is adiagid learning.
The timaable for nursery showe that the daily activities included outdoor activity (water play and
sand play), informal talk, creative activity (cutting, pasting, crayoning, printing, collage) and indoor

activity (story, blocks corner, puzzles and beads)

In LKG the subjects include Mathematics, English, General Knowledge and Drawing and UKG
children are introduced to English, Mathematics, EVSlanduage (Hindi). The teacher explained
that the day is organised as follows: periods are3R0minutes;they start with outdoor play;
followed by prayes and attendancethe first period consists of Hindi, English, Maths or EVS, E&irst
conceptis introduced orally. Only onetter is done ina day; thiss also introduced in theimother
tongue. Then books and pencilee distributed and children write in their books. In the afternogns

the Exponential Learning Programr{lELP) studentsnake them do various activitiesn different

days story telling with flash cards, rhymes, drawing and blocks.

The pogress of thechildrenis regularly monitored and quarterly, half yearly and annual tests/exams

are conducted at regulantervals. The progressidentified with marks.

Community Interaction andparental satisfaction

The modelincludes parent education classes, conducted once in two morthese sessions are
focused on parenting skills, techniques to raise children, how to engage children during holidays,
behavioural problems, et®iscussions with parents showed that the schibad a good reputation

in the communitywhich is whythey had enrolled their children here. Some of the strengihthe

school dentified by the parents were individual attentiora homely environmentthe play way
method and good engagement with theachers. Classroom observations showed that children

were happy and active and engaged in their activities of interdm.tdachers were friendly, caring
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and helpful, assisting children with things like putting on their shoes or taking their respbatijge
to go home. However, on the downside, infrastructure issues such as leaking roofs were observed in

some classes.

Model 8. Low-cost urban composite school with pre -primary sections (LUPS)

The school is a part of a chain of three schools run by a nesthblished private educational
company in Hyderabad, started in 2013. The company acquires existing schools with initial
investments drawn from 'angel’ investors and through social venture capitalists. The school has a
diverse clientele, with parentalogupations ranging from university lecturers to vegetable vendors

and support staff of the school.

Sections irschool

The school has classes from nurseryCiass Xwith a total of 570 students. In the pf@imary

section there are a total of 131 studes, with approximately equal number of girls and boys. The
school also has an inclusion policy and takes in children who may be diffeadaiélg Joecial
infrastructureandcurricular provisions have been made for theftross the three schools managed

by the private companythe norm forPTRmaintained is 1:20 for the nursery section (extendable up

to 25) and 1:30 for LKG and UKG, not exceeding 35 students per class. The students are greuped age
wise, with the nursery having an intake of students betweée53.5 years; LKG between 3.8.5

years and UKG between 4.5 ye&rS years.

Teachertraining andqualifications

Teachers have a minimum qualification of a Bachelor's degree. One helper is also provided for each
class. Training for teachers is@mgoing process and in the initial perigdachers are handield for
a week continuously within the classroom. In addition, they also receive training from external

content providers such as Astragen and Karadi Path

Physicainfrastructure andspace

Theschool visited was located in a single building, without a compound wall or playgrddmiida
playground has been hired at some distarfoem the school, itcannot be usedor the nursery
section due to the distanceClassrooms were typically about 38§ft and there were clean well
maintained toilets.Nursery classrooms are bigger and have a few round tables and chairs on one

side, while the rest of the roornan be used for other activityThe classroom was welentilated
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and had two windows and thapprach to the classroom was safehe LKG and UKG are arranged
as conventional classrooms with rows of desks and benchesschoolalsohas a computer lab,

science lab and library.

Curricularmaterial andpedagogy

The school followghe state boardcurriculum. At the preprimary level, the focus is more on
routines and getting children adjusted to schoolHowever, in the later, pre-primary yeas,
importance is giverto writing as parents demanid. An integrated approach is also adopted with
lessonscutting across topics in Mathematics, English and EVS, while also incorporating cognitive

skills training and stimulation of gross and fine motor abilities.

There were several handmade charts and posters and danglers on letters, numbers, animals, shapes,
fruits, vegetables, colours, etc. in the classroom, as well as material such as puzzle boards, beads,
flash cards, blocks and crayons. The teachers said that other material fondiioe skills such afor

cutting and sticking are made by thenaccording to the lesson plans. For the LKG and,UKG
additional curricular input is drawn from content providers such as Astragen, Butterfly Fields and
Karadi Path.

Teachers seemed friendly,ene able to use noithreatening/hon-violent ways of gaining cliren's
attention/correcting behaviour (e.g., they use strategies like suddenly calling out for children to
alternate between loud claps and soft claps by modulating their own voice). Teachers felt motivated
working in the school. Children also seemed pyamnd were actively participating in familiar

routines (e.g., saying Jai Hind at the end of the day, etc.).

Parentalsatisfaction

Parental involvement is minimal, with just one orientation programme and monthly meetings to
inform parents about what wilbe done at schoolThe mrents were happy with the quality of

education, teachers, the fee structure and provisions for flexible payment of fees.

Model 9. Urban preschool and primary school model (UPPS)

The school is run by a social welfare organisatibrs a standalone lab school started in 1987 for

students ofPG Diploma in Early Childhoodr€. Following a collaboration with an INGO and a state
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level resource for education, this centre was recegdi as the State Resource CentreEarly

Childhood Hucation (SRECE) for Andhra Pradesh. The-ERE is located in the same premises as

the college though its budgets are completely separate from the college budgets. Initisdlyvas
a0FNISR FTNBS 2F 02ad 7F2NJ UKSabyand oy th&kKdddtorsSandh Q OK A
otherslooking for an alternative education model. However, since the centre did not have books and

used playway methods, in the first year itself1 of 20 parats removed their children feelinthis

was not the way educatioshould be provided to children.

Apart from running this school, the organisation has also extensively supported the ICR&]ifal
Janshala programme, and other NGOs workingP&®E in the past. The organisation has been
involved extensively in develom preschool/ECCE curriculum for the state government and has
engaged in several innovative projects such as rhdiged education, bridge courses for tribal
children transitioning from anganwadis to primary schools, etc. The success of this modebmelies
the resources and knowledge of the organisation and the partnerships they foster with experts in
the field.

The lab school was initially started fibwe low incomesociceconomic group but since these parents

did not like the approach of the schoaipw most children come from the 'educated class' (e.g.,
professors, engineers and doctors). Children also come from different states to the school. Free
education is also given tfive children who cannot afford education at all. Thus, they also have
children of fruit vendors and autodrivers. The fee structure for different groups of children therefore

also varies, as reported by the parents.

Sections irschool
The school has classes from nurseryasslll. There is one nursery, 2 LKG, 2 UKG adthgs|
sectionsand one each oflasssll andlll. Currently the school strength is 20@&|sotheir upper cut

off limit for enrolments. A attempt is made to maintain a PTR of 20:1.
Teachertraining andqualifications

There is a total of 14 teaching staff and the qualification expected is Masters with at least a PG

Diploma inEarly Childhood Education. Training and feedbad¢e provided to the teacher®on a
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weeklybasis In addition, they are also given an opportunitydttend external training programmes

such as those conducted biye SCERT.

Physicalnfrastructure andspace

The school isocated within a university campus and is spread ove0d@ sqgft. Each classroom is

about 330 sdt and additionally there is aactivity hall and lunch room. There is also a training room

on the second floor, which has been used also train external candidates such as officials of the WCD.
The classrooms are organised around a central courtyard which has some movable play items like
jungle gyms, slides, etc. The nursery, LKG and UKG are arranged in a circular format and there is no

furniture for these classes, exact small tables to work on activities for children.

Curricularmaterial andpedagogy

SREECE started focusing on curifizmn development from 1990s. Prior to thahey did not have

any specific curriculum. They developed a curriculum called Shishu Vikasa Karekram, which is a 10
month programme with a calendar, teacher resource book and manual for the teachers. The
development of the curriculum was supported through a project by UNICEF. The curriculum was
developed through several sets of consultation from people over the country. The curriculum
contains a mix of plapased activities as well asschoolreadiness componentt was realised after
using the playpbased material and approach thtte transition was still not smooth in the firgtvels

after children had been taught through games and songs. Theredbiteastsix weeks of school
readiness is planned for before children ent@assl (this iseight weeks for tribal children, since
they have to prepare in Gond, Telugu aaadditional language, perhaps English. For Chenchus

this programme has been planned for 12eks).

Since the organisation has had a long history of supporting the preparation of curriculuiLihd
for the government, many of these resources are used with their own chiltlkenradicbased pre
and postlearning programms, print material, cassttes with rhymes, songs and sies, learning

kits. Children learn good habits as well as other academic activities.

Parentalsatisfaction

The play way method used wappreciated by the parents as they felt that it did not burden the
child. Monthly meeings are conducted with parents where they are advised about what areas to

work onwith their children.
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1.2.2 Perchild total annual cost
An estimation of total per child annual cost using the methodology described above shows wide

variaons among these pdels (Figure Y1 To reiterate, these are not the annual running
expenditures. In some ways, these are annual economic costs taking the value of capital as well
alternative costs into account. The range varies from as low as Rs.6400 (UBM) and Rs.8636 (UCM)
as high as Rs. 227 (CUSR) and Rs. 2869 (SSUP). While the salary component constitutes the
largest share of annual cost in each of these models, their share varies and they are not necessarily
the driver of the higher costs. The component drivihg cost upwards varies from one model to
another. While it is salary in case of UPPS, it is a combination of salary and infrastruthereadses

of CUSR and SSUP, it is the cost of nutrition and auxiliary services that push the costs in case of

UPG (Figure).

Figurel: Perchild unit cost

Per Child Cost
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Per Child Cost (In Rupees)
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Figure2: Model wise Cost Component Share Breakup

Modelwise Cost Components Share Breakup
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CITS- Cost Included in Teachers Salary
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Table4 : Cost Estimates for Identified Models (by cost heads)

(Amount in Rupees Per Annum Per centre)

Learning No. of
Infrastructure, Salaries Nutrition and | Material and Students in
Space & (Teachers/Caregiverf  Auxiliary Curriculum Parent/Community ECCE Per Child
Model Resources Staff) Services Development Training centred Practices Total Centre Cost
UPCS 96292(12) 381534 (46) 238215(29) 32832(4) 52896(6) 20000 (3) 821796 (100) 38 21626
Data not
CUSP (1) 160604 (24) 442739 (70) No Provision 50338 (6) Available Data not Available| 653681(100) 70 9338
Data not
CUSP (2) 546394 (26) 1451201 (70) No Provision 69329 (4) Available Data not Available| 2066924 (100) 70 29527
Data Not Data Not
CBCDC 24973(16) 105000 (66) 28080(18) Available Available Data Not Available| 158053 (100) 15 10537
Cost included in
UBM 43810 (34) 68480(54) No Provision 10000(8) 5700(4) Teachers Salary | 127990 (100) 20 6400
Cost included in
UCM 40131 (19) 75075(35) 95600(44) 3000(1) 2100(1) Teachers Salary | 215906 (100) 25 8636
SSUP 792560 (31) 1636986 (61) 17860 (0.6) 173100 (6) 43093 (1) 12000 (0.4) 2675599(100) 93 28769
LUPS 645105 (30) 1050251(49) No Provision| 429754 (19) 34154 (2) No Provision 2159264(100) 137 15761
Training
Component is
UPPS 312789 (12) 2249000 (85) No Provision 20648(1) part of salary 51776 (2) 2634213 (100) 110 23947

Note: the figures in the parentheses depict the percentage share of respective components for that model.
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1.2.3 Analysis on the basis of the various cost components of the different models

A. Salaries
It is important to note that the salary component, the largest component of each of these models,

varies not only in terms of the proportion of total cost that it covbtg also in terms of the levels
Salaries are significantly higher in some models as compared to others and these differences exist at
times even for cases where the qualifications levels are not very different (3abflae difference in

salary is parthexplained by locations (i.e., the salaraa® high in cities as compared to that in per

urban or smaller towns or villages), partly by the approach (i.e., decision to give not less than a
particular level) and partly by the workload or the time the workers/instructors are expected to
spend). Another variable that determined the total amousfgent on salaries includedTR which

also varied from one model to another (Tal3® A lowerPTRmeans the requirement for the
number of teachers is higher than in case of higR&iR. The approach of the model in terms of
training as well as supervisimonitoring in terms of provision for specific staff and their salaries

also made a difference in terms of the size of the salary respective models had.

However, in general, the salaries are not high when compared to the salaries of regular teachers in
schools or even in comparison with remuneration tVCgeceive. UPCS is an exception as it pays
the highest among these models though the qualification requirements are lower. However, the
work timings here are longer thaim all other models. This poistowards the fact that ECCE still
remainsseenlargely an unprofessionalised job and the professionals in the sector perhaps remain

unorganised.

B. Space, infrastructure and other physical facilities
Space, infrastructure and physical facilities qgocu2 to 34 percent of the annual total cost of

different models. The estimates for the absolute amounts per centre for this head also varied
significantly, this being as low as nearly Rs.25000 per annum to as high as nearly Rs.8 lakhs per
annum. Four oubf nine models have an annual cost on this head below one lakanam while

for the remaining five models, this cost varies roughly between 1.5 to 8 lakhs. Among these five, this
cost is high for two models: SSUP (about 8 lakhs) and LUPS (about §)oAbkb SSUP is thiab

school for running professional coussen ECCE and modelled accordinglyLUPSs the lowcost

private £hool whose physical infrastriuze serves as the main attraction for parents

In addition to the size of space used the classroom, sleeping and pay, etc. what becomes the
most critical in determining the relative size for this component is, quite expectedly, the rate of land
and building costs or the rent in respective cities/locations. The centres that are locatibe in

middle of big cities spend much more on infrastructure. No clear trend emerges from the centre
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being part of a larger setup, e.g., a CUSP (2) or just a standalone ECCE centre. The models with
highest and the lowest annual cost for this head are bo#mdalone ECCE centres, located in the

middle of the urban centre and asuburb respectively.
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Table5: ECCBSY G NB Ay aidNHzO02NRa

4 | pupiNaicsa =

dzt t ATAOFGAR2Y S

Average Whether annual ¢SFHOKSNX ¢ Whether provision
indicative increment exists ¢S OKSENI K education and Teacher pupil for anysocial
Models monthly gross | "~ e I SYGNBQa fimings professional ratio (norm / security (PF,
salary of the ( esr;ng) g qualification average) gratuity, etc.) exists
worker Y (minimum) (Yes/no)
UPCS 14700 No 9am5pm 9:00 am- 5:00 pm 8" /10" or 12" Pass 1:12-30° Yes
CUSP 1 7500 Yes 8:15am-12:30 pm | 8:15am-2:15pm | DIET/ NTT trained or 01:35 Yes
graduation
CUSP 2 7500 Yes 8:15am-12:30 pm | 8:15am-2:15pm | DIFT/ NTT trained or 01:35 Yes
graduation
No minimum
educational
CBCDC 4500 Yes 7:30 am- 4:30 pm 7:30 am- 4:30 pm | dualification criteria, 01:15 No
knowledge of mother
tongue is considered
important
UBM 2400 No* 9:00 am 12:00 noon | 8:30 am 12:00 noon 12th Pass (Flexible) 01:15 No
UCM 3000 No* 9:00 am to 4:00 pm 9:00 am to 4:.00 pm 12th Pass 01:25 No
SSUP 13000 Yes 9:30 am-12:30 pm 9:30 am4:30 pm Graduation 01:25 Yes
LUPS 7875 Yes ng;%%"’_‘gzliﬁ? 9:00am ¢ 3:00 pm Graduation 1:20-3¢" Yes
) . Postgraduation with a
UPPS 10800 Yes 9:00 am12:00 9:00 am¢ 3:30 pm | PG Diploma in Early 01:20 Yes

noon/1:00pm***

childhood education

* Incremensare offered but not annuallybutonce in fourfive years; # 1:12 he UCMclassroonratio and 1:30 ishe balwadiclassroom ratio
** 9:00am-12:00 noon-Nursery and 9:00ar8:00 pmg LKG and UKG; ## 1:2@he nursery classroom ratio and 1:30thee LKG and UKG classro®ratio

*** 9:00 am -12:00 noong Nursery and 9:00ar:00pm¢ LKG and UKG
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Table6: Space, Physical infrastructure and physical facilities in ECCE centres

Per centre annual cost on . Playground size used by Childfriendly furniture/
. Physical space used by . . . o )
Model space, infrastructure and one centre (in sefeet) ECCE children in one | fixtures/facilities exists
physicalfacilities (Rs.) centre (in sgfeet) (Yes/ no)
UPCS 96292 998 533 Yes
CUSP (1] 160604 600 1800 Yes
CUSR2) 546394 600* 1800* Yes*
CBCDC 24973 520 600 Yes
UBM 43810 450 1000 Yes
UCM 40131 400 1000 No
SSUP 792560 2000 2000 Yes
LUPS 645105 2538 1154 Yes
UPPS 312789 7000 Part of Physical Space Yes

* Information is imputed using CUSP (1) data

C.Nutrition and auxiliary services
Only four ofthe nine models have a component of making provisions for nutrition and auxiliary

(health checlup, etc.) services. Out diie four, one provides only auxiliary services and therefore

this component coversebs than one percent of the total annual co§¥ the remaining three, UCM

is a standalone créche and funded under the government programme of RGNS, and spends almost
half of the total annual cost on this head. As mentioned earlier, nutrition appearée tine main

focus of this intervention, witlthe education component being relatively weak. The remaining two
models, UPCS and CBCDC, where this component covers 29 and 18 percent of the total annual costs
respectively, are both communitgentred models swing children coming from marginalised
communities, one in urban and one &rural setting. This translates itself into an amount of only

about Rs.6269.00 per child per year in case of UPCS and Rs.1872.00 per child per year for CBCDC.
Nutrition is integral to these modelsand plays a very critical role in enrolment, retention atiek

learning of children

D.Learning material and curriculum development
This component covers aboaheto 19 percent of the total annual costs, varying betwéeur and

10 percent of total cost in four out of eight models for which we have the data. The high proportion
of this component irthe private ECCE model (LUPS), which spends 19 per cent of its annual cost on
this componenfnearly 4.3 lakhs per annum on one centrean perhaps be attributed to the fact

that they are using materials and services from external, corpaaged, content providers. Most

of the remaining models make their own materials or use other resources developed/provided by

NGOs and support agensie
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E. Training
Training accounts for between 1 to 7 per cent of total costs for the five models for which we have

the data. For one model (UUPS), this cost is merged with salary and that in part could explain the

high share of the salary component forghmodel (85).

F. Parent/ community -centred practices
hdzi 27 YAYS Y2RSf az QYS Y2 RS OLINA Gl S0 KI R y 2

salary probably because teachers are responsible for community mobilisation and the data was not
available for three models. The remaining three spent betw@el to 2 per cent of its total annual

cost for one centre on this component.

1.2.4 041 @hudaldper centre cost
Figure3 shows that the pattern for the per centre and per child cost is the same. This means that

despite some variations in theTR, sahry levels and the space being used for the ECCE centres, the
relative positioning of the models in terms of per centre cost and per child cost remain the same.
However, it is possible that the number of centres a model has or the scale of the modelaaldo |
certain externalities and impact the peentre or perchild cost. We explore this aspect at a later

stage after discussing the revenue sources for the models.
Figure3: Annualper centre cost

Per Centre Cost
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B PerCentre Cost 821796 653681 2066924 158053 127990 215906 2675599 2159264 2634213
Models

1.2.5 Capital and recurrent costs

We estimated annualised total cost of models to understand the total cost of respective models and
to be able to take a comparative analysis. In order to understand the implications for scaling up and

also the role that the size of scaletbg intervention plays in either increasing or decreasing the cost
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of a model, we also need to separate the capital and recurcest. Table7 and 8provide total

capital and annual recurrent cost estimates respectively. We have included initial imergsbn

curriculum development and onéme induction training as capital costs to argue that these are

essential investments for starting an ECCE centre whether as part of a composite school or as a

standalone institution, even though the information wagt available for most models.

The total capital cost on land and building is expectedly determined by the approach and target

group (stable population, migrants, moving e.g. ¢ construction workers, etc.), nature of

intervention (community and childrefocused, only childocused, etc.), primary purpose (to serve
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unservedlow-income household children while also allowing mothers to work, to orient parents on

good parenting and provide children space for good care and education), location (urban, semi

urban, rural) and perhaps also the size of funds that could be accessed. The model that primarily

serves children of construction workers efonot create any assetssatheir sites keep changing

(UPCS). Other communibased or communitfocussed organisations have incurred relatively

modest investments (CBCDC, UBM, UCM). On the other hand, modelsréhaart of larger

initiatives - either composite schools or sociaklfare organisation or even as labsave incurred

much greater investments on buildings or creation of physical sq@&idSP, SSUP, UPPS). They have

also invested relativelyarger amounts on furniture, play materials, equipment, etc., which has

generaly, though not always, added to the quality of the delivery. The only private organisation has

also invested on materials and equipment, especially focusing on technological aids, which is also

their primary attraction for customer§.e. parent$ and haze not investedin building/land, etc.

(LUPS). It has helped them in keeping the total capital investment low while making the centre look

attractive to aspiring parents and also allowed them the flexibility to move locations if required.

Table7: Capitalcostsincurred by thenodels per centre costs imupees)

Model Cost Component
Cost of .
furniture Initial cost
. ' investment Per Total Total
Cost of material, play
Land . ; on . centre no. of no. of
building material, . Onetime
. curriculum . . Cost students | centres
equipment, induction
. development L
vehicle, etc. training
Nocapital | Nocapital
UPCS asset asset No capital asset DNA DNA NA 530 14
CUSP 1 306070 893193 566299 DNA DNA 1765562 770 11
CUSP 2| 1094431 3193841 2024948 DNA DNA 6313220 140 2
CBCDC 224000 118160 DNA DNA DNA 342160 500 32
UBM 569850 58988 12000 DNA DNA 640838 240 12
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UCM 550200 56488 10000 DNA DNA 616688 155

SSUP 3996000 3400000 1130000 DNA 20000 8546000 93
No capital | Nocapital

LUPS asset asset 545258 DNA DNA 545258 377
No capital Part of
asset (Land research

UPPS is leased) | 2120619 306083 190000 staff salary| 2616702 110
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Table8: AnnualRecurrent Costs Incurred (Per Centre costs in Rupees)

Model Cost Component
Buildingrent | Rental/cost | Electricity | Salaries of | Nutrition and Cost | Costincurred| Training Parent/ Per Total Per
and of basic class andwater | ground & | supplementary | incurred on community- | centre no. of child
playground furniture, charges, | management| & auxiliary on TLM | curriculum centred recurrent | students | cost
rent material, office & staff & services development cost (per
play other welfare (Total) centre)
material, expenses| expenses
equipment,
vehicle and
repair and
maintenance
UPCS 37848 30552 27892 381534 238215 32832 DNA 52896 20000 821769 38 21626
CUSP 1 8811 42433 16185 442739 NP 50338 DNA DNA 560506 70 8007
CUSP 2 28881 139086 53051 1451201 NP 69329 DNA DNA 1741548 70 24879
CBCDC 105000 28080 DNA DNA 133080 15 8872
NP + Part of
UBM 3700 68480 Teachers 10000 DNA 5700 84180 20 4209
Salary
UCM 1600 75075 95600 3000 DNA 2100 175775 25 7031
SSUP 100000 1636986 17860 173100 DNA 43093 12000 1983039 93 21323
LUPS 371597 21609 183527 1050251 NP 383600 46154 34154 2090892 137 15262
Part of
UPPS 4500 113000 | 122268 | 2249000 NP 1648 Pa”CO;'S'I'“a' reifafﬁfmh 51776 | 2542192 | 110 | 23111
salary

Note: DNA=Data Not AvailableyP- No Provision
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Table8 shows that annual per child recurrent cost is lower than the annual total cost estimated
earlier for the models because it does not include the annualised values of capital costs. The annual

recurrentcostis higher (between Rs.125000 per child) on account of:

1. notinvesting in building, etc. as the rent component goes up (UPCS, LUPS)

2. providing high quality nutrition component (UPCS)

3. providing TLM (the nature of TLM varies depending on the@gugh but spending is high)
(UPCS, CUSP, SSUP, LUPS, UPPS)

4. high expenses on salaries and other benefits for teachers and managementZC8SBP,
LUPS, UPPS)

In addition to the size dhe (i S I O K S NE{(dBcussédiearlidd), the scale or the number of centres

that an organisation runs has a significant impact on the size of the salary component. The
organisation that rus only one centre (SSUP and UPPS, serving as lab schools) or ctitye®vo
centres (CUSP and LUPS), hawehighannual salary and related expenses (between Ra3llakhs

per annum for one centre) because their entire supervision, monitoring and marergestaff get
absorbed by only one centre where&s other cases , it gets observed by a larger numbef
centres/children. Communitpased and communitfocused organisations in rural areas or small
towns have lower annual recurrent costs because of tdependence on community for a number

of services and contributions as well as lower salary levels and rental values in their locations. Also,
their spending on TLM is markedly lower than others (CBCDC, UBM and UCM). We return to discuss

costs after analyinag the revenue and their sources for these models.

1.3 Revenue sources and resource mobili sation
A number of mechanisms exist for resource mobilisation and acting as sairoevenue for the

organisations that run the models covered under this studyeyTalso often use multiple sources
The data analysis from the models point towards eight léraf revenue sources that they have

been tapping into:

a. Donations: Donations are funds or resources received by organisations either in cash or in
kind. Cash dnations include money received from individuals, institutions and corporate
bodies from both Indian and foreign sources. Corporate bodies usually make donations
under the mandatory clause of the CSR Ackital donations include the direct provision of
resources such as a TLM package, curriculum or infrastructural com st as lowcost

toilets donated by NGOs or corporate bodies.
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b. Aid/Grants: Aid and grants include funding provided by the state, a -statanstitution,
international agencies (bilatal or multilateral) includingoundations andinternational

NGOs (INGOs).

c. Collaborations: Collaborations function on the principle of quid pro quo and cagpitalithe
strengths of all the partner organizations involved to ensure smooth functionindghef t
programmes. Collaborations involve the organisation providing its expert knowledge in the
form of either research or training to other organisation or to support/scale up dtatel
schemes. In return, the resources raised are either in the form oérgovental support or

result in collaborative products such as a curriculum package.

d. Userfees: User fegrefer to fixed amourd charged directly to the parestof the child.
Depending on the organisation, this user fee is divided into various composants as
admission fee, caution deposit fee, school bus fee, tuition fee, application fee, registration
fee, readmission fee, special fee, annual fee and replenishment fee. Thesmmytonents
differ depending on the strategy of the organisation and atfcated for different

expenditure heads.

e. Out of pocket (OOPgxpenditure Outof-pocket expenses refer to the money spent by
parents on items bought for their children such as uniforms, textbooks, stationery, etc. Some
of these items are optional sucls &ransportation where the parents choosdether or not
to avail the orgamsational facility. At times, parents choose how to spend the money on
these items. For instance, the amount may differ on the kind of stationery parents may
choose to buy for thechild or the transport expenses would differ depending upon the
choice of a schogbrovided bus versus a public transport bus versus if the child is picked and
dropped by his parenti a private vehicleBut parents do not have much choice in certain
caes such as textbooks and uniforms and have to go for what is asked for by the service
providers. The difference between user fees and OOP expenses is that userddéed
and determine the entry point of a child into the institution whereas OOP expease

slightly flexible and allow the parent to adjust their expenses to some extent.

f. Volunteering and contributions: Contributions from parents and community members has
emerged as an important source of revenue. These contributions are in the forms of
resources, time, labour and expertise. Contributionght either be in the form of direct
LINE GA&A2Y 2F NB&a2dNDSa &adzOK & Jlaédsart Sa TN

provision of land space to run the centre. Examples of time and labourilsotdns include
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community members helping to build centre spaces or for cookingdaidmeals. Expertise
of PRI members and community leaders are directed for the purpose of comnhased

monitoring.

g. Investments: Investments, ithe strictest sense, are usually large sums of money pumped
into an organisation usually with the objective of earning returns. Only one organisation
NHzy yAy3a | WF2NJ LINPFAGQ 9//9 &aSNBAOS Kl a NBOS
of private 'angé investors' from the US and also from a social venture capitalist called

Acumen Fund.

1.3.1. Model-wise analysis of resource mobili sation
The ft t 26Ay 3 LI NI INF LKA RA&Odzaa GKS )\)/I-!U\ GA Rdzl € Y2F

by a comparatie analysis.

A. UPCS
As mentioned earlier, they have severabdelsbut this analysis is limited to the day care direct

delivery model at construction sites under which ECCE centres are run and managed at designhated
sites through a combination of their own funds and assistance received from respective construction
companes or authorities. As mentioned earlier, each centre is divided into three sections: créche for

0-3 year olds, balwadi for-8 year olds, and bridge courses fol B year olds.

The organisation tries to run 12 centres at a given point in time to be nfbsie@t and one site is
functional for anywhere fronone to five or years, depending on the site. The biggest challenge
within this model is that it caters to a highly fluid and constantly moving section of society i.e.
migration construction labourerswWhile the site may remain functional for several years, the
population within the labour camps keeps shifting from one site to another, so the number of
children at one centre also keeps fluctuating. In the year 204,53232 children were covered under
this model, leading to an average of 57 children per centre. Donations, interest from egrpus

contributions from construction companies and community efforts are the main sources of revenue.
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Figure4: UPSC Revenweurces from Annual Report 2014.6)
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Donations:Donations are either general or earmarked to the corpus fund, or are in kind. Donations

are from Indian as well as foreign individuals, institutions and corporate bodies.

Corpus FundsExcess of donations are transferred into a corpus fund and interest on the corpus
fund also serves as a source of income. The corpus fund is marked as a separate section in the
organisational budget as it represents the part of the donations transferrethéofund plus the
interest earned on previous funds available for the current year. This corpus fund is used for core

administrative expenses and as reserve in case of a financial crisis.

The largest share of resources is raised through donationsaie ©f which is transferred into the
corpus funds and together they form 92% of the resource pool. The organisation has been
functioning since 1969 and has builtlage corpus fundover the years.These two resources
combined are diverted for the recumé expenditure heads of salaries, nutrition, TLM/curriculum

and training, covering more than 85% of the total annual expenditure.

Contributions:The contributions, in this case, refer to contributions from the primary stakeholder
i.e. the building or caostruction company. While the space provided to construct the centre is-an in
kind contribution, builders are also expected to spend separately on other capital costs such as
furniture, construction of building and setting up of utilities. The contractard &uilders also
contribute to the operational costs of their own sites, varying froim086 of total operational costs

for different companies. A cost analysis done by the organisatgeif pegs that 28% of the
expenditure of the direct delivery model atonstruction sites was borne by the construction
company in 20186 (as given in annual report 201%). These operational expenses may include
any kind of expenses under the major heads of salaries, nutrition, pedagogy training or TLM and
curriculum devéopment. The management shared thanly one out of the three companies they

approached agreed to contribute to the building and running of créches at the site iR18)15
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Aid: A nominal amount of aid was also provided by the government under @RE8ut that has

stoppedsince2016.

Others: TheCthers category includes all the resource collection, donations in kind, sale of assets,

redemptions, income on special funds etc.

Community efforts also play a central role. The organisation identifies looahanity leaders who

maintain an interface between the builder company/contractor and the community members, and

FAR @gAGK GKS 2NAFYATFGA2yQa O2YYdzyAde 2dziNBI OK
maintaining safety after work, identifying and odging local issues such as water/electricity, local
purchasing of material, monitor children with severe malnourishment, track entry of new labour in

the camp, provide basic first aid, and help with linkages with government departments. Community
membersare also involved through other means of street plays, health camps and FGDs and,
through monthly parenteachermeetings where issues of infant and young child feeding practices,
nutritious food, cleanliness and hygiertee importance of appropriate chitare practices at home

and outside, redistributing care work within families, the impact and holistic growth on children as

well as matters not directly related to ECD such as financial security or health insurance are
discussed. A group of community lead calledSaathi Samuh has been created who work on a

@2t dzyGF NB ol aAad YyR KSfLI Ay adzadlAyAy3a GKS | 3Sy

direct intervention ends at one patrticular site.

On the whole, the orgasation is able to offset about 45 of its total expenses through
contributions from the community anthe builder company (about 30% of running expenses, 12%

of infrastructural resources and 1% of commu#igsed practices and certain fixed costs).

The model needs to be accommodativitioe transitory nature of its target population and to gain
their trust before even initiating negotiations with the main community stakeholder i.e. construction
companies. The success of this strategy depends on these negotiations and the levellmiytireir

to finance and run the model. In this model, buyfrom the community stakeholder i.e. builders, is

a major deal breaker for the setting up of the centre itself. Even after theraourring costs of land

and building are taken care ,@fommunitycontributions are necessary for recurring costs and raising
awareness. A higher contribution from the stakeholders helps in not only scaling up the model but

also in improving the quality of services.
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Further, an optimum usage of funds would be ensuredyoif there is full enrolment and
participation of students. Given the transient population category, the enrolments and attendance
rates are constantly fluctuating which does not always ensure efficient usage of funds received by
the organisation. The maj obstacle in the way of scalability is the lack of personnel, as shared in
the management interview. Since salaries under this model are highly dependent on dontténs
organisation has started diversifying into other models &agdalso collaboratedvith MWCD as a
training partner to raise more funds. Thus, besides depending on donations and community
contributions from buildersthe organisation is using its expert knowledge to raise funds through
other sources as well. But in order to sustain the&iwention even afterits exit from the site
requires community volunteers who are willing to spend time to raise awareness about ECCE,
healthcare and other related issuess proven successful with the help of the communibased

group SaathiSamuh.

B.CUSP1&?2

This organisation runs both schools and learning ceratnes mainly dependent on donations and

user fees to run ECCE centrBsese twomeanscover about 92 percent of their revenue.

Figureb: CUSP Revenugources (from Annual Report 20415)

CUSP REVENUE SOURCES
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43%

Donations The Annual Report 2015 of the orgarsation divides this category into individual
donations, corporate grants, funding agengrants, government grants, donation box and

sponsorshipthe distribution of which is depied in Figire 6 below (taken from Annual Report 2015

45| Page



16). The individual sponsorship progmamis a form of donatiorwhere individuals can sponsor a
single child in the school (to the tune of Rs. 7000 per child in LKG/WKkGther method to raise
donations is by placing donation boxes in restaurants, gift shops, garment stores, etc. All these
sources combined totld aboutfive crores of funds in 2016 and constituted almost half of the
total revenue. The management arview revealed that in recent times, funding has reduced
drastically because of the CSR Act leading to corporate bodies starting their own Foundations and
directing all their money there rather than donating to NGOs. To combat this, the organisation has

devised ways to exhibit their impact and thus garner more donations from other sources.

Figure6: Donation sources (from Annual Report 2015)

Fund raising during 2015 -14
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Userfees The second largest resource share is that of user f8dse school charges Rs.250 per
month for a girl and Rs.350 per month for a boy. In 20&5the funds raised through user fees
alone was close tdour crores. The management shared thhe major part of these two resources
goes towards recurrent programrtia expenditure which includes salaries, development of TLM and
teacher trainingsThe principal of one of the centres justified the charging of user fees as a way of
keeping the community involved. She saiur main philosophy is that parents must undt&and

that nothing comes for free and the community we work in must understand the value of what we
are providing them. Hence, we charge a nominal fee for them that keeps them involved in the
process. In fact, we call this community contribution and neg¢rufees. And this system contributes
inrapportd dzA f RAy 3 | & ¢St ®¢

Sundry ReceiptsSundry receipt€omprisethe income gained from miscellaneous sources such as
the sale of greeting cards made by the children (not more than Rs.15 each) or from thef sale

assets.
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Out-of-pocket expendituresOut-of-pocket expenditures by parents includes uniforms and learning
material such as books, notebooks and stationery. Since nutrition is not provided at these centres,
this also becomes an owif-pocket expenditue for the parents. There are three subjects in the-pre

primary section and the costs incurred on purchasing these textbooks is R200@er child.

Investments and Fixedeposits: This pertains to the income received on sale of assets and maturity

of various investments and fixed deposits in the banks or in any other form.

As per the cost analysis, the total estimated costs of one ECCE service in the learning centre model is
Rs5,60,506.00and for the composite school, it is R8,41,548 The resource set aside for running

one ECCE centre in a learning centre is Rs.47,11,372 and in a composite school is Rs. 86,37,516.
(Refer to resource calculations in Annexudy. This means there is a large amount of surplus
available with the organisation. This shows that though a-pifit organisation, it has managed to

generate surplus because of high donations it receives and also because of the user fee policy.

C. CBCDC
The organisation follows a unique process of initiating an ECCE centfilising the community

and withdrawing once the government enters the villagieey hand over the centre to function as

the ICDS centre and identify new village with no access tBCCE to go to. The organisation
leverages a number of large networks at the sthteel, working with dalit, fishermen anddivasi
communities for networking and campaigning. They have together formed task forces at various

levels in order to lobby the @®C model to the government.

There are two kinds of modefun under this programnte centre-based camps and hordgased
camps. The centrbased camps are based within the community and provides mother tongue
based multilingual ECE to tribal childrerirom two to six years of agdt focuses on mother tongue
based learning for children ithe two to four years of ageategoryand multilingual education for
childrenfrom four to six years of age by introducing the state language, English and Hindi atlong w
their mother tongue. The hombased camps are mainly for educating caregivers on care during
pregnancy, neonatal and postnatal care, colostrum feeding, exclusive breast feeding till thes baby
six monthsold, child and mother immusation, early stinulations andthe importance of ECE. A
total of 480500 children are covered across 32 centres, withl&5children per centre. The
programme caters to low income families and minorities, five percent of the total population

catered toare SCs.Only thecentre-based camps are being analysed here.
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User Fees: The user fee collected from the parents is very nominal with Rs.10 as annual fees and Rs.1

as monthly fee.

Figure7: CBCDC Revenue Sources (calculated from field hotes
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sake of sustainability. The building for the centre is provided by the community. In certain cases,
where a building is not available, the community ishilised to contribute labour and other
resources such as brickaking, carpentry, masonry, woodwork, building of boundary wall, etc. to
build a small hut with minimal standards like a roof or a slab. The community members also

contributed their labour andime for the construction of toilets.

One person from the community helps in preparing meals on a rotational basis and food is prepared
within a community building. Even for the raw material, the parents and community members
contribute food grains fopreparing meals at the centre in case of delays in government supplies.
The programme also locally sousiiems such as sticks and stones as learning material for counting
exercises. Even the monitoring committee 61Z members consist of parents, youtARlI members

andcommittee leaders who work voluntarily.

Aid: Water in these centres are sourced from tube well installed by the government at designated

points.

Donations and grants: They have received grants from an international agency amounting to
Rs.6Q0000.00 per village.

The revenue in monetary form available per centre isGRs343 while the cost required to run it is
Rs1,33,080. This is one of the few organisations that has lesser resources than the cost and that is
because the model is largetommunitybased.The manager of the organisation estimated this to

be nearly 40 to 50 per cent of the contribution of building costs.
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D. UBM
This urban sluabased organisation has been working in those areas for 32 years and running

remedial classes. Because of its presence in the slums, the organisation did not need to undertake
any special mobilisation efforts to start the filsalwadi centre. The model sted with 40 centres,

after which the state government opened some AWCs and hence dmiweadi centres closed
down. As of today, 240 children are covered in 12 centres under this model with a targeted norm of

25-30 children per centre.

Figure8 UBMrevenuesources (from Annual Report 20156)

UBM REVENUE SOURCES

Exp over Self
income generated
7%, Others income

0%
National
sources
37%

Donations and grantsThe organisation receives donations and grants from national and
international sources both ikind and cash. Thiealwadi centres used to be funded by American
Jesus World Solutions and they also received support from CRBegsindrd van Leer Foundation
for two years. Some of the grants received were-erked for specific purposes. For instance;
Concern Worldwide faded the construction of floors, windows and doors and Wattigk supported

the construction of lowcost toilets. Red Cross supported one teacher training programme.

User Fees: Since 2016, the organisation has started motivating parents to pay a nonooat &

user fees i.e. Rs.15M0 per month The amount was decided through mutual discussions between
the Parents Committee and the Basti Education Committee. There is not much clarity on whether
this user fee goes under the head &dif-generated income oExpenditure over income. Using the
number of children covered under this programme, the user fees estimates amount to

Rs.5,76,000.00 in a year.
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Others Since this category was not explained in the financial statement, it codlsden@nything
from surplus funds from previous year, income earned from sale of assets or simply the worth of in

kind donations.

Communitycontributions: The main philosophy behind involving the community is that it makes the
programme more sustainablend practical. One of the major features of the prograeis to use

existing lowcost community resources such as empty buildings echurches and unused
community spaces for housing the centre. Electricity charges (wherever available) are also taken
care of by the community. A unique community contribution in this model came in the form of
labour and time. With respect to the new toilets that were constructed after the 1999 cyclone; the
materials were provided from the organisation but the communitytdbated their free labour. The

wall for the playground was built by the slum members and paid for by them. Under the TLM head,
old play materials were brought in from the earlier centres and community members brought in old
waste boxes for preparing TLM.KS O2YYdzyA (e | fa2 Y2yAd2NAR (GKS

attendance.

Out-of-pocket expensesThe parents are compulsorily expected to buy a package ofsethef
uniform, belt, tie and ID card by paying Rs.600 per child from the same organisativar. tan
that, parents buy books and bags for around Rs.500. Since the nutrition component is dropped out
of the programme, parents also spend extra on buying tiffin boxes and sending snacks with their

children.

Salaries which form the largest expetude head (67%)are paid directly from the user fees
component as shared by the management. It is unclear from the budget which component exactly
constitutes the user fees. User fees could either be exp over income egegefated income or
under the @hers categoryall of which combined account for 21% of the resource pool. Even these
three categories combined would not be able to fund the salaries component as the mismatch is

huge. The user fees component alone would definitely not match up with @darges account.

The cost analysis showed that the yearbgtcof one ECCE centre is Rd.88,while the resource
availableamounted toRs.2,19,622 (refer calculations). It is likely that the organisation spends this
surplus of revenuemcost facilities such as the child helpline that may have been excluded from the
cost analysis undertaken here and also for running a number of other programmes under health and

vocational training that they undertake.
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The management interview revealed that while theganisation had planned for 300 children in
their centres, there were only 240 children currently and this is mainly because of the introduction
of the user fees component. The organisation seemed to be heavily dependent on its funding agency
because as sm as it stopped, the operational expenses of the centres were in jeopardy. This over
dependence on donations forced the organisation to transfer the cooking of meals and provision of
raw materials to the parents and the community. This decision of offgethe cost by involving the

community is what helped the model reach its brealen point during previous years.
E. UCM

The créche model is also run by the same organisation in urban slums for children betixeen
months to six years of age and primarily caters to children of working and ailing mothers in the
slums. The organization is sanctioned to mnéchesunder the RENCSThe organisation started
running créches since 1992 with one centre each in three slums of the siptilc As present,
there run sixcréchedocated in six slums and covering 1&8ldrenin all. The organisation maintains

a norm of 25 children per centre. The organisation also maintains certain norms in order to have a
fair representation of age ground economic backgrousdForty per cent of the children in each
centre must be below three years and half of the children must be below the poverty line i.e. whose
LI NByiaQ AyO02YS Aa fSaa GKIY wadmuHnnnod

UCM REVENUE SOURCES

User fees
11%

Aid
89%

Figure9: UCBMrevenuesources

Government aid: As peRGNCS norms90% of the funds of this organisation are provided by the
state government as aidlThe government also funds and organises monitoring by independent
agencies. A norecurring grant of Rs. 5000 is provided byethgovernment towards
replacement/purchase of equipment, furniture, water filter, etc. at an interval of five years and a

one-time grant of RS. 1000whenthe créchewas started
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User Fees: The remaining funds i.e. 10 per cent of the budget is raise@thabarging user fees.
The organisation uses a progressive user fee norm where a child from BPL family p&& 2ihlyer
month where a child coming from a household with income ug$o 12,00@er month pays R400

per month and those coming frofmouseholds with income above Rs.12000 per month pay Rs.200

per month Provision of TLM and pedagogy trainings are completely financed through user fees.

Others: Water Aid supported the construction of toilets in these centres. Auxiliary services of
immunisation are provided through support from ASHA and ANM workers, i.e. using public
resources. Monitoring is undertaken through inspection visits by the social welfare board members

voluntary positions at the helm of the organization.

The cost analysis shewthat the cost incurred to run one ECCE centre is Rs.1,75,775 while the
resource available per centre is Rs.4,39,245. Since the funding scheme of the créche follows
government norms under RE&S, the resources obtained by the organisatiomot differ from year

to year. The user fees, on the other hamthange from year to year because of the change in the
number of users and also their composition in termaubiich economic category they come from.
Given the size of surplus over cost , there may be a frasreducing the user charges or enhancing

the quality and range of services, especially in view of the fact that the centres were plagued by a
number of operational inefficiencies. The centwe visited was dark and dustyith hardly any play
materials. The teachers were also confused with respect to the timetable to be followed at the
centre, their employee benefitsthe health components of the programe, the tracking and
assessment system followed and other related things. Even the parents wer@mnhéth the

irregularity of meals and insufficient play materials available.

F.SSUP

Figurel0: SSURPevenuesource
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Userfees: The fee breakdown for children attending the ECCE programme is as tpl@ns- time
caution deposit of Rs.50Ghd atuition fee of Rs.100A200 per month . This amount primarily goes

towards teachers' salaries and materials for running the ECCE centre.

Grants:The centre receives grants from the university. As per the universdgrds, the amount set
aside for this college is Rs. 40,000 annually. The grant is usttkfeetting up of the centre, utility

expenses anthe cost of one guest lecturer per year.

Out-of-pocket expenses: Parents have to pay separately for textbaokisnotebooks for English,
Maths, Hindi and EVS. In addition, one field trip is organie¥dicademic year, for which Rs.20 is
additionally collected from parents towards snacks. A day care facility is also offered to children
whose parents have difficiigs in taking children back home in the middle of the day. The fee for
this is an additional cost and parents pay an additional Rs.1200 a month. One of the parents
revealed the school offered some additional classes after school hours (such as darstegary)

for additional feesthe amount of which was not revealed.

The largest expenditure head of salaries that forms 65% of the total costs is financed through the
largest resource head i.e. user fees. The university grant which is three percesttofahresource

is used for providing the building space, construction of the centre and utility expenses. The
expenses on teacher training is borne by the teachers themselves to the tune of Rs.4000 per head.
The estimated annual resources available foe centre is Rs.16,92,600 as against the annual
estimated recurrent cost af9,83,039. It is possible that the additional fees charged for which we do

not have the data offsets some of the expenses.

Since this is an experimental lab school, tinganisation has no plan of scaling it up in future and
would only be used as a training site for students. Sharing of resources between the university and
the centre is common: resources owned by the university (playground, classrooms, bus etc.) is used
by the ECCE centre and theM prepared by the students of the ECCE programme as part of their
training or assessments is later used in the ECCE centre . As part of theioharaising, students

are also expected to take up certain classes at theEE€Dtre. So most of the costs are either
distributed as user fees to the higher classes or are obtained-kimidnresources from the larger

institution.
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G. Lowcost urban composite school with pre -primary sections (LUPS)
The organisation running this meblis registered as a private limited company and that was started

in 2013 by an IT engineer from Georgia Tech who was passionate about making a mark in the

education sector, especially in the context of low cost private schools.

According to the head dhe pre-primary programme, the basic idea of the model is to acquire
schools under their portfolio They currently have a total of three schools in the state capital. The
organisation seeks to acquire small schools and then expand as the revenue inaréthisecrease

in the enrolments. These three schools have classes running from nurs@gssX Each school has
three preprimary sectiong; nursery (2.5 years to 3.5 years), LKG (3.5 years to 4.5 years) and UKG
(4.5 years to 5.5 years). Parents oildten who attended these schools ranged from being university

lecturers to support staff at the same school.

Figurell: LUPSevenuesources (as provided in P&L accounts of 2016

LUPS REVENUE SOURCES
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User Fees: The schools undke LUPS model collect user fees which are in turn paid to the head
organgation as service fees. The user fee is split into various components of tuition fees, school bus
fees, admission fees and application fe€ke admission fee is Rs. 2,00pér chitd in 201617 but

the school management has discretion to offer concession/discount on admission Feeber,

during the admission period, there are promotional offers which predominantly inclade
admission fee waiver which is largely availed bygheents and the monthly tuition feginclude the

school diary and badge (the school diary and ID card are chaogée students ondime at the

time of purchase of boolslf the students opt to take up transportation, then the school bus fee
also needs tabe paid. The management claims that this cost is heavily subsidised as the total

transport cost ranges between 10,000 and Rs.12,000 per month depending on seating capacity while
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on an average only Rs.6,000 per month is recovered from the parents whishdieddamong the
number of parents depending on the number of people who opt forAitcording to the
management,the average fee for nursery is about Rs,008 while the average annual fee as

reported by the parents turned out to be Rs,@80 per child.

The user fee is allocated largely towards payment of salaries, buddidglayground rent, school

bus cost, professional services and other office expenses.

Recovery of past dues and other income: Recovery of past dues largely includes unpaidliees of
previous year which are recovered in the subsequent year. Other income includes interest income

from bank, etc.

Investments: It has received initial capital from private firms which has been usedttap the
school. The initial investment for setj up a school was Rs.-80 lakhs.Initial investments

Ay Of dzRSR ONXSI G Ay 3, tht i§ behtlfes gha desky FoMputeriiladipdistiall & Q

at least 2530 computers, internet connections, power backups, office equipment, CCTV camera,
office computers, printers, including library set up and books, science lab equipment, initial
renovation and painting and rent of the playgrourithe interest helps in financing the maintenance
and organising one induction training of teachers at the beigmrof the year a subjectspecific
training programme in English, Maths and Science for a period of two days and to purchase other

contents and teaching aids from corporate content providers.

Out-of-pocket expensesthe parents informedsthat they sgent about Rs.50®50 for one uniform

set. Astragen books are purchased franvendor and sold to students. The training and digital
content are included in books cost by the vendor and hence not recovered separately. Text books
are sold at MRP to the studes. LUPS purchases books from third party venddfaradi Path (for
English in lower grades), Nlldohputer education) and Butterfly FieldScience experiments for

high school) that are sold at a discount to the students - of the purchase cosffheverage

cost of books in 2047 was Rs.2,000/for pre-primary the average cost would be Rs.1,590/
according to the management. Parents spend about Rs-2800 for textbooks alone and maybe

another Rs. 20300 for notebooks.

H. UPPS
Figurel2: UPPSevenuesource
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User Fees: This basically included different types of user fees such as application fee, registration
fee, admission fee, radmission fee, tuition fee, special fee, annual fee and replenishment fee. From
the interview with the management , it was found ouhat the fees per child for one year is
Rs.20000.00 which includes an admission fee of Rs.4000, a special fee of Rs.1500 and a tuition fee of
Rs.6000 (per child, per annum). A clear breakdown of the utilisation of this resource was also
provided. The aahission fee is used towards infrastructureon repairs, purchasing or replacing
furniture, or to make additions to infrastructure like labs, etc. The tuition fee is used to support
salaries and allowances, including EPF, PF, gratuity, etc. The special fased towards the

programme- for activities, stationery, etc.

Interest: In case a surplus amount is collecte@ny year, it is sent to a fund called tiieacher's
Fund. The interest received on this fund is to be used in years when the schadhrdeficit like the

current year.

Income from projects: A large proportion of the funds is also raised through other services such as
training and supporting other organisations and stiteel ECCE schemes. They have extensively
supported the ICDS ieir state both with curriculum development fédWWCsas well as for training
AWWSs They also supported the ECCE componetti@DPEP. The unit has also worked on several
research projects. In 1990, they undertook a natwide study in collaboration wittNCERT on
utilisation of preschool serviceby the community They have prdested existing play material in

the state and developed a pigchool kit based on this experience. Another mistody was
conducted to study the impact of privatisation (in one village) to understand parental preferences
for private schools/English medium education. The ECCE unit of the NGO has also been

commissiond and submitted a report on the contextualisation of the ECCE policy/curriculum for the
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southern states and in the pashey have also supported the Dr. B R Ambedkar Open University in

the development of their early childhood programme curriculum.

They #s0 developed a curriculum called Shishu Vikasa Karekram with UNICEF support which is now
being translated into several languages such as Gujarati, Hindi, etc. The urdisddsveloped a
language readiness curriculum with UNICEF funds (usésunamiaffected area) and an early
stimulation package for undehree year oldsNCERT developed a programme called GiaRich
teachers conduct classes orientating the child to the radio programme and check on the child's
knowledge and understanding afteiné broadcast which was adopted by this organization. Another
unique model piloted in Adilabad was that of the commusmitgnaged balwadisn which the
financial management of bahdis was given to the community and one parent was invited every
day to be pesent at the bakadi to manage it. These projects either helped in raising funds directly

or in creating resources as an output of these projects that indirectly helped in the TLM or

curriculum component of the programe.

The admission fee is used on nitaimance of infrastructure since the capital costs has been taken
care of by Osmania University through itskind donation of building. Government support has
been highly instrumental in pushing innovations and recsiggi this institution as an expert
resource in the field. Based on the track record of this oigdioin, the DoE(i.e. Commissioner and
the Principal Secretary) funded the development, ufnpand translation of an ECCE curriculum

package called Shishu Vikasa Karekram.

The estimated resarce available is Rs 53,64,403 and the estimated annual recurrent cost of the

centre is R25,42 ,192. This means they have a huge surplus available.

The estimated revenue of one centre is Rs. 14,78,687 per annum, which is less than the estimated
annualrecurrent cost of R20,90,892 per centreThe management shared that there is an initial
operational loss of -3 years for the schools to grow and for the cash flow through user charges to
entirely offset the running cost. This model is uts-dependentand therefore highly sensitive to
SYyNRftYSyitad ¢KS YIylFr3asSySyid SELXIFIAYSR GKI{4 Ay
effective (and profimaking) model in the long run, a reverbased model run by a private entity is

best functional as a compdaeischool. This helps in distribution of costs among different age groups

and in achieving economies of scale.
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1.4 Summary of estimated costs and eevenue of various models
Table9: Summary of estimated costs and revenue

Models Total Cost (annualized) Capital andrecurrent costsand annual revenue Total
(Cost in Rupees) (Cost in Rupees) No. of
centres Total
No. of
Per Per Per centre Per centre annual Annual revenue
) . Students
child centre capital cost recurrent cost (per centre) (Per
Centre)
UPCS 21626 | 821796 NA 821769 8,78,667 14 38
CUSP 1| 9338 653681 1765562 560506 47,11,372 11 70
CUSP 2 | 29527 | 2066924 6313220 1741548 86,37,516 2 70
CBCDC | 10537 | 158053 342160 133080 60,343 32 15
UBM 6400 127990 640838 84180 2,19,622 12 20
UCM 8636 215906 616688 175775 4,39,244 6 25
SSUP 28769 | 2675599 8546000 1983039 14,78,686 1 93
LUPS 15761 | 2159264 545258 2090892 16,92,600 3 137
UPPS 23947 | 2634213 2616702 2542192 53,64,403 1 110

Table9 provides a summary of cost and revenue estimates along with the size of the models in

terms of the number of centres they run and the number of students covered by these centres.

Table 10provides a rough snapshot of the revenue sources and expenditeaelshforthe nine

models. What emerges clearly is that a number of NGOs have also moved to charging user fees and

the models charging user fees are able to fund their running costs and also generate surpluses.

Those not charging user fees have to deperduily on contributios from the community or other

stakeholders. Another important point that emerges is that the organisationsclwihave

established themselves and earned a good name can also generate high revenue through donations

or services. While #se raise a number of issues and provide a number of pointers for the lessons

that are to be translated for public policy and finance heve next move to an analysis of scaling up

the implications of the costs, before discussing the policy implicatioise next and final chapter.
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Tablel0: Rough Snapshot of Revenue sources and Expenditure Heads

UPCS CUSP CBCDC UBM UCM SSUP LUPS UPPS
User fees, aid Donations, aid, User fees
Infrastructure, space Donations and Donations and| user fees and Aid and user | and Donations and
and resources Contributions | and user fees| contributions | contributions | contributions fees investments| user fees
Contributions User fees
and Donations Aid and user and
Salaries donations and user fees| User fees Userfees fees User fees investments| User fees
Aid,
Nutrition and auxiliary Aid and contributions No
services Donations Out-of-pocket | Contributions | Out-of-pocket | and user fees provision No provision
Donations, User fees,
Donations Donations, out-of-pocket Out-of-pocket | out-of- Aid, userfees,
TLM and curriculum and user fees and| Donations and | and Aid and user and pocket and | out-of-pocket,
development contributions | out-of-pocket | contributions | contributions | fees contributions | investments| collaboration
User fees,
out-of-
Donations User fees and | Outof-pocket | pocket and | User Fees ang
Pedagogy Training Donations and user fees| Donations Donations collaborations | and grant investments| collaborations
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1.5 Emerging lessons for scaled publicly funded programmes
The analysis clearly shows that though there are obvious lessons emerging, there are also limitations

that one faces when trying to seek lessons from small models funded from diverse sources for
publidy funded programmes serving largely the poorer sections of the society. However, here we list
the lessons and raise some emerging issues and dilemmas while we translate these into policy

suggestions in the concluding chapter.

1.5.1 Need for a variety of cost-models for diverse target groups and locations
An unambiguous lesson that emerges is the need for diverse cost models for diverse target groups

and locations as one size does not flt &br instance, as in case of UPCS, it indeed makes sense to
have a fulkday model with no creation of permanent capital assets that serve children of
construction workers or other similar target groups where pareespecially mothersalso work full

days for a period of time after which the site becomes dysfunctional. The period for which a site
remains active and functional depends on what kind of site it is: construction, brick kiln, sugarcane

harvest and so on.

Similarly, the models serving chigalr in urban slums in the heardf citiesmight function without

the creation of capital assets such as building because space is both costly and rare to find. Provision
for an amount that is commensurate with prevalent rents in particular areas is triticasuch
locations. On the other hand, creation of separate sgaaed physical facilities meant for ECCE

services in rural areas where space is available makes greater sense.

In this context, another lesson that emerges from two models, SSUP and id®@6 that even in

urban areas, existing public and private institutions such as universities and other such organisations

can be tapped to provide land and building faigktfor ECCE centres not only for their own

SYLX 28SSaQ OKAf Rivallypodipogilation igraups. FpachJoryaSdriety of activities

FYyR LXF& A& Fy AYLRNIOIYyd SylFrofAy3a O02YLRYSyd 2F

paucity and high cost burden in urban areas can partly be addressed though such provisions.

1.5.2 Public provisioning for the poor or for all
An important point often raised in the context of public services is that if those are meant only for

poor people, the quality remains poor. If that is taken as being somewhat true, this kind of measure
coud offer one way of breaking this divide. The provision by univergitetd initiatethis, enabling
children from different classes and communities to attend ECCE saogether. Although given

the present trend of the entire middle class moving awayT public education and health services,

it is a major challenge to break the dividéowever, measures such as these could help in mowing

that direction.
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1.5.3 Need for defining non -negotiables and non -acceptables for space and physical environment,
OAAAEAOOS Np2daboByEH MsA@dedrch And monitoring

Another lesson that emerges is that higjuality and stimulating ECCE services require certain
fundamental provisions, as documented earlier in our framework derived flmrliterature and

these provisions have significant cost implications. Considering our experience of homogenous and
standardised norms for provisioning becoming rigid and often unsuitable for diverse contexts, it

makes greater sense to define noegotiables for space anchpsical environment (minimum space
perchidcy 20 f Saa GKFYXT LXF@3INRdzyRE GSYylGAtliAz2ys f A
and kinds of TLMs, and pedagogy.

I Of SI NJ RS ®ASI2(0AA2 YO 25T Wy a g2 dzf R HawedhdeMdsl a G K G S
fAald ROEOSHYRIYof SQ ¢2dz R Syadz2NE GKIF G LINbnCler OS &
stimulation and learning in early years are not included. This would also allow creative freedom by

not defining everything that is to be done, whideveloping clarity regarding what is not to be done.
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multilingual backgrounds of children eventime context when the official medium of instruction

may include only one or two major languages. Tifi®levant in both urban areas where migrant
populations come from diverse language contexts and rural areas where groups may have diverse
home-languags (e.g., tribal areas). Sometimes, even the same language is spoken differently by
different communities and children could be allowed to use their version before moving to whatever

the Wa il yYRFNRQ @SNEA2Y RSYlFIyYyRa® | f &avest dand dtthed NI vy (i

occupations in rural areas as well, making respect for a variety of languages critical there as well.
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earlier, the salary levels are lofer most models, and in some ways comparable to what ICDS
workers receive given that those who receive slightly higher salaries in these models also have
higher qualifications. UPCS is one exception which pays higheiresalaspite the fact that the
gualfications are not as higlven in this casghe remuneration is limited only to minimum wages

for skilled labour. Therefore, considering the demanding and professional nature of the job, the
minimum remuneration must be equal to minimum wages for sfillgbour for that much time

Time estimations should include all the responsibilities and expectations from the person ahd not

limited to teaching hours. Also important is to add the component of purchasing power parity in

terms of additional allowancdsr those working in cities and higiriced locations.
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1.5.6 Pedagogy and TLM
The issue of languages is alsidid with the choice of pedagogy and the kinds/range of TLMs. The

analysis shows that models that came across as more vibrant and livelydoachasted more on
TLMs and pedagogy training and also followed a more resdmséd approach towards the
development or purchase of TLMs and monitoring of processes. Therefore, adequate cost provision
for such interventions is also necessary. The makdoundin the fieldsites ranged from sticks and
stones in the CBCDC model to a smart board wiphojector in the CUSP model. LUPS, the private,
profit-oriented initiative focuses on technologlgased aids and this is a major attraction for parents.

It is important to have clarity regarding Tklsls well What is suitable and what is not suitable at this

agemustbe included in the list of nenegotiables and noacceptables.

The teacher training in almost all the orgsations was done with the helpf@xternal consultants.
Regular training backed by research and supportive monitoring helps in better reBh#fiterature
clearly says that and fieldvisits validate it. Therefadlequate cost provisionare critical but also as
important is to definethe kinds of training that could help and the kinds that would.ridere
provision for training does not help if it is not suitable and sustained though other support

measures.

1.5.7 Food and Nutrition services and community mobilisation
Nutrition has lmg been a vital component of the early childhood care policy in the country and also

a need given that India still has a disproportionately high burden of malnourished children. Among
these models, only UPCS follows the norm of providing food containiimgedenutritional value and

has the highest per child recurrent expenditure on this head. Per child recurrent expenditure on
food and nutrition is relatively lower in another communhtigsed model, CBCDC, but it depends on
community labour, knowledge andowtributions to strengthen the componentCommunity
members provide a number of locally used and available nutritious food items and also take turns in
cooking pushing the costs for this component up when all these are monetised. Community
involvement wih food also facilitated mobilisation around desired parenting practices at home and

also for appropriate pedagogical practices for young children.

Both of these provide important pointers for policy: it is important that adequate cost provisions are
made for food and nutrition and it is also perhaps important to design mechanisms for engaging
communifesin this process in a manner that they are also made accountable to strengthen both
education and nutrition elements of early years through their parapgractices. This bringsthe
aspect of community focus and mobilisation. Only two modéls UPCS anthe UPPS, have clearly
made separate financial provisions for community education/engagenteatigh most models do

expect teachers to undertake thiexercise as part of their responsibilities. Making separate financial
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provision helps in establishing the need and impocdarf such mechanismsotherwise the
component can easily be left out. Howevéris equally important to understand the ratiorealfor

this and make provisions flexible: for instance,rféag from CBCDC, in large programmes, some
elements of the food and nutrition can be left the local community collectively to include what is
locally available and also considered nutritiodis allows space for both local knowledge and
participation thereby leading to ownership. Group of community leaders likeS#athi Samuhin

the UPCS model or involving the PRIth@organising activities of community engagement, backed

by financial HocatiorsY KI @S KSf LJSR Ay adzadtAyAy3da GKS 9//9
exit from the site, in both rural and urban contexts. Other examples come from the CUSP model,
where parents were asked to accompany teachers and children on the figlththelp manage the

kids and in the SSUP model, where parents volunteered to help organise health camps and field

trips.

1.6 Challenges of scaling up
Two major challenges emerge in the context of scaling up: (i) the centralisdgimantralisation

dilemma, and (ii) resource mobilisation.
(i) Centralisatiordecentralisation dilemma

The lessons learnt clearly suggest the need dodecentralised approach and contespecific
models. But this poses a challenge for lasgale interventions where the need for standardisation

is critical for the sake of accountability and efficient management.

Therefore, what appears to be the besblution is to adopt a middle path: a combination where
decentralised approaches are encouraged within a common framework ehegatiables and non
FOOSLIilFofSa F2NJ LKeaAaokt IyR LINRPOSaa y2N¥a |yR
variouslocations (rural, urban, cities) and contexts (migrant children, tribal children, etc.). The list of

basic principles could include aspects such as not less than minimum wage for salary, market

contextual provision for rent, etc.

The issue of monitoringlso emerges as a major challenge in scaling up. A decentralised approach
GKFG Sy3ar3sa 020K WSELISNI&AQ FyR O2YYdzyAlé Yl& o6
for periodic monitoring leading to sharing of observations with the communlgadirng in turn to

emergence of community groups as local support gsytbis could strengthen the functioning of

large-scale, publicly funded initiatives as well.
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Collaboration with established and proven NGO initiatives and coalitions for expert serciveictd
resource support and research is already not so uncommon in some states but can be further

strengthened through institutionalised mechanisms.
(i) Mobilisation of resources

Most models depend on user fees as a major source of revenue. Private danatienanother

major source. Considering that the nature of ECCE services is that of public good, it is not advisable
to include useifees. Even if the initiative is meant for all, poor and Aowoor citizens, it should be

kept free, in order to retain and respect the public good orientation of the servicestahe both

union and state governments, must find resources to fund ECCE vifidtirough public resources.

The government of India is currently charging education @mdchchBharat cess and collect large
amounts of revenue that goes tnindivisible pool: it is not necessary for the union government to
share that with states. @wsidering the important role that ECCE plays in (i) both participation and
learning of children in higher classes, and (ii) health and nutrition status of individuals throughout

life, a part of these resources must be systematically diverted to EC@Eviedi

A common method increasingly used these days within the ambit of public sentloe psiblic-
private partnershig PPP)The idea is that both public and private institutions come together to fund
and support initiatives of joininterest. Howeve, the experiences dPPPs$n most cases, especially in
the social sectarshows that public resourceare divertedfor private benefits. Shools and
hospitals in Delhi are one set of examples which were bound by law to admit 20 per cent of students
and patients free of costThiswas never implemented till the High Court interven@&bni, 2013).
And even then, it often turned intelite schoolsrunning evening schosfor poor children rather
than mixed schools as envisaged by the law. Also, a nurmb&xamples exist where private
partners enter public schoola the name of quality improvement and end up just serving their own
interests, using public resources by making it compulsory to buy all the prodleaming aids etc.)
that they are sellingJha, 2016).

Therefore, considering that private entities are aiming at profit which clashes with the objective of
public goodbased services, it is best that such partnerships are barred. Insteadtate might

think of initiating public funds for EC@fBere resources can be pooled through several mechanisms
including donations and mandatory contributions. This would call for the quality of public ECCE
services to be reliabJon one handand appropriate institutional mechanisms and processes be

devdopedon the other.
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The next and final chapter will go deeper into these implications and dilemmas, along with the
analysis of the present budget/cost provision for IC&¥8ve at conclusions and provide suggestions

for reform in the ICDS programme anakts.
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ANNEXURE 1

TOOLS FOR THE STUDY

Tools for STECCE Study

Date:

Name of Field Investigator:

Name of Centre/Headquarter:

Location:

.arx0 RSGIAt&a 2F GKS Wa2RStQ a Sttt a |Iff

before going to them and some of these to be confirmed at sisit:

Kind: (preschool, school readiness, etc.)

Age group catered to (serves both boysnd girls or only girls or  only boys)
Management: G/P/N (Also type of NGO)

Localsed (Standalone)/part of a bigger initiative/attached to school

Total number ofcentres:

Strengths (as documented in the literature)

Limitations (as documented in théterature)

Any other key infemation

Questionnaire formanagemens of private/NGOprogrammes

Coverage of the Programme

1. What is the size (number of centers) and geographical spread of the programme?
2. Whichgroups does the programme cater ¢@) low income families; b) schedule castes; c)
tribals; d) minorities; e) all of a to d; e) anyone who can pay the prescribed fees?
3. What is the total number of childrecovered by the programme?
4. How many children arthere per centre?
5. How many sections/ classes are there per centre? How are these groups divided?
6. How many children are there per classroom?
7. Has the per centre/classroom ratio of children been arrived at based on:
a. The norm of ___ number of children péass room / teacher;
b. What has been seen as practical oagreriod?
What is the size of the centre class rooms, sq. feet play area; ____ sq. feet
kitchen; sq. feet storage area, etc, and whether there are variations in different centres?
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Is the full enrolment capacity of the centre being s&iti?

What is the difference between the enrolment and participation rates? Do you need special
effort to enroll/enable participation? What are these and how successful ag?th

What are the mossignificant challenges you face? How have you tried to sokm@?h

Organgation and Funding

12. When was the programme started?

13. Did it start here in this state or elsewhere? Tell us a little about how it evolved

14. What is the legal status of the entRtyegistered as a a) ndor-profit society; b) charitable
trust ¢) minority institution; or d) for profit company

15. Are any members of parents/community/government represented in the governing body?
16. What is the funding arrangementa) donations to corpus; b) donations / contributions for
specific activities/projects; ¢) government aid; d) contributions in kind by community / parents; e)
user fees; f) grants; and g) a combination of all /some of the above

17. If you charge fees, they are fixed in such manner that fees:
a. cover the operational (variable) cost;

b. are whatyouthink parents can afford,;

C. are what other similar providers charge?

d. do youfactorin any other costs?

18. What are the fees per child paid by pats?

19. Are there any additional costs incurred by parents such as for meals, uniforms, books, play
materials, etc?

20. What is the total cost of the programme? (Preferably the Annual Budget along with
expenditure data if available)

21. What is the per centre cost?

22. What is the perchild cost of running the programme?

23. Do you think, at current level of funding,

: The quality of services provided is satisfactory / adequate?

a. The quality of services is somewhat inadequate but could be improved with more funds?
What would ke the additional cost per child?

24, What are the strengths of your programme and where do you think there still are
possibilities of improvement?

25. Is there an optimum size for the programme that would help break even?
26. Is the programme scalable? What are the challenges for scaling the model?
27. Anything else you would like to share?

28.

Infrastructure,space andesources

29. Is the centre located on own property/rented property/property being used with permission
of ownerwithout payment?
30. If it is own property, how was the land acquifed) purchased; b) provided free of charge

by a donor; c) provided by the government / panchayat? (If there are other centres, how was land
got for the other centres)

31. If land/ premise was purchased, when was it procured and at what cost?
32. How was the acquisition fundedhrough donations; government aid; charges to parents?
33. If premisesare not ownedg are they rented or provided free of charge by

parent(s)/community?
34. What is monthly rent?
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35. How is the expense on monthly rent nfetrom interest on corpus; from fees charged to
parents; subsidy from government

36. Were there any specific construction costs incurred especially for making the centre child
friendly/accessible t€WSN? If yes, what were these costs?

37. What were the costs incurred for construction of toilets, water tanks, kitchen, etc.?

38. Were there any norms considered for construction of toilets (i.e., how many toilets per
group of children?) Were any costnsiderations taken into account for arriving at these norms?
39. How were these costs methrough donations, through fees charged to parents; through
government aid, grants

40. Would construction costs become more reasonable through scaling? If yes, whatleould
the optimal size required for this?

41. What costs were incurred on outdoor play material

42. How has this been funded) through donations; b) charged to parents; c) through
government aid?)

43. Would costs on outdoor play material become more reasongireugh scaling? If yes what
would be the optimal size required for this?

44, If nutrition is one of the services, what is provi@esghacks once a day; in additioneals
once a day

45. What is provided in snacks and megails terms of grams/calories per child?

Caregiver/Staftosts anddetails

46. How many teaching, care staff (eg: cleaners, attendants), managerial staff (eg: receptionists
and office staff) are there per centre? Additionally, how many regular staff members are involved in
the programme asupervisors, coordinators, managerial etc (that may not be present at the
centre)?

47. What are their respective sex, qualifications and salaries?

48. What is the ratio of each type of staff to the number of children? How were these norms
arrived at? Was cost@nsideration in fixing the number of staff?

49. What are the qualification requirements for each type of staff? How were these
gualifications fixed? Was cost a consideration in fixing qualification criteria for each type of staff?
50. What are the salaries of eadype of staff (Include any social benefits such as EPF,
insurance, etc. paid by the employ@blow were these salaries decided? Was cost a consideration
for fixing salaries?

51. How is the expenditure the salaries for staff been met (e.g., through donatimmusigh

charges to parents; through government aid; through grants?)

52. Can the cost of salaries be made more reasonable through scaling? If yes what would be the
optimal size required for this?

53. Was there any special trainings provided to staff? (Please iorehtpe of training, number

of training, and for which staff?)

54. What is the training and support model: how many days, divided into how many spells, how
and where is it delivered? Is there any follow up done? How?

55. Was the content for training prepardd-house or were specialists/consultants engaged?
What were the costs incurred on development of training approach and materials? What are the
training organization costs involved?

Organgation ofclassroom space

56. What is the rationale for organizing the classroom space as has been done within the
programme (e.g. circular seating on mats on the floor; as various activity corners; as within
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conventional elementary classrooms on desk and bench, facing the teach¢?, \&tas cost a
consideration in this decision?

57. What were costs incurred on procurement of benches, desks, mats, long work tables, etc.)?
58. If the class room furniture is rented, what is the rent paid?

59. How was the cost of class room furniture fun@ethrough donationsthrough charges to
parents; through government aid?

60. Would cost on classroom furniture be made more reasonable through scaling? If yes what
would be the optimal size required for this?

F. Nap/Rest time

61. Is there a specific designatadea for nap/restime?

62. How is this area organized? (i.e., do they have mats, blankets, mattresses, etc.?)

63. What specific costs were incurred on providetgldren's nap/rest time? (E.g. on
procurement of mats, blankets, etc.)?

64. How is the material divideder group / class (i.e., how many of each type of material is
present for a given number of children?)

65. Was the cost of material for children's nap/rest time-séft (e.g., through donations,
through charges to parents; through government aid?)

66. Has/Carcosts for making provisions for children's nap/rest time be made more effective
through scaling? If yes what would be the optimal size required for this?

G. Curricularandlearningmaterial

67. What kinds of learning material are used at the centre(s)? (Nash&LL material such as
books, audievisual devices, blocks, picture cards, toys, games, recycled items etc.)

68. How have these been procured) developed irhouse/through consultation with
experts/workshops/training; b) purchased readymade; (c) donated

69. What was the cost of development (if developed) and what is the rough cost of
reproduction?

70. What are the costs of procurement of the material (total and/or each type of material) per
centre?

71. What is the periodicity of material development and matepedcurement?

72. What are the languages used in curricular material? What were the considerations while
selecting the language? Does the choice of language lead to any extra costs in development and
procurement of material (for example translation, printingsts)?

73. How is the material divided per group/class (i.e., how many of each type of material is
present for a given number of children?)

74. How was the cost of developing/procuring material fundedrough donations, through
charges to parents; througiovernment aid?

75. Would cost of developing / procuring learning material be made more reasonable through
scaling? If yes what would be the optimal size required for this?

H. Pedagogy

76. What languages are used for teaching purposes in class?

77. How is thepresence of more than one language handled in classes? Is language training
provided to teachers? What are the costs incurred on this?

78. Are there any specific guidelines or methodology that the caregivers/teachers practice, or
any fixed set ofjoals/outcomes which they are expected to deliver?

79. How and by whom were these guidelines developed, and what were the costs involved? Are
these costs included in the training cost of teachers?
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80. How was the cost incurred on developing guidelines/methodolmesn funded through
payment from parents; donations; government aid?

81. Are there performance incentives for caregivers/teachers? What are the costs involved in
such incentives and how are they offset (donations; fee payment; government aid)?

82. How is teacheperformance supervised/assessed/reviewed? Does this process involve extra
costs? (e.g.: through hiring professionals, regular performance reviews, frequent workshops) Is this
cost offset?

83. Are any extra provisions available/made for children with spe@atls (trained
teachers/counsellors/curricular material/extra teaching hours)? What are the costs involved and are
they offset?

Assessment

84. Is the progress of the child documented? In what form and how often? Are extra costs

incurred, over and above thealary of the teacher/caregiver?

85. Is extra time/attention or special curriculum provided for children identified with special

needs? What are the costs incurred and is it offset (fee payment by parents)?

86. Are parentteacher meetings held? How often? What #ine organizational costs incurred?

ParentCentredpractices

87. Is any kind of training programme/awareness camp/educational workshop conducted
exclusively for parents?

88. What are the organizational costs of such programmes?

89. How were these costs financéthrough payment of fee by parents, donations, aid etc.)?

90. Are home visits or hombased interventions carried out by The ECCE centre? What are the
total costs incurred (travel, material, salaries,.§2c

91. How are home visit/intervention costs financefthrough fee payment by parents,

donations, government aid)

92. Can costs for home visits and interventions be optimized through alternative models? What
would be the costs incurred on such alternatives? To what extent would this contribute to savings?
93. Are mrents involved in management/governance/planning/teaching activities? Is this on a
voluntary basis or paid work?

94. Do parents contribute in terms of material resources/funds? How does this offset overall
costs?

95. How can parent involvement be scaled aptimized? How would such scaling contribute

to savings?

Communitycentred practices

96. What were the motivations behind involving the community in the ECCE &{piesonal
beliefs, donor imposed, cost, resource constraints, combination of these or any other factors)

97. Does the community participate in mobilizing resources in the form of funds, curricular and
infrastructural requirements, volunteers, advocacy ete.tfee ECCE centre? Is cost a criteria for
involving the community?

98. To what extent is the community involved in the ownership and management of the ECCE
centre (teaching, caregivers, administration, governing body, financing, planning, curriculum and
pedagogical design and other such forms of involvement)? Is this paid or voluntary work? What are
the costs incurred? Does voluntary work contribute to savings?

99. If the ECCE centre is commuritywned, what are the overall costs incurred? If it is not
communityowned, but involves participation, what percentage of costs is borne by community
members?
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Auxiliaryservices

100. Are any other services offered at the ECCE centre, apart from those that are education
related? What are these services? (health d¢hgxs, meals, nutritional supplements, immunization,
referral services etc.)

101. What is the frequency of provision of such services?

102. Are these services provided by the ECCE centre itself, or through collaborations with other
organizations? How are the costisared among collaborating organizations?

103. What is the cost per child incurred for providing these services? Is this cost offset (through
fee payment by parents, donations, government aid, NGO aid, grants etc.)?

Monitoring andevaluation

104. Is your centreregistered with some statéevel authority? If yes, which one or under which
Act? What were the various costs involved in the registration of the same?

105. Do you have a separate monitoring committee for your team? Who are the various
members on it? Are theyggmanent employees/visiting board members/external agendyRat are

the costs incurred on hiring them?

106. Which stakeholder undertakes inspection visits for your centre? How are the various costs
accounted for in the process (i.e. transport, prepaniegorts, etc?)

107. What kind of monitoring framework is used to evaluate the functioning of your centre?
What are the various methods deployed to collect data on the same and how are the respective
costs accounted for?

108. Are there any innovative tools developbg you to track the progress of your centre? Please
mention both the fixed costs (for developing) and recurring costs (for maintaining) that were
incurred on them.

109. Are there any mechanisms in place to address specific grievances of the beneficiarias such
a tolHree number or a specific committee? What was the cost made on implementing these
mechanisms?

110. What are the various kinds of reports prepared by your centre and the costs involved in the
process?

Name of Organization/Cent:
Date:
Field Investigator:

T QUESTIONNAIRE FOR PARENTS (If conducting FGD, individual answers to be
recorded for questions 1)

1. Name

2. Age

3. Caste/religion

4. Educational status (for both parents)

5. Occupation (both parents)

6. How many children do they have? How many boys and how many girls?

7. Age of children?

8. Are they attending age appropriate educational institutions? (List what educational
provisions are used for each childe., private, public, NGO, and whether ECCE

9. Rationale for selection of type of educational institutions for each child (e.g., why private/

gowernmert or NGO based institution was selected? Why-grhool/AWCregular school
was selected etc). Were there any choices available? Did parents choosaltohskelren to
centre out of their own choice, were they approached by an institution?
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10. What provisions/facilities are offered by each type of institution they engage with (e.g.,

nutrition, health, education, parental education, community education)

11. How does the ecce institution engage parents (e.g., through regular passather

meetings; parental involvement in decision making or teaching, etc. To be noted for all of
their children and types of institutions they engage with)

12. Satisfaction with each typef institution utilised for each child; what are the pluses they

would like to list

13. What financial costs do they have to bear for each child forgateool education? (List by

educational type, and including any form of financial cost on fees, buildirsy femations,
uniform, textbooks, etc)

14.15. What other forms of contribution do parents make in relation to their children's ecce

(e.g., contribute in kind, such as vegetables for-aag meals, contribute through voluntary
services at the centre, contribatin terms of material for preschool education, etc. To be
noted for all of their children and types of institutions they engage with)

15. What aspects of programme are they dissatisfied with and why? (To be noted for all their

children and each type of itigition they engage with)

16. What are the various responsibilities you are entrusted with for maintaining reporting data?
17. What are the expectations of the parents from the ECCE centre?

Name of Organization/Centre:
Date:
Field Investigator:

OBSERVATIOBHECKLIST (Click photographs too, if possible)

Sl ltem Description
No.
Access to centre (safe, clean, approachable)
2. Type of building (e.g., shed, independent house, building, independent c
within school premise, etc) Describe the building apgroximate size.
3. No. of rooms in the centre (specify type of rooni.e., teachingearning area,
play area, kitchen, storage area, etc)
4. a. No. of classes/batches in centre
b. How are the batches grouped? (e.g., age wise, ability wise?)
5. No. of children per class/batch (boys / Girls)

(If multi-grade teaching present, note number of children in each group andg
number and range of the age/ability groups)
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6. a. How many teachers / teaching staff / childcare professionals are presen
centre?

b. Specify how many teachers / childcare professionals are present for
class/batch

7. Teaching staff qualifications

8. How many support staff are present at tleentre? (caregiver staff such :
helpers, cleaning attendants, nurse etc)

9. How many office staff / administrative staff are present per centre?

10. | Space within each classroom(in feet)

11. | How is the space within the classroom organised? (e.gdiféerent activity
corners; like a regular classrooms with desks and benches; circular with ch
seated on mat, etc)

12. | Is the room well lit and well ventilated? Are there displays on the walls? V
kind of displays, and are they visually stimulating®w are items
organized/stored within the classroom and how accessible are thes
children? Describe the classroom in detail.

13. | Space outside classroom/ play arf@afeet)

14. | Equipment available foplay/gross motor stimulation

15. | Is there aime-table and is it displayed/organisation of activities (list all kind
activities undertaken and the time spent on each; describe how the d3
organised. Include activities for school readiness, cognitive stimulation, se
stimulation, fine andgross motor stimulation, sociemotional learning,
hygiene )

16. | Describe/ list in detail all the learning material available (including materia
school readiness, cognitive stimulation, sensory stimulation, fine and ¢
motor stimulation,socicemotional learning, hygiene)

17. | No. of toilets, type of toilets and whether separate for children and §

members

(Specify if there are separate toilets for girls and boys; special toilets for C\
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18. | Provisions for water (e.g., corporation watsourced by taps; borewell / wel
bought from tankers; water not available within premise and has to be sou
from elsewhere)

(If water sourced from elsewhere specify from what distance water has t
brought)

19. | What provisions for drinking water asailable at the centre?

20. | a.ls any form of nutrition provided as part of the programme?

b. If yes, describe what is provided?

21. | What facilities are present to provide the nutrition component (e.g., kitc
with dimesnions; gas, utensils, plates aodps, etc; storage area for fog
grains)

22. | Any provisions for nafime (e.g., blankets, beds, pillows, etc)

23. | Disposition of the teacher (whether friendly, strict, interaction and relationg
with children)

24. | Language(s) used in the classroom

25. | Behaviour, comfort levels, intgrersonal relationships, response to outside
and overall impression of children in the classroom

26. | General impression of the atmosphere within the classroom
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Organization/Centre:

Date:

Field Investigator:

Personnel Questionnaire (All types of Caregiving staff)

1. Name

2. Gender

3. Age

4. Caste/religion

5. Profession and assigned duties/responsibilities

(Caregiver/teacher/administrative/managerial/cleaner/attendant etc)

6. Salary

7. Work hours/timing/days

8. Years of service iis role and at this particular institution

9. Type of employment (permanent/contractual/daily wage/voluntary)

10. Educational and Professional Qualifications

11. Selection process (Criteria/application/interview/demonstration of skills etc)

12. Employment benefits (medal insurance, EPF, housing, incentives etc)

13. Does the employee belong to the local community, if yes, was there any specific rationale
behind selecting a community member? Was cost a consideration?

14. Did the employee undergo any training process prior thugtion? What was the duration
and content of the training? Was there any haswdscomponent? Is the training process a
continuous one, if yes, what is the frequency?

15. Is the performance of the employee assessed or reviewed in any manner? With what
frequercy? Are there any outcorAieased incentives?

16. How satisfied is the employee with the job and the functioning of the ECCE centre? What are
they dissatisfied with and why?

17. What are the challenges perceived by the employee at the ECCE institution? In what ways
are/can these challenges be dealt with?

Further Questions for Teachers (skip these questions for {@aching staff)

18. What languages is the employee familiar with? Which languages are employed in the
classroom¢réche?

19. Do all enrolled children attengegularly? If not, what are the possible reasons for-hon
participation?

20. How many children are present in one class? What is the age distribution within the class?
Are the children divided into groups? What is the basis for grouping children in a panianaer?

21. What are the facilities/services for children betweef §ears of age and-@ years of age?

22. In what ways is the employee involved in the provision of these services (care giving,
teaching activities, health checkups, nutrition, immunizationtc)

23. What is the curriculum and curricular material available for children? Is the employee
involved in designing the prescribed curriculum? How much autonomy does the employee feel they
can exercise in framing curriculum or obtaining curricular matagabrding to the needs of the
children?

24. What are the teaching strategies employed in class? Are these strategies prescribed
beforehand, or developed/improvised during thedlass process by the teacher? What is the
rationale behind specific strategies (gas/activities etc)?

25. What does the daily routine within a classroom comprise of? Is there a process of planning
(daily, weekly, yearly) for classroom activities? Who is involved in this process?
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26. Is the progress of each child monitored/documented? Are tests/exams held? What are the
indicators along which progress is measured?

27. LA AYF2N¥IFGA2Y NBIFNRAYI OKAfRQA LINRPINBAaA
28. Does the caregiver interact with thgarents? How frequently? What is the rationale behind

the engagement? What are the concerns of parents, if any, and how are these addressed by the
teacher?

29. What is the kind of diversity present in class (language, ssmoaomic background, abilities
etc)? Does the diversity pose any challenges? How does the caregiver cope with these challenges?
30. Is there a process for identifying individual developmental needs of children? What is the
follow-up strategy in such cases?

31. Are there children with special edation needs in the classroom? What are the provisions
available for such children?

32. How are the children and their interactions supervised in case any problems arise?

33. Doesthe caregiver conduct homeisits or orgarse interaction sessions with parentgehat

is the rationale behind such a programme? Are any hdwaeed interventions carried out? If yes,

what kind?

34. Is a helper assigned to the caregiver in the classroom? What are the responsibilities of the
helper?

35. Does the caregiver play a role in budgetamgl allocation of resources in the ECCE centre?

36. Does the caregiver feel that the children are adequately provided for at the ECCE institution?
In what ways could it be improved?

37. What are the various kinds of records and registers that you are expectaditgain for
monitoring the progress of your centre?

38. Does your centre have inspection visits? If yes, by whom and how often? What kind of
reporting mechanisms are in place to be accountable to these inspections?

39. What is the nature of the relationshghared between the inspector/supervisor and the
caregiver/teacher?

Documents to be viewed / collected

1. Resource materials copies, if possible/ (if not, to be viewed and nptgdality parameters
against norms)

H® [/ KAf RNBY Q& LINE FthlBradiariex (to lbé didvadaty Seg thow N sd2are
maintained)

3. Activity Reports (if prepared)

4. Monitoring formats / data, if available

5. Cost details (Accounts section) / balance sheet
6. Evaluation / review reports

7. List and Details of Staffembers

8. Pamphlets, Brochures, Advertisements

9. Anything else that may provide insight into the functioning of the centre
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ANNEXURE2

Model-specific matrices

UPCSEvolution ofprocess/componentframework- Costrelationship

Processes Cost heads
components Rent/land¢ | Capital goods Salary Nutrition Materials Training Community/ Travel Misc.
building Facilities and (teaching Parent
(furniture and Auxiliary learning) & Centred
Equipment) Facilities curriculum Practices
Teaching Building Rent Basic Furniture| Salaries of Teaching Electricity and
(37848) Material and | Ground Staff learning WaterCharges
Indoor play (Caregiver, materials and Repair
material Teacher, (32832) and
(17784) Principal and maintenance
Helper) (27,892)
(213772)
Playing
Eating Food
Material
and
Utensils
(193800)
Sleeping Basic furniture
for naptime
(12768)
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Health Doctor
Visits, First
Aid Kit etc
(44415)
Teacher training** Training include:
training resource,
material and
stipend to
trainee/Trainer
(52896)
Monitoring
Managing Salaries of
Managemen
t Staff
(Admin,
Accountant
etc)
(167762)
Community/Parent community
Mobilisation communicatio
n (which
includes
parent

teacher

meetings)

(20000)

Total 37848 30552 381534 238215 32832 52896 20000 27892
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CUSP (1) : Evolution pfocess/componentframework-cost relationship

Cost heads
Processes / — -
components Capital goods Nutntéon Materials (teaching Community/
Rent / landg building | Facilities (furniture Salary an learning)and Training parent Travel Misc.
and Equipment) aUX.I|.I?.I‘y curriculum centr_ed
facilities practices
Electricity and
Class Furniture, Learningmaterial water charges
Teaching Buildingrent (26166) material,eguipment . include TLM and _ and
andvehicle etc. Salaries ofround staff books maintenance
(67009) (Teacher, Principal and 0 p n oCaoryichl@n and repairs
Helper) (370304) Data Not Available (58618)
Playing Play area rent (8811
Eating Part ofbuildingrent No
Sleeping No provision provision
Health
Teacher training**
Monitoring
Salaries ofnanagement
staff (admin, accountant
etc)
Managing (67140)
Welfareexpense (PF,ES
Welfare etc.) (5295
Community/Parent
Mobilisation
Total 34277 67009 442739 50338 58618
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CUSP (2) : Evolution pfocess/componentframework-cost relationship

Cost heads
ciﬁ;isnzensts{ Capita}l_goods Nutrition Materifals Community/
Rent / landg building Fqcnmes Salary a_n_d (tee_lchlng Training parent Travel Misc
(furniture and auxiliary learning)and centred '
equipment) facilities curriculum practices
: Electricity and
Class Furniture, Learning Material Waterchgrges
. - mate”al’ include TLM and and
Teaching Buildingrent (85765) equ_ment and Salaries oround staff Books (69329) maintenance
vehicle etc. (teacher, Principal and Curriculum Data and repairs
(239610) helper) (1213775) not available (192137)"
Playing Play area rent (28881)
Eating Part ofbuildingrent
Sleeping No provision No
Health provision
Teacher training**
Monitoring
Salaries ofnanagement
staff (admin, accountant
etc)
Managing (220070)
Welfareexpense (PF,ES
Welfare etc.) (1735¢
Community/Parent]
Mobilisation
Total 114646 239610 1451201 69329 192137
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CBCDC: Evolution pfocess/componentframework-cost relationship

Caplta_l_goods Nutrition & Materials (teaching Community/
Processes/ | Rent/landcg Facilities - ; - parent- .
- . Salary Auxiliary learning)and Training Travel | Misc.
components building (furniture and e : centred
) Facilities curriculum .
Equipment) practices
Buildingrent Basidurniture, Salaries ofround Teachln_gearnmg
. . staff (teacher, materialsand
: (Inclusive of material ) )
Teaching . supervisorand Curriculum
Kitchen area) (Data not
(17773) available) helper) developmentcost
(105000) (Data not available)
: Play Area Rent Play Material
Playing (Data not
(7200) .
available)
Eatin Food
g Material (28080)
Furniture for
Sleeping nap time(Data
not available)
Health
Trainers Training
Teacher : .
training** remuneration(Data material (Data
not available) not available)
Monitoring
Managing
Welfare
Community/
Parent
Mobilisation
Total 24973 105000 28080
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UBM: Evolution ofprocess/componentframework-cost relationship

Cost head
Capital goods Nutrition and | Materials (teaching Community/
Processes /| Rent/land¢ | Facilities (furniture auxiliary learning)and parent- centred
components building and equipment) Salary facilities curriculum Training Practices Travel Misc.
Salaries oground Teachingearning
staff (teacher, materials (20000 Repair and
helper) Curriculumg Data maintenance
Teaching Basidurniture, (57600) not available (3000)
Buildingrent material and
Playing (38910) indoor play
material Food Material
Eating (1200) (No Provisioh
Basic furniture for
naptime
Sleeping (700)
Health
Trainers Training
remuneration is include: trainee
part of food and
Teacher management staff transportation
training** salary (5700)
Monitoring
Salaries of
managementtaff
(supervisors etc)
Managing (10880)
Community/
Parent Part ofteachers
Mobilisation salary
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Total 38910 (1900) 68480 10000 5700 3000
UCM: Evolution oprocess/componentramework-cost relationship
Cost head
Capital goods Nutrition and Materials (teaching Community/
Processes /| Rent/land | Facilities (furniture auxiliary learning)and parent-centred
components | ¢ building and equipment) Salary facilities curriculum Training Practices Travel Misc.
Teachingearning
Salaries of Ground Sta materials(3000) Repair and
( Teacher, Helper) Curriculumg Data maintenance
Teaching Building (54000) not available (1000)
rent Basidurniture,
Playing (37531) material and
indoor play Foodmaterial
Eating material (1000) (93600)
Basic furniture for
Sleeping naptime(600)
Doctorvisits,
First Aid Kit etc
Health (2000)
Training include:
Trainersremuneration trainee Food and
Teacher is part ofmanagement transportation
training** staff salary (2100)
Monitoring
Salaries omanagement
Managing staff (supervisors etc)
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(21075)
Community/
Parent Part ofteacher$)
Mobilisation salaiies
Total 37531 1600 75075 95600 3000 2100 1000
SSUP: Evolution gfrocess/componentframeworkcost relationship
Capital goods Nutrition Community/
Facilities and parent-
Processes /| Rent/land¢ | (furniture and auxiliary Materials (teaching centred
components building equipment) Salary facilities learning)and curriculum Training | practices Travel Misc.
Teachingearning materials
Salaries of (Books and Notebookshd Repair and
ground Staff indoor Play Material maintenance and
Basic Furniture, (teacher, (158100+15000¢ urriculunt water and
Buildingrent material helper) Data not available electricity charges
Teaching (272000) (96000) (1295955) (developed inhouse) (100000)
Play area
/open space
rent Playmaterial
Playing (239760) | (80000)
Expenditure
on snacks
Eating (1860)
Basic furniture
for naptime
Sleeping (4800)
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Busrental
charges for

field visits/
Health
Checkups
Health (16000)
Trainers and Guest
supervisors Lecture
Teacher remuneration fees
training** (42093) (1000)
Monitoring
Salaries of
management
staff
(Accountant)
Managing (275001)
Welfare
expense
(PF,ESI etc)
Welfare (66030)
Cost incurred
on guest
Community/ lecture by a
parent psychologist
mobilisation (12000)
Total 511760 180800 1679079 1860 173100 1000 12000 16000 100000
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LUPS: Evolution of Process/compondramework-cost relationship

Capital goods Nutrition Community/
Facilities and parent-
Processes/ | Rent/land¢ | (furniture and auxiliary Materials (teaching learningand centred
components building equipment) Salary facilities curriculum Training| practices | Travel Misc.
: Teaching learningaterials books - Repair and
. Salaries of . .
Basic andnotebooks) &uniform maintenance and
- ) Groundstaff Travel
. Buildingrent Furniture, (383600) water and
Teaching . (teacher, . Cost .
(345793) material Curriculum (content development electricity charges.
helper) - (6558) :
(68372) (942632) and execution) - Other office
(46154) expenses include
office supplies,
telephone, internet
Playin Play area Playmaterial charges etc
ying rent (25804) | Y s g
- Misc.expenses
(198578)
No No provision
Eating provision P
Sleeping Basic furniture for naptime (No Provision)
Health
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¢ NJ A
S
remune
Teacher ration
training** and
material
cost
(34154)
Monitoring
Salaries of
management
staff
Managing (Accounting,
audit services
etc.)
(107619)
Welfare
Community/
Parent
Mobilisation
Total 371597 68372 1050251 429754 34154 6558 198578
UPPS: Evolution girocess/componentframework-cost relationship
Capital goods
Facilities Nutrition Materials Community/
(furniture and (teaching Parent
Processes/ Rent / landq and auxiliary learning)and centred
components building equipment) Salary facilities curriculum Training practices | Travel Misc.
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Teaching Repair and
Basic Salaries oground learning maintenance and

Furniture, staff (teacher, materials water and electricity

material supervisorand (1648) chargesandother

(30608) helper) Qurriculum- misc. expenses
Teaching Buildingrent, (1815500) (19000) (235268)
Playing inclusive of lease| Play Material
Eating (46913)
Sleeping No provision
Health

Is part ofsupervisor
Teacher training** salary
Monitoring
Salaries of
managementtaff
(accountant)
Managing (162000)
Welfareexpense (PF
Welfare ESI etc) (271500)
Celebratiors

Community/Parent and functions
mobilisation (51776)
Total 46913 30608 2249000 20648 51776 235268
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Assumptions and estimation ofach component of all the models

UPCS

The recurring cost in the analysis consists of the sum total of six different components Mfrasjructure, Spaceand Resources; ii) Salaries

ANNEXURE3

(teacherstaregives/ staff); iii) Nutrition andauxiliary services; iv)Learning material and curriculum development; v)Teaching/Pedagogy Training)

Parent/Communitycentred practices.As per our analysishe cost required to run an ECCE centre (which include UClkbbmald) is Rs 806329 per annum

and per child cost is Rs 21219 per annum (if number of steidenECCE centre are 38). Details of method used for estimating unperastntre andper

child is given below) is given below.
Componentwise cost calculation:

1- Infrastructure, Space & Resources

UPCS
Unit Infrastructure, Spacand Resources
Percentre per annum Recurringcosts

Percentre per annum a) Buildingent 37848
Percentre per annum b) Rentalalue ofbasicclassfurniture, material, 17784
equipment andvehicle etc.
Percentre per annum ¢) Rental value ajutdoor play material
Percentre per annum d) Rentalalue of basic furniture for naptime 12768
Percentre per annum e) Electricity andvater charges 27,892
Percentre per annum f) Cost incurred in maintenance and repairs
Percentre per annum Playgroundrent
Others, If any
Total 96292
Percentre perannum | Totalno. ofstudents in ECCE Centre 38
Percentre per annum | Perchild per annum (ECCegentre) 2534
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For calculating infrastructure, space and resource per centre cotidddPCSdata is gathered from costing and management survey and UPCS cost
benefit analysis. UPCS model caters for studenthree age groupi.e. UCM @3-yearolds, balwadi 35-yearoldsand bridge course for-&2-yearolds.
Thismeans there are three classes in the centre, out of which (i.e. UCM and balwadi) two are specHckmprsections. Therefore, two third of the
space related coss are attributed to ECCE cea.

UPCSun 14 centrs and provides holistic child care to 801 children (on an averageh centre ha57 children) which includes bridge course students
For separating bridge course students from UCM and balevpbportionate formula is used.

L Number of Children Under Brdige C 25
Totalnumber of students imridge course=————— —— T =T ER PP +Total No. of Students =*801= 271
Total No.ofstudentsin Clazsroom 74

T 1 Number of Stad —Total N f Stud Under Brdige C P
Averagenumber ofstudents under ECCEentre = otal Number of Student—Total un;er DFCtuu‘ents nder Brdige Course Programme _
Mo.of Centres

801-271 530
==—"=38
14 14

For theosting analysis fahe UPCS ECCE centrely the pre-primary group is considered whichtie0-6 age group.

; opotal Coston Recwrring Component =Tntal Coston Recurring Component
For calculating ECCE centre Gogt_—rm——smr=r—rr— = Total No. of Classes under ECCE Centre : 2

For cost analysis tfie UPCS ECCE centyely the pre-primary group is considered whichtiee 0-6 age group.

Buildingrent =

Total costincurred on building Rent 56772
2= *2 = 37848
3 3

Rentalvalue ofsetup cost =

Total costincurred on setting up UPCS Centre 56772
2= *2=17784
3 3

Total costincurred on furniturefor nﬂptime*z
3

Rentalvalue of basic furniture for naptime

19152
= 3 *2=12768

.. T 1 i d El ici d W 41838
Electricity andvater charges =—— 2= 1RErre D"H Sotrieity anc AR xp= = — *2=27892
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2. Salaries (Teachers/Caregivbtaff) andallowance

Unit SalarieqTeachers/Caregiver/Staff) and Allowance UPCS
Salaries ofround staff (teacher,supervisor,helper) 213772
Salaries ofnanagementtaff (admin, accountant etc) 167762

Welfareexpense
Percentre per annum | Others, If any

Total 381534
Totalno. ofstudents in ECCE Centre Per Annum 38
Perchild per annum (ECCegentre) 9538

For calculatingsalaries and allowance per centre cost the UPCSdata is gathered fronthe UPCS cost benefit analysis and salaries and ground and
management staff is used for the calculation. For our estimatisa third of salay allowancesrelated cost are attributed to ECCE centres. This assumption
for computing costincurred on salaries ahallowancsis similar to one which we have outlined in first sectionln&astructure, space and resource

Salaries include salaries of teachers, support staff, supervisors, management staff ardiakékBcoss. Ay other staff welfare measuresre part of the
overall salary component. Wherever separate salaries are available for the ECCE sihetiosswhat is included. Ithe absence of that, it has been
assumed to be the same for teachers in all classes and estimated accordingly for tagetwgooups (UCM artahlwadi). In this case, we have used total
expenditure incurred on salaries and allowances as separate salaries for ECCE sections were not available and it handubém lzssame for teachers
in all classes.

For costing analyslsPCS ECCE centre othig,pre-primary group is considereas the0-6 age group.

Total cost on Salaries and Allowance

Total Mo.of Classes inthe Centre/School

Cost incurred osalaries andillowances (ECCE centre + Total No, of Classes under ECCE Centre

_ Total costincurred on Salaries and Allu:uwance*z
- 3

Total costincurred on Salaries

: 320658
Cost incurred on ground staff salary—= ; =

*2 = 3 *2 =213772
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Total costincurred on Salaries *o _ 251643

Cost incurred omanagement staff salary—= . *2 =167762

3. Nutrition and auxiliary services

Unit Nutrition and auxiliary services UPCS
Nutrition andsupplementaryservices 193800
Auxiliaryservices 44415
Per Chilgper annum | Others, If any
Total 238215
Totalno. of students in ECCE Centre 38
Perchild per annum (ECCE Centre) 5955

Data for nutrition and supplementary services andauxiliary services component is collected from UPCS management intesviéhe nutrition and
supplementary service subhead inclgdexpenditure on food material and fuathereasauxiliary services include expenditure on health i.e. doctors visit,
checkups, medicine, first aid lstand weighing machire For our estimation two thirslof nutrition and auxiliary serviceelated coss are attributed to
ECCE centres. This assumption for computingséostirred onnutrition and auxiliary services is like one which we have outlined in first section i.e.
Infrastructure, space and resource

Calculations:

Total cost incurred on Mutrition and Auxiliary Services

Cost incurred on Nutritioandauxiliary services (ECCE centrej= Total Noof Clasees in the Centre!Schonl

+ Total Mo, of Classes under ECCE Centre

Total costincurred on N’utr;tlcun and Auxiliary Services ko — EED'FI}I};-EEEEE *2 = 238915
-4. Learning aterial ancurriculum development
Unit Learningmaterial andcurriculum development UPCS

Costincurred on TLM (Which alsocludes PSEit
andflexi funds) a+b+c+d 32832

Per Centre Per Annur, )
a) Books
b) Audiovisuals
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c) TLM

d) Others

Cost incurred in curriculum development
Others, If any

Total 32832
Totalno. ofstudents in ECCE Centre 38
Perchild per annum (ECCE Centre) 821

Data forlearningmaterial is collected from UPCS cost benefit analysis document. The Learning material sub head include expenditure lWogiksstic
puzzles, crayons, paint, paper, coloured paper, picture cards, mirror, strainer, strings, beades| stetey chalks, blackboard, picture blocks, stones,
wooden pieces, plastic balls, cloth balls, , worksheets, sandpit, chart paper, comb, haibaiWadiand plastic toys, plastic cars, plastic rings, plastic slide,
mini plastic scooters, dhol, piatel posters, printed posters, ball, picture books, paper, crayons, chart papeiht. Data for curriculum development
was not available.

In our estimation two thirds of learning materiatelated coss are attributed to ECCE centres. This assumptiorcéonputing costincurred onlearning
material and curriculum development is likee one which we have outlined in first section ilefrastructure, space and resource

Costing analysis for UPCS ECCE centre onpyriprary group is considered which is betweef @ge group.

Total cost incurred on Learning Material

Cost incurred on Learning Material (ECCE cen::;__%t,ﬂ T Y ———— Total No. of Classes under ECCE Centre

Total costincurred on Learning }iaterlals*z _ 49184

= *2 =32832
3 3

5. Teaching/Pedagogyfraining

Unit Teaching/Pedagogy¥raining UPCS
Training 52896

Percentre perannum | Others, If any
Total 52896
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Totalno. ofstudents in ECCE 38
Per Child Per Annum (ECCE Centre) 1392

Data forTeaching/Pedagogyraining is collected frorthe UPCS cost benefit analysis document. In casheoUPCSannual cost incurred on training is
used for computing per centre training cost. Total training cost includes costs for training resource, material and stipaimkeés. Assumption for
computingcost incurred on training (ECCE centre) is similar to one which we have outlined in first sedtifraseucture, space and resourse

For the analysis for UPCS centiely preprimary group is considered which is betweeg @ge group

Total cost of Training

# Total No. of Classes under ECCE Centre

Cost incurred o eating/Pedagogyraining (ECCE centrey=

Total No.of Classes in the Centre/Schocl

Total cost of Training *D = 121148
3

*2 =80765

6. Parent/Community-centred practices

Unit Parent/Communitycentred practices UPCS
Cost Incurred oparent-centred trainingprogrammes/ Cost
incurred on PTM 20000

Cost Incurred on communigentred trainingprogrammes
Per Centrgper annum | Others, If any

Total 20000
Totalno. of students in ECCé&entre per annum 38
Perchild per annum (ECCEentre) 526

The total costs for grent/community-centred practices include the community communication cost (which includes peractier meetings). Per centre
data is gathered fronthe UPCS cost analysihe asumption for estimating costncurred on parent/communityicentred practice (ECCE centre) is similar
to the one we have used in first section i.e. Infrastructgmce andesources.

For the analysisf the UPCS centr@nly the pre-primary group(0-6 age groujpis considered
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. . . Tetal cost incurred on parent/community centered practices
Cost incurred on parent/communityentred practices (ECCE centrey orel No.af Clases in the Centre/School

* Total No. of Classes under ECCE Centre

Total costincurred on parent, community centered practices *D = 30000
3

*2 =20000

CUSP (1) & (2)

The recurring cost in the analysis consists of the sum total of six different components NMifrasjructure, Spaceand Resources; ii) Salaries
(teacherstaregives/ staff); iii) Nutrition andauxiliary services; iv) Learningaterial andcurriculum development; v)TeachingPedagogy Trainingvi)
Parentcommunity-centred practices.As per our analysis of this model cost required to run a CUPSTY{LGWSP (2)ECCE centre i6R3681) (2066924)
per annum and per child cost is Rs (9338) (29527) per annum (if number of student per ECCE centre are 70). For tloslsurthhgsiscomponents were
considered as for other head data was not availabléhere were no provisions. Details of method used for estimating unit gastcgntre andper child )
are given below.

Componentwise cost calculation

1- Infrastructure, spaceand resources

Unit Infrastructure, spaceand resources CUSP (1) CUSP (2)
Non- recurringcosts
Land 306070 1094431
Cost ofbuilding 893193 3193841
Total (land+building)) 1199262 4288271
a) Cost incurred on purchase of basic class furnity
material, equipmentsndvehicle etc 566299 2024948
b) Costincurred onpurchasing of outdooplay
material
c¢) Cosincurred on purchase of basic furniture
(mats)for nap time
Total 1765561 6313220
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Recurringcosts

Per Centre Per Annur| a) Buildingent 26166 85765
b) Rentalalue ofbasicclassfurniture, material,
equipment andvehicle etc. 67009 239610

c¢) Rental value ajutdoor play material
d) Rentalalue of basic furniture for nafime

e) Electricity andvater charges 16185 53051
f) Cost incurred in maintenan@and repairs 42433 139086
Playgroundrent 8811 28881
Total 160604 546394
Totalno. ofstudents in ECCg&entre per annum 70 70
Perchild per annum (ECCE Centre) 2294 7806

CUSP is running four programmes (Learning Centre, Composite $&tbekDaughter Alliance and Education on Wheels) under their educationakhead
CUSP expenditure data was available at overall project leveln 8ar analysiscosts aredivided among each programme in proportion to humber of
students under each progname.

Share of eaclprogramme in total expenditure

Programmename Share (in %) | Number ofstudentsenrolled Totalno. of students
CUSP (1)(LKG 33 1609
CUSP (2)(LKQ 59 2834 4839
FatherDaughter Alliance 6 298
Education on Wheels 2 93

Note: For our analysis programmes with ECCE model are considered i.e. CUSP (1) and CUSP (2)

Inthe CUSP caséxed assets like buildisgand furniture were not rented and therefore for estimating the annual used value of the agsgigted rent is
calculatedln this case, fixed assets (buildgnfurniture etc.) were not prexisting and have been created just fbe ECCE purpose. So, we have only used
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deprecation rate for calculating the rental value of the assethe ental value ofbasicclassfurniture, material, equipment andvehicle include furniture
andfixtures, electricalfittings and equipment, computes and equipment, vehicles, programme training equipment and builimgler construction.

TheCUSP (CUSP (1)) model caterstudents between LKG to Class Il. This means there are four classes in the school, of wifigh W5 and UK@ie
specific to preschool sections. Therefore, half of the spaielated costs are attributed to EECE sections.

TheCUSPQUSP (2model catergo student between LKG to Class X. This means there are twelve classes in the school, out of which two (i.e. LKG and UKG)
are specific to preschool sections. Therefore, one sixth (i.e.2/12=1/6) of the spalzted costs are attributed to EECE sections.
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Total Costincurred on recurring Component

For calculating ECCE centre cést:

~Total Costincurred on recurring Component
CUSP (1) :

# 2

Totalland Cost: 22259607
CUSP (1) Share =Total land cost*CUSih4i¢

=222596070.33= 7345670

T llandC TE68266
Per CUSP (1)share——=2 5822
Total Mo.of Centres 11

= 667788

Totalbuilding cost: 64959474
CUSP (1)Share = Tdtallding cost*CUSP (%hare

= 64959474*0.33 = 21436626

_ TotallandCost _ 214388626 _
Per CUSP (ishare—TmEl pr—— T - 1948784

Per Centregchooltotal cost =building+land

Learningcentre total cost = 1948784+ 667788 = 2616572

Total Aszet Worth +« Rate o f Depreciation

+ Total No. of Classes under ECCE Centre

Total No.of Claszesin the Centre/School

Total Costincurred on recurring Component
CUSP (2) =

# 2

CUSEh@E =Total land cost*CUSPYRjre

= 2223963718859=

Per CUSP (2)sha¥c Total land Cost _ 13133168 _ 6566584

Total No.of Schools 2 -

CUSEh@g =Totabuilding cost*CUSR) share

474*0:584988326090

Total Building Cost _ 38326050
Total No.ofSchools 2

Per CUSP (8hare= =19163045

USP (2)Tafadost = 19163045+ 6566584= 25729629

_Total Asset Worth « Rate o f Depreciation

Buildingrent (earningcentre) = o0

2616572 =2
=————=52331
100

CUSP (1) (ECC"E:\;::ELlCDstincurred Dn;e:urringﬂnmpnnent .3

_ 552331

* 2 =26166

Buildingrent (compositeschool) o0

_ 25729629 2
100

CUSP (2) (ECC'E::;::alﬂnstlnmrred Dr;-:e:urringﬂnmpnnent .2

= 514593

=== 2 = 85765

&

Similar method is used for calculating rental value of other fixed assets
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2- Salaries (Teachers/Caregiver/Staff) and Allowance

Unit Salaries (Teachers/Caregiver/Staff) and Allowance CUSP (1) CUSP (2)
Salaries ofround staff (teacher, Principal anikelper) 370304 1213775
Salaries omanagementtaff (admin, accountant etc) 67140 220070
Welfareexpenses 5295 17356
Percentre perannum i) 442739 1451201
Totalno. of students in ECCéentre per annum 70 70
Perchild per annum (ECCeéentre) 6325 20731

For our estimation halCUSP (1and onesixth CUSP (2)f salaries allowances related cost are attributed to ECCE ceiffitissassumption for computing
costsincurred on salaries and allowarwis similar tothe one which we have outlined ithe first section i.elnfrastructure, spaceand resource. Salaries

include salaries of teachers, , support staff, admin, accountant etc. whiveHfare expenses including any other staff welfare measures over and above
the wages. Welfare servisd y G KA a OF &S Ay Of daRGvard PEJKNnE ¢ra8udyD\&her2n/séphidite sdtirigs2aye available for the ECCE
sections, tlese areincluded. Inthe absence of that, it has been assumed to be the same for teachers in all classes and estimated accordingly for the three
years. In this caseve have used total expenditure incurred on salaries and allowances as separate salaries for ECCE sections were not avialable and
been assumed to be same for teachers in all classes.

Total expendtiure on Salaries and Allowance
N

Expenditure incurred omalaries andillowances (ECCE 8 S {5 e S———

+ Total o, of Classes under ECCE Centre

Totalsalary: 24686948

CUSP (1) Share =Total land cost*CUSihdie CUSH&Pe =Total land cost*CUSP (2)Share

=246869480.33 = 8146693 = 2468@8657099 = 1
Per CUSP ($hare=—Toms2a - 222 - 740608 Per CUSP (8are=_—o= S2ay__ - 1565259 _ 7987650
CUSP (B ”“’j“‘s «2 = 370304 CUSP (zq?iﬂ* 2=1213775
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Similar method is used for estimating management personnel salaries and welfare expenses.

3- Nutritional and auxiliary Services
There are ngrovisiors for nutrition andauxiliary services

4- Learningmaterial andcurriculum development

Unit Learningaaterial andcurriculum development CUSP (1) CUSP (2)
Cossincurred on TLMwhich also Includ®SEkit and
: 50338
flexi funds) a+b+c+d 69329
Percentre perannum | a) Books 42000 42000
b) Audiwisuals
c) TLM 8338 27329

d) Others (notebooks, shoes, uniforms and bags, ef
Cossincurred in curriculum development

Total 50,338 69329
Total no. of students in ECCE Centre 70 70
Perchild per annum (ECCE Centre) 719 990

Data for TLM and books is collected framterviews withthe anagement andncome andexpenditure documerg. TLM minor heaglinclude expenditure
on periodicals and stationery arttboks Minor head include expenditure incurred on purchase of coubsmks for three subjects Maths, English and
Hindi- and notebooks. (taken notebooks as 200 and textbook as 40(). asumptionfor estimating ECCE centre cost is similahtoone we have used in
the first section ielnfrastructure, Space an@source andhe aalaries andillowances component.

Tetal expendtiure on Learning Materials

tltal No.of Classes inthe Centre/ School * Tatal No. of Classes under ECCE Centre

Expenditure incurred otearningmaterial (ECCE centr

CUSP (].(ECC E)'Lntal sxpendtiure n: Learning Materials %2 CUSP (2) (Ecegx})tal sxpendtiure Dlr: Learning Materials .2
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CUSP (1) (ECCEpst on TLM + Books

CUSP (2) (ECCE)=Cost on TLM + Books

Cost on books = Total no. of students per centre*cost incurred on books and noteb@0&808 =42000

CUSP (1) (Eccéﬁﬁfi «2 = 8338 +42000**= 50338

CUSP (2) (ECGEE)‘% « 2 = 27329+42000*= 69329

**Expenditure is borne by parents and expenditure on books is calculated using per child cost.
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5- TeacherPedaogy Training

Unit Pedagogy Training
Training
Total
Totalno. of students in ECCéentre
Percentre perannum | Perchild per annum (ECCéentre) Data notavailable

6- Parent/Communitycentred practices

Unit Parentcommunity centred practices
Cost Incurred oparent-centeredtrainingprogrammes/ Costincurred on PTM
Costincurred on communitcenteredtrainingprogrammes Data not
available
Percentre per annum | Total
Totalno. of students in ECCE Centre
Perchild per annum (ECCE Centre)
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CBCDC

The recurring costin the analysis consists of the sum total of six different components \ifrastructure, Spacand Resources; ii) Salaries
(Teacherstaregives/staff); iii) Nutrition andauxiliary services; iv) Learning Material and Curriculum DevelopmentTegching/Pedagogy
Training vi) Parenttommunity-centred practices.As per our analysis of this mod#ige cost required to run a CBCDC ECCE centreliS8RS3
and per child cost is R9537 pe annum (if number of student per UBM are 15). For this analgsiy three components were considered as
for the other head data was noavailable or there were no provisions. Detaildttg method used for estimatinghe unit cost per centre and
per child) are given below

1- Infrastructure, space andresources

Unit (in rupees) Infrastructure, spaceand resources CBCDC
Non-recurringcosts
Land 104000
Cost ofbuilding 118160
TOTALI&nd+building)) 222160

a) Cost incurred on purchase of basic class furniture, material, equipemevehicle etc
b) Costincurred onpurchasing of outdooplay material
c¢) Cosincurred on purchase of basic furniture (m&fs) nap time

d) Play area 120000
Total

Recurringcosts

a) Buildingent 17773

b) Rentalalue ofbasicclassfurniture, material, equipment andvehicle etc.
¢) Rental value adutdoor play material

d) Rentalalue of basic furniture for naptime

e) Electricity andvater charges

f) Cost incurred in maintenance and repairs

Playgroundrent 7200

Total 24973

Totalno. of students in ECCE&entre per annum 15
Percentre perannum | Perchild per annum (ECCegentre) 1665
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CBCDC is a standalopee-school.In this case)and is donated by the community and lalveand masonrycharges for construction of building
are also borne by the community members @D) andan NGOfor material (6Q000). For estimating current prices of different real estate
agencies inural areas@disha) are used like Magicbricks, 99acres, Sulekha etaraanderage value is used.

However, In CBCDCase assets like buildisgre not rented and therefore for estimating the annual used value of the assets imputed rent is
calculated.In this case, land is donated by the community and for construction of building laboumasdrry charges are borne by the
community. However, these buildings and land may have alternative aisg the decision to build or use it for education may meae th
sacrifice of an opportunity cost to build something else. So, we have used interest rate in addition to rate of deprecatadoulating the
rental value of the building.

ECCEentre cost estimation:

Totalland cost: Total area under ECe&htre (sqf)*Per Sqft Rate = 520*200= 104000
Class roongpace = 440 Kitchen Area= 80

Total Area = Classroogpace +kitchenspace = 520

Totalconstructionsost = 118160

Kitchen area construction cost is estimated using E®@@Ge construction cost i.e. ECCHldimg construction cost/Area under ECCE centre =
100000/440= 227

Per sdft cost of construction = Rs227
Cost of constructingitchen area = per sqft cost of construction* Area unkigchen
=227*80 = RS 18160
Totalcost of construction =building +kitchen
=100000+18160 = Rs118160

Totalbuildingcost = Landaost + constructioncost = 104000+118160= Rs222160
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Play area cost estimation:
Total land under play area = 664ft
Persq ft rate = Rs 200

Playground cost= Total area under playground* peft sgte = 600*200= Rs 120000

_ 222160=2 + 2221606

Buildingrent :l"orrz! Azzet Worth = Rate of Depreciation +1"::~tr1! Azzet Worth = Interest Rats =Rs17773
100 100 100 100
N Total Aszset Worth = Interest Rats 1200006
Playgroundrent (Créche) = = == Rs7200
100 100
2- Salaries andllowances
Unit Salaries (Teachersaregived staff) and Allowance CBCDC

Salaries ofround staff (caregives, teacher andsupervisor) | 105000

Salaries ofnanagementtaff (admin, accountant etc)

Welfareexpens

Percentre per annum Total 105000
Totalno. of students in ECCé&entre per annum 15
Perchild per annum (ECCE Centre) 7000

For calculating salaries and allowasgground staff salaries are considered. Ground staff salaries inthelsalaries otaregives, teaches and
supervisos For computing caregivarSalaies,the I y 3 y g1 RA K St LIS NI acarégivels aré&lflom thé dondmurdityd (unpaid)S R
Wherever separate salaries are available for the ECCE section,that is what is incluecaldsence of that, it has been assumed to be the
same for teachers in all classes and estimated accordingly for the ECCEusgyéngitis casedata on the separate salaries fground staff was

available and it is includdd the analysis.

Teacher Salary = 54008-(a)

Supervisor Salary = 108000*
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*Under each supervispthere arefour centres

Total Salary 108000
Percentre share = =
Number of Centres

Caregivesalary = Rs 24000**--{(c)

= 27000----- (b)

Caregiver salary is estimated usmg3 I ¢ RA KSt LISNRa alftl N y2N)a

Salaries ofround staff= (a)+(b)+(c) = Rs 105000

3- Nutrition and auxiliary services

Unit (In rupees)

Nutrition and auxiliary services

CBCDC

Nutrition andsupplementaryservices

28080

Auxiliaryservices

Datanot available

Perchild per annum

Total 28080
Total No. of Students in ECC&ntre per annum 15
Perchild per annum (ECCE Centre) 1872

Data for Nutrition andupplementaryservicessomponent is estimated using ICDS nutrition nstracause CBCDC gassnutrition supplement

from government. Nutrition andupplementry servicegnclude cost incurred on food materials.

Cost incurred omutrition and supplementaryservices (ECCE centre) = Per Child Cost * Number of Children= 1872*15= 28080

Perchild cost per daycost =Rs 6 (Anganwadi Norms)

Perchild perannum Cost = 6*26*12= 1872

Percentre child norm = 15

4- Learningmaterial andcurriculum development: Data notavailable
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Unit

Learning Material and Curriculum Developmen

CBCDC

Percentre Fper annum

Cost Incurred on TLM (Which also Inclirtkit
andflexi funds) atb+c+d

a) Books

b) Audiwisuals

c) TLM

d) Others

Cossincurred in curriculum development

Others, If any

Total

Totalno. ofstudents in ECCéentre

Perchild per annum (ECCE Centre)

5- TeacherPedagogy TrainingData not available

Unit

Pedagogy Training

CBCDC

Training

Others, If any

Percentre perannum | Total

Totalno. of students in ECCé&entre

Perchild per annum (ECCE Centre)

6- Parent/community-centered practices:Data notavailable
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Unit Parent/Community Centered Practices

CBCDC

Percentre perannum | Others, If any

Costincurred on Parententredtrainingprogrammes/ Cost
incurred on PTM

Cost Incurred on communigentred trainingprogrammes

Total

Totalno. ofstudents in ECCg&entre per annum

Perchild per annum (ECCEentre)

UBMand UCM

The recurring costin the analysis consist of the sum total of six different components viafrgstructure,space and resources; ii) Salaries
(teacherstaregives/sStaff); iii) Nutrition andauxiliary services; iv) Learningnaterial and curriculum development; v)Teacher/Pedagogy
Training vi) Parenttommunity-centred practices.As per our analysis of this modéie cosis required to run a UBM and UChte Rs 127990
and R. 215906 per annum and per child cost is 880 andRs.8636 per annm (if the number of studens per UBM are 20 and UCM are 25
respectively. Details othe method used for estimating unit cogtdr centre andper child)) are given below

1- Infrastructure, spaceand resources

Unit

(Inrupees) Infrastructure, space &resources UBM UCM
Non-recurring
Land 569850 | 550200
Cost ofbuilding 58988 56488
Total (land+building)) 628838 | 606688
a) Cost incurred on purchase of basic class furniture, material, equipsnevehicle
etc. 12000 10000
b) Costincurred on Purchasing of outdoor Play material
c¢) Cosincurred on purchase of basic furniture (mdfis) nap time
Total 640838 | 616688

Percentre | Recurring
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perannum | a) Buildingent 15330 13951
b) Rentalalue ofbasicclassfurniture, material, equipment andvehicle etc. 1200 1000
c¢) Rental value ajutdoor play material
d) Rentalalue of basic furniture for nagime 700 600
e) Electricity andvater charges
f) Cost incurred in maintenance and repairs 3000 1000
Playgroundrent 23580 23580
Total 43810 | 40131
Total no. of students in ECCE Centre 20 25
Perchild per annum (ECCE Centre) 2191 1605

Inthe cases of UBM and UCMand is donated by the community and lalsandmasorry charges for construction of buildirage also borne by
community members andn NGO pays for thenaterial . For estimating current prices of land government rates for industrial infrastructure
development corporation and data from different real estatgencies in Bhubanesware used like Magicbricks, 9cres, Sulekha etc arah
average value is usathereas for calculating labour and masgrosts, state-specific MNREGA norms are used.

However,in the UBM and UCM caseassets like buildirggand fumiture are not rented and therefore for estimating the annual used value of
the assets imputed rent is calculatdd.thesecases, land is donated by the community for constructiamd labour masorny charges are borne
by the communityHowever, thesébuildings and lansimay have alternative useand the decision to build or use it for education may mean the
sacrifice of an opportunity cost to build something else. So, we have used interesinratddition to rate of deprecation for calculating the
rental value of land and building. Other assets like furniture etc. were not pexisting and have been created just for ECCE purmosee
have only used deprecation ratéor calculating the rental value of the assets.

Calculation:

Totalland cost (UBM): Total area under EC&fre (sqft)*Per sq ft rate = 450*393= 176850
Play area (UBM): Total play area fi3tPer sq ft rate = 1000*393= 393000
Totalland cost (UCM)fotal area under ECCE Cerfsgft)*Per sq ft Rate= 400*393= 157200

Play area (UCM): Total play area (§¢Per sq ft rate = 1000*393= 393000
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Persq ft rate range between 286government) to 50(real estate agency). For estimating land cost, we have taken the average Be3Rer

sqft
Average cost incurred on purchase of material= 35000
Labour Cost = Per day labour charges *No. of workers* No of days= 176*4*22= 15,488

Average cost incurred on construmti of toilet = 8,500(UBM)/6000(UCM)

Cost incurred in construction @lilding = Average cost incurred on purchase of matefa®urcost+average cost incurred on construction of

toilet

= Rs58988(UBM)/Rs56488(UCM)

- Total dsset Worth = Rate of Depreciation Total Asset Worth + Intersst Rate _ 235838+2 & 235838+«6 _

Buildingrent (UBM) = ; = + =15330
100 100 100 100

o Total Asset Worth « Rate of Depreciation Total Asset Worth = Interest Rats 2136882 Z213688+«6

Buildingrent (UCM) = + = + =13951
100 100 100
Total Asset Worth + Intrest Rate 3930006
Rent for pay area (UBM/UCM) = = = 23580
100 100
. . Total Asset Worth « Rate of Depreciation _ (12000)(10000)=10 _

Rent forFurniture and otherequipment = = =1200/1000 UBM/UCM)

100 100

For other variable cost subheadiata is used fronnterviews withthe management and financial norm documgnt

2- Salaries (Teachers/Caregiver/Staff) and Allowance

Unit (In Rupees) Salaries feachersktaregivers/Staff) and Allowances UBM UCM
Salaries ofround staff (caregives, teaches) 57600** | 54000
Salaries ofmanagementtaff (admin, accountant etc) 10880 21075
Welfareexpenses
Total 68480 75075
Totalno. of students in ECC&entre per annum 20 25
Percentre perannum | Perchild per annum (ECCéentre) 3424 3003
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For calculating salaries and allowasgground staff and management staff salaries are considered. Ground staff salaries include UBM and UCM
teacher€and helper§salaies and management staff salas includethose of thesupervisor, programme manager etc . Wherever separate
salaries are available for the ECCE sectithese have been specificallpcluded. Irnthe absence of that, it has been assumed to be the same for
teachers in all classes and estimated accordingly for the ECCE age group. In thisticasstres are standalone ECCE centresdatd on the
separateground staffsalarieswas available and is includédthe analysis whereas the case of managemerstaff, it has been assumed to be

same for all the programmes and estimated accordingly by dividing equally between different progrdmmesestimation onlythe UBM and

UCM share is used.

3- Nutrition and auxiliary services

Unit (in rupees) Nutrition and auxiliary services UBM UCM
Nutrition andsupplementaryservices No provision 93600
Auxiliaryservices Part of Teachersalary 2000
Perchild per annum
Total 95600
Total no. of students in ECCE&entre per annum 25
Perchild per annum (ECCE Centre) 3824

In UBM, there isno provision fornutrition and supplementaryservices andhe cost of axiliary services is paof i S O K S NdOrépongrit f | NEB

Data fornutrition and supplementaryand auxiliary services component for UCM is collected ftbmcial welfare board financial norsrand
interviews with the nanagement . The nutrition and supplementary sersgicelude expenditure incurred on food material for providing meals
(snack Hunch).On the other hand, auxiliary servisiacludeS E LISy RA (1 dzZNB A Yy OdzNNB R  #iycosR2 Oli 2 NBQ FS5Sa

Expenditure incurred onutrition andauxiliaryservices (ECCE centre) =

Total expendtiure on Nutrition and Auxiliary Services
Total Mo.of Clazses inthe Centre/School

* Total No. of Classes under ECCE Centre

Total expendtiure on Nutrition and Auxiliary Services *] = 93600+ 2000
1

*1 =95600
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4-
LearningMaterial and Curriculum Development

Unit (in rupees) Learningmaterial andcurriculum development UBM UCM
Cost Incurred on TLM (Which also Inclirtgkit and
flexi funds) a+b+c+d 10000** 3000
a) Books 10000**
b) Audiarisuals

Percentre per c) TLM 2000

annum d) Others 1000

Cost incurred in curriculum development
Total 10000 3000
Total no. of students in ECCE&entre per annum 20 25
Perchild Perannum (ECCEentre) 500 120

Data forthe learning material subhead is collected franterviews with the nanagement (UBM) and financial nasUCM). For UBMthe
learning material minor head includeexpenditure incurred on books and noteb@k-or UCM the learning material minor head include
expenditure on TLM and indoor play material.

otal expendtiure on Learning Material
Yotdl No.of Classes in the Centre/School

* Total No. of Classes under ECCE Centre

Expenditure incurred on Learning Material (ECCE cen

Total expendtiure on Learning Material Total expendtiure on Learning Material
UBM= 2 - £ *1 UCM= 2 - £ *1
10000 3000
UBM=—%*1 = 10000** UCM= T*l = 3000

**Expenditure is borne by parents and expenditure on books and notebook is calculated using per child cost.

5- Teacher/mdagogytraining

‘ Unit (in rupees) ‘ Teacher/pedagogy Training UBM UCM
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Training 5700 2100

Total 5700 2100
Percentre per annum Totalno. ofstudents in ECCE Centre 20 25

Perchild per annum (ECCéentre) 285 84

Data forteacher/pedagogy training is gathered fromterviews with themanagement (UBM/UCMJ.eacher/gdagogy training expenditure for
UBM includes two trainings (10 days of residential training) per annunoaeday trainingthrice a year. For UCMhe expenditure on training
includestwo trainings fwo days) per annum and orgay orientation programmethrice a year.

UBM

Expenditure on training = Cost incurred onddy trainingprogramme* No. of trainings per annum + Cost incurred in-dag training* No. of trainingper
annum

=1200*2+150*3=2850
Totalexpenditure on Training Expenditure on training * No of teachers per centre= 2850*2= 5700
UCM

Expenditure on training = Cost incurred two-day trainingprogramme* No. of trainings per annum + Cost incurred in-dag training* No. of trainigs per
annum

= 300*2+150*3= 1050

Totalexpenditure ontraining= Expenditure on training * Nof teachers per centre 1050*2= 2100

6- Parent/community-centred practices- They have a provision parent/community-centred practices and it is part tfei S| OK S ND &
and responsibilitiesThe cost of prent/community-centred practices is included undgre salary and allowance component.
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SSUP

The recurring cost in the analysis consists of $hen total of six different components viz, i) Infrastructure, Space & Resources; ii) Salaries

(Teachers/Caregiver/ Staff); iii) Nutrition and Auxiliary Services; iv) Learning Material and Curriculum Developmenting) Meserial and
Curriculum Developent; vi) Parenttommunity-centred practices. As per our analysis of this model cost required to rahild andparent-
focused ECCE centre (which inckidecheand balwadi) is R®2675599 per annum and per child cost is Y69 per annum (ithe number of

students per ECCE centre are 70). Detailthefmethod used for estimating unit cogb€r centre andper child )are

given below.

1- Infrastructure, spaceandresources

Unit Infrastructure, spaceand resources SSUP

Non-recurringcost
Land 3996000
Cost ofbuilding 3400000
TOTALI&nd + building)) 7396000
a) Cost incurred on purchase of basic class furniture, material, equipment etc 600000
b) Cost Incurred opurchasing of outdooplay material 500000
¢) Costncurred on purchase of basic furniture (mdts) nap time 30000

Percentre per annum | Total 8526000
Recurringoost
a) Buildingent 272000
b) Rentalalue ofbasicclassfurniture, material, equipment etc. 96000
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¢) Rental value adutdoor play material 80000
d) Rentalalue of basic furniture for naptime 4800
e) Electricity andvater charges 100000
f) Cost incurred in maintenance and repairs

Playground rent 239760
Total 792560
Totalno. of students in ECC&ntre 93
Perchild per annum (ECCéentre) 8522
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The SSUP is a standalone centre &iitrength of 93 studentsc(echeto UKG).To estimate current prices of land (228qyards) andbuilding
(2000sqft), unit price data is gathered frothe Registration andamps Department, Telangana. For calculating rental value ofl#ms and
building rates of depreciation and interest rateare charged.However, Inthe SSUP casassets like building and furniture are not rented and
therefore for estimating the annual use valoéthe assetsimputed rent is calculatedn this case, land, building and basic furniture is donated
by the government. However, these buildings and Enty have alternative useand the decision to build or use it for education may mean
the sacrificeof an opportunity cost to build something else. So, we have used interestirataldition tothe rate of deprecation for calculating
the rental value of the assets.

Land cost: Total open space (ggrd)* Per Sqyardrate = 222(or 2000 sf)*18000= 396000

Buildingcost: Total area under ECCE centre * &git rate = 2000*1700=3400000

Total Assst Worth + Rats of Depreciation Total Assst Worth « Intsrest Rate _ 34000002 + 34000006
T —

Buildingrent = =272000
100 100 100 100
Total Assat Worth « Interest Raote 3996006
Open ararent (Play area)= = =239760
100 100
. . Total Aszset Worth « Rate of Depreciation Total Aszset Worth = Interest Rats GODDDD=10
Rental value €urniture and otherequipment) = + =
100 100 100
6000006
—=96000
100
. Total Asset Worth « Rate o f Depreciation Total Asset Worth = Interest Rate SO0000:+10 SOO000E
Rentalvalue play materiatothers) = o0 fDepr + - o0 =0 =+ o == 80000

Total Asset Worth = Rate of Depreciation + Total Asset Worth = Intersst Rate _

Rental value pasic furniture for nap timeOthers) = 00 00

30000=10 + 300006
100 100

=4800

For other variable cost sub heads data is used firaerviews withthe management .

SSUP model caters for studeinom ursery to UKG. This means there are four classes in the sahddll four are preschool gctions.
Therefore, overall spaeelated costs are attributed to EECE sections.
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Cost incurred on Variable Component

ECCE centre running cost=

Total No.of Classes inthe Centre,/Schoo

# Taotal No, of Classes under ECCE Centre

Total Costincurred on Variable Component 4
= #
4
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2-Salaries andillowances

Unit Salaries (Teachersaregivers/ staff) and Allowances SSUP
Salaries ofround staff (caregives, teacher, Principal and 1295955
helper)

Salaries omanagementtaff (admin, accountant etc) 275001
Percentre per annum Welfareexpense 66030
Total 1636986
Total No. ofstudents in ECCéentre per annum 93
Perchild per annum (ECCE Centre) 17602

Data forthe salaries and allowanseomponent is gathered fronmterviews with the nanagement In our analysisground staff and management staff
salary expenseare considered. In case of SSUP ground ,stafaiesincludethose for nursery, LKG, UKG, extra support teacher, supervisor and helper
The 5t LISND&a &l fINBE RFEGF 61 a ugidgINBRGA statspedific Bormsnyhéteash farthedraragereYitlSdiarySsBb headost
incurred on acconting services i.e. accountant salary is usgte welfare expensghead includs cost incurred on benefits like PF and ESI.

Wherever separate salaries are available for the ECCE sedthiepsre specifically includeththe absence of that, it has beeassumed to be the same for
teachers in all classes and estimated accordingly for the four years. In this case, we hathe tistadi cost incurred on salaries and allowances as separate

salaries for ECCE sections were not available and it has been d@ssubsesame for teachers in all classes.

3-Nutrition and auxiliary services

Unit Nutrition and auxiliary services SSUP
Nutrition andsupplementaryservices No Provision
Auxiliaryservices 17860
Perchild per annum
Total 17860
Totalno. of students in ECCé&entre per annum 93
Per Childoer annum (ECCEentre) 192
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Nutrition and Supplementary Servie®lo Provision

Data forauxiliaryservicesis gathered fromnterviews with the nanagement . Undeauxiliary serviceshealth camps are orgasgd by the SSUP amdst is
incurred on shacks etc (Rs 20 per child) and for fieldthipcollege bus is used. Bus rental chargesimguted using bus rental service rates in Hyderabad
(per bus charge is 4000 for ®&ater bus)The asumption for computingost incurred onauxiliary services (ECCE centre) is similar to one which we have
outlined in first section i.dnfrastructure, space and resource

mpendture on Nutrition and Awsdlary Services
Total No.of Claszes in the Centre/School

* Tatal No, of Classes under ECCE Centre

Cost incurred omutrition and auxiliaryservices (ECCE centre}-=

Total expendtiure on Nutrition and Auxiliary Services ] = 0+17860
4

*1 =17680

4-Learningmaterial andcurriculum development

Unit Learningmaterial andcurriculum development SSUP
Costincgrred on TLMwhich alsancludes PSEkit 173100
andflexi funds) a+b+c+d
a) Books 158100**
b) Audiorisuals

Percentre per annum €) TLM
d) Others 15000
Cost incurred in curriculum development
Total 173100
Totalno. of students in ECCE&entre per annum 93
Perchild Perannum (ECCE Centre) 1861
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Data forthe learning material subhead is gathered framerviews with themanagement Thelearning material minor head includeost incurred on
purchase of books and notebosli.e. Rs 1700 per child) and itinsputed using data from another prechool's per chil cost on learning material (books
and notebook). It also accounts focost incurred on purchase of indoor play materi@he a&sumption for estimating ECCE centre cost is same as

mentioned in last section.

. . . Total expendture on Learning Material
Cost incurred omearningmaterial (ECCE centre)r—— =

= - * Total No. of Classes under ECCE Centre
otal Mo.of Claszes inthe Centre/School

Total expendtiure on Learning Material , , _ 158100415000 , , x _
: 4 = : 4 =158100**+ 15000 = 173100

**Cost is borne by parents ammbst on books and notebook is calculated using per child cost.

5- TeacherPedagogytraining

Unit TeacherPedagogytraining SSUP
Training 43093
Percentre per annum Total . 43093
Totalno. of students in ECCé&ntre per annum 93
Perchild per annum (ECCEentre) 463

Pedagogy training cost includes guest lectfe teaching staff and once in two months supervisor (AssidPapfiessor) session with teachers and every
fortnight classroom observation. For calculating supervisor charges petidgdyGC pay scalégsistantProfessor) is used.

Cost incurred omonitoring and training= Supervisors per day charges* Number of days = 1503*28 =(H0%3 days = ETraining) +2ZMonitoring) = 28 days)
Assistant Professor Salary = #5100 per Month
Per day Charges = 45100/3(Rs 1503

Cost incurred omuest lecturs= 1000

Totalcost ontraining = Cost incurred on guest lectareCost incurred otraining andmonitoring = 42093+1000=43093
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6- ParenfCommunity-centred practices

Unit Parent/Community Centered Practices SSUP
Costincurred onpar_ent—centeredtraining 12000
programmes/Cost incurred on PTM
Costincurred on communitcentred training

Percentre per annum | programmes
Total 12000
Total No. ofstudents in ECCé&entre per annum 93
Perchild per annum (ECCéentre) 129

Parentcentred practics include cost incurred on guest lectuseby psychologist or professos. Cost data was gathered frointerviews with the
management .The &sumption for estimating cosincurred on parencentred practices (ECCE centre) is like thewadnave used ithe first section i.e.
Infrastructure,space andesources.

. L Total Cost on parent centered practces
Cost incurred on Pedagogy Training (ECCE cenfrey=———— =
Total 'Mo.of Classes in the Centre /School

+ Tatal No. of Classes under ECCE Centre

Total Cost on parent centered practices *4 = 12000
4

*4 =12000

LUPS
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The recurring cost in the analysis consists of the sum total of six different components kiragiructure, space and resources; ii) Salaries
(teacherstaregives/ staff); iii) Nutrition andauxiliary services; iv) Learning Material and Curriculum Depement; v) Teacher/Pedagogy Trainingi)
Parent/Communitycentered practices.LUPS is runnintipree centres in Hyderabad. As per our analydiie cost of running three different ECCE cestre
ranges between Rs15,50,586- Rs24,46,987 per annum arkle per child cost rangebetween Rs11,968 20402. For our analysisve have takerthe
weightage average of all three centredBased on weightagehe average cost required to run an ECCE centre (which irchudsery, LKG and UKG) is Rs
2159264 per annunand per child cost is R§5761 per annum (ithe number of studens per centre is 137)The reason for fluctuation in per centre/per
child cost is because of variat®im the price of land and which directly impaatost living m the different areas vaere ECCE centres are locatétie dher
reason for variation ithe numberof studens per centre. Both these factors have led to variaiimbuilding rent and salaries of staff membeBetails of
the method used for estimating unit cogtdr centre ard per child) are given below.

1- Infrastructure, spaceand resources

Unit (In rupees) Infrastructure, spaceandresources LUPS
Non-Recurring Cost

Land

Cost ofbuilding

TOTAL (Landauilding))

a) Cost incurred on purchase of basic class furniture, material,
S|j dzA LMasdiyehickeetc 545258
b) Costincurred onpurchasing of outdooplay material

c¢) Cosincurred on purchase of basic furniture (m&fis) nap time

Total 545258
Recurringcost

a) Buildingent 345793
b) Rentalalue ofbasicclassfurniture, material,equipment and

vehicle etc. 68372

¢) Rental value adutdoor play material
d) Rentalalue of basic furniture for naptime

e) Electricity anavater charges 41174
f) Cost incurred in maintenance and repairs 21609
Percentre per annum | g) Other office expense 66174
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i) Others 76179
Playgroundrent 25804
Total 645105
Total No. of Students in ECCé&ntre per annum 137
Perchild per annum (ECCEentre) 4709

LUPS hathree centres with total strength of 1196. lthe case of LUR®lata is available for all three centres separately so we have taken the weighted
average for centres strength and cost details. In our analy@$ave used weighted averageather than normal averageso that we can assign different
weights to different centres based on their cengpecificcost and school strength ( assumed to be a model school). As per weiglhageserage per
school strengths 455 and per ecce centre strength of studsistl37 (which use for imputing all the costs).

However,Inthe LUPS casassets like buildirgarerented and furniture is not rentedrherefore for estimating the annual use value of the assatputed
rent is calculatedin this case, assets (furniture etdhough preexisting created just for ECCE purpobave been handed over to LUPS by the previous
owner. So, we have used deprecation isédone for calculating the rental value of the assets.

The LUPS model caters for studenfrom nursery to Class X. This means there are thirteen classes in the school, out of whicli.ehrdeee classes
nursery, LKG and UK@de specific to preschool sections. Therefore, twenty three percent (i.e.3/13) of spacerelated costs are attributed to EECE
sections.

. Total Coston Recurring Component Total Cost on Recurring Component
For calculating ECCE centre cest - = = + Total No.of Classes under ECCE Centre= *3
Total No.of Classesin the Centre/School 12

otal Asset Werth = Rate of Depreciation _ 236278410
100 100

Rentalvalue (Furniture, vehicle and otheguipment) = =236278--«a)

Total Assat Worth = Rete o f Depreciation 30000020
f Depr = =60000---- (b)

Rentalvalue computer and otherequipment) = 100 100

. T 1C i ed fathb 256278
For calculating ECCE centre co3& DM"";:”" on(a+blyg - “7543 = 68372

For other variable cost subhegdfata is used fronnterviews withthe management and annual income arabt documens.
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2-Salariesleachersktaregive staff) and Allowance

Unit Salariestleachersktaregiver staff) and allowances LUPS
Salaries of Ground Staff (Teacher, Principal and Helpe 942632
Salaries ofmanagementtaff (admin, accountant etc) 107619
Welfareexpenses

Percentre per annum
Total 1050251
No. ofstudents in ECCé&ntre 137
Perchild per annum (ECCE Centre) 7666

In case of LUPS, ground staff salaries include salary of teaching and®onOKAy 3 &G+ FF YR SYLX 28SNN& O2y i NXOdz
expenses include cost incurred on accounting, consultancy and audit services.

Wherever separate salaries are available for the ECCE sec¢lieypshave beenncluded. Inthe absence of that, it has been assumed to be the same for
teachers in all classes and estimated accordingly for the three clasgsery, LKG and UKG). In ttése, we have used totabst incurred on salaries and
allowances as separate salaries for ECCE sections were not available and it has been assuthedamlecfor teachers in all classes.

In our estimation twenty three percent (i.e. 3/13) of salariedlowancesrelated costis attributed to ECCE centres. This assumption for computing cost
incurred on salaries and allowarsis similar to one which we have outlined in first sectionln&astructure, space and resourse

. . otal endtiure on Salaries and Allowance
Cost incurred omalaries andillowances (ECCE centre;E = : = Total No, of Classes under ECCE Centre
Total No.of Claszes inthe Centre/5chool

_Total Cost on Salaries and Allowance *3
- 13

3 Nutrition and Auxiliary Serviceg

There is no provision for Nutrition and Auxiliary services
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4- Learningmaterial andcurriculum development

Unit Learningmaterial andcurriculum development LUPS

Costincurred on TLMvhich also Includ® Skkit andflexi
funds) a+b+c+d 383600
a) Books 280850**
b) Audio Visuals
c) TLM

Percentre per annum d) Others 102750
Cost incurred in curriculum development 46154
Total 429754
Total No. oftudents in ECCéentre 137
Perchild per annum (ECCeéentre) 3137

Learning material and curriculum development data is gathered frot@rviews with themanagement .Learning material minor headnclude cost
incurred on purchase of books and notebooks. For computiagost of books and notebosktheaverage value is used i.e. maximum and minimum value
average is taken for calculating average value. Apart from ilegnmateria) per child uniform cost is also used for computihg total cost incurred on
purchase of uniforraat the ECCEentre level. Curriculum development includest incurred on content development and execution.

In our estimation twenty three percent (i.e. 3/13) of curriculum developmeetated costis attributed to ECCE centres. This assumption for computing
costsincurred on curriculum development is similar to one which we have outlined in first sectidmfiisstructure, spce and resource
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Cost incurred on Learningaterial (ECCE centrg)
Expenditure incurred on purchase of Books and Note hook (per child) = No.of student per centre +
Expenditure inccured on purchase of uniform (per child) = No.of student per centre

= 2050*137+750*137 = 383600**

**Cost is borne by parents armdsts on books and noteboglare calculated using per child cost.

Total Cost on Salaries and Allawance *3 _200000

Cost incurred on developing curriculum " e *3 = 46154
5- Pedagogy Training
Unit Pedagogy Training LUPS
Training 34154
Percentre per annum Total 34154
P No. ofstudents in ECCé&entre per annum 137
Perchild per annum (ECCE Centre) 360

Data forteacherfpedagogy training is assembled franterviews with themanagement The a&sumption for computingost incurred on training (ECCE
centre) is likehe one which we have sketched in first section irgrastructure, space and resourxe

In our estimation twenty three percent (i.e. 3/13) of trainingelated costis attributed to ECCE centres. This assumption for computing aozirred on
training is similar to one which we have outlined in first sectionmfeastructure, space and resourke

Cost incurred offeacher/edagogytraining (ECCE centre}.= Tots] evpen daure on Tranine

= - * Total No. of Classes under ECCE Centre
otal No.of Classes inthe Centre/School

Total expendtiure on Training *3 = 128000
13

*3 =34154
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Total cost of training: Peeachertrainingcost*No. ofteachers = 4000*37= 148000
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6- Parent/community-centred practices:
There is no provision fgrarent andcommunity-centred practices.

UPPS

The recurring cost in the analysis consists of the sum total of six different components kifragiructure, space and resources; ii) Salaries
(teacherstaregived staff) iii) Nutrition and auxiliary services iv) Learning Material and Curriculum DevelopmeniTagcher/Pedagogy Trainingi)
Parentcommunity-centred PracticesAs per our analysis of this mod#ige cost required to run an ECCE centre (which indudesery,LKG and UKG) is.Rs
2634213%er annum and per child cost is Rs. 23947 per annurthdilumber of studens per ECCE centre are 110). Detailshaf method used for
estimating unit costfer centre andper child ) are given below.

1- Infrastructure, spaceandresources

The UPPSore-primary school is a standalone lab school watlstrength of 200 rfursery to Class 1] which is part of the college located in Osmania
Universitycampus.In this case, lease charges are available for land andbpélding and is used to represent the walof those assets used during the
year. However, another building has been built over the years and furniture also purchased over the years; and therefstiepding the annual use
value of these assets imputed rent is calculated to be able to geinaplete picture of the associated coslis.this case, since assets (building, furniture
etc.) were not preexisting and were created just for ECCE purpose have used deprecation ratalone for calculating the rental value of the assets.

Unit (in rupees) Infrastructure, spaceandresources UPPS
Non-recurringcosts (In rupees)
Cost ofbuilding 2120619
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TOTALI&nd+building)) 2120619
a) Cost incurred on purchase of basic class furniture,
material, equipmentindvehicle etc 306083
b) Cost Incurred opurchasing of outdooplay material

c) Cost Incurred on purchase of basic furniture (mats)for

time

Total 2426702
Recurringoost

a) Buildingent 46913
b) Rentalalue ofbasicclassfurniture, material, equipment

andvehicle etc. 30608

¢) Rental value adutdoor play material
d) Rental Value of basic furniture for naptime

Percentre per annum e) Electricity andvater Charges 58500
f) Cost incurred in maintenance and repairs 113000
g) Plagroundrent
h) OtherMisc.expenses 63768
Total 312789
Total No. ofstudents in ECCEentre per annum 110
Perchild per annum (ECCEentre) 2844

The UPPS model caters for student betweemsery and Class Ill. This means there are six classes in the school, out of whicKithrekree classes
nursery, LKG and UK&# specific to preschool sections. Therefore, half of the spaetated costs are attributed to EE sections.

Total Coston incurred on variable component Total Cost on incurred onvariable componen *3

For calculating ECCEntre cost: - _ = Total No. of Classes under ECCE Centre=
Total Nowof Classes in the Centre/School &

Total Aszet Worth +« Rate o f Depreciation 4241238 =2
f Depr = = 84825
100 100

Buildingrent =
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Buildingrent for ECCE centrd 2= 2-"EmERent xg - 2588 43 = 42413

Building andandleasecharges for ECCE centrd=2 Leae Charees 3 _ ?'D;D *3 = 4500

Total Rent Leaseharges+buildingrent = 42413+4500 = 46913

Totel Asset Worth « Rete o f Depreciation _ 61216510 _

Rental Value (Furniture, vehicle and otleguipment) = ™ o - 61217

Furniture andother equipment rened for ECCE centre=e RentalValue 3 _ 5121? *3 =30609

For other recurrent cost sub headiata is used froninterviews withthe management and annual income and expenditure docusient

2- Salaries (Teachers/Caregiver/Staff) and Allowance

Unit (In rupees) Salaries (Teachers/Caregiver/Staff) addlowance UPPS
Salaries of Ground Staff (Teacher,Supervisor and Helper 1815500
Salaries of Management Staff (Admin, Accountant etc) 162000
Welfare Expense 271500
Total 2249000
Total No. of Students in ECCE Centre 110
Per Centre Per Annur] PerChild Per Annum (ECCE Centre) 20445

Salaries include salaries of teachers, researchers, support staff and supervisors, including any other staff welfare oneasum@sbove wages. Welfare
servicwAy GKAA& OFasS AyoOf dzR ®a&ardS AFLaAhRgeatityIVherdde gepaxdie Galziids 2rg available for the ECCE sections, that is
specified Inthe absence of that, it has been assumed to be the same for teachers in all classes, and estimated accordingly for the ghredhisaiees,

we have used total expenditure incurred on salaries and allowances as separate salaries for ECCE sections were nahdviailablbeen assumed to be

same for teachers in all classes.
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Expenditure incurred osalaries andillowances (ECCE centja
Total expendture on Salaries and Allowance
- - # Total Mo, of Classes under ECCE Centre =
Total Nowof Classes inthe Centre5chool
Total expenditure on Salaries and Allowance
&

*3

3- Nutrition and auxiliary services: Ngprovision
Inthe UPPS modghereisno provision for Nutrition anduxiliary services

4- Learningmaterial andcurriculum development

Unit (in rupees) Learningmaterial andcurriculum development UPPS
Cost Incurred on TLM (Which also InclirtEkit andflexi
funds) a+b+c+d 1648
a) Books
b) Audiorisuals
c) TLM 1648
Percentre per annum d) Others
Cost incurred in curriculum development 19000
Total 20648
No. of students in ECCgentre per annum 110
Perchild per annum (ECCeéentre) 188

Learning material data is collected franterviews with themanagement and partially from income expendit@e. There is no provision for books and
notebooks for pre-school students.The airriculum is revised once in 10 yeals.our analysis the annual cost incurred on curriculum development is
divided by 10
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otal expendture on Learning Material

+ Total No.of Classes under ECCE Centre

) . . T
Expenditure incurred osalaries andillowance (ECCE cenjre - -
Total Nowof Claszes inthe Centre/School

Total expendtiure on Learning Material 4, _325%5 4
3= 3 =1648
&

. . . Total cos 130000
Expenditure incurred onurriculumdevelopment per annum = = =~ — =19000

o.0f vears 10
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5- Pedagogytraining: They have a provision of-house training andt is provided by the research staff. Research staff salary is included under salary
and allowance component.

6- Parent/Communitycentred practices

Unit Parent/Communitycentred practices UPPS
Cost Incurred oparent-centeredtrainingprogrammes/ Cost
incurred on PTM 51776
Costincurred on communitycentred trainingprogrammes
Percentre per annum Total 51776
Total no. of students in ECCE&entre per annum 110
Perchild per annum (ECCEentre) 471

Parent centred practices include expenditure incurred on celebrations and functions. Expenditure data for celebratiorct@nusfoallected fronincome
and expenditurea/c. TheUPPS model catete students betweennurseryand Class Ill. This means there are six classes in the school, out of which three
(i.e. three classenursery, LKG and UK&) specific to preschool sections. Therefore, half of the paresintred practices costs are attributed to G

sections.

. . . To ndi on 1t CEn i practices
Expenditue incurred on parent centred practices (ECCE centréaff T:j: 1:";1' W? :“;“.:j""]! = Total No. of Classes under ECCE Centre
L DD SDES 1N The LENTTe f o CidD

131 Page



Total expenditure on parent centered practices *3 = 103551

&

*3 =51776
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ANNEXURES
RESOURCE ESTIMATE CALCULATIONS

1. UPCS model

Totalbudget for 201516 = 658.96 lakhs (from Annual Rep2®tL5-16 provided as hard copy)
Expenditure ordirect delivery model = 28% = 184.50 lakhs

Resource per centre = Exp on direct delivery molel/of centres = 184.50/14 = 13.18 lakhs
Resourceper ECCEentre = (1318000/3)*2 = 878667

2. CUSP model

Total budget for 20186 = 10,36,50,194 (froAnnualReport 201516 taken from website)

CUSP (1)
Totalresources for ECCE = (Total budget/4)*2 = 5,18,25,097
Resource per ECCE centre = Total ECCE resdiarcef centres = 5,18,25,097/11 = 47,11,372

CUSP2)
Total Resources for ECCE = (Total budget/13)*2 = 1,72,75,032
Resource per ECCE centre = Total ECCE resdlarcef centres = 1,72,75,032/2 = 86,37,516

3. CBCDC model

Since no budget documents were provided, field notes were used to estimate budgets
Userfees

Totalannual Fees = Per child featimber of enrolments = 10*500 = 5000

Totalmonthly fee = Per child feefumber of months*humber of enrolments = 1*12*500=6000
Donations

Funds per village*number of villages = 60000*32 = 19,20,000

Totalresouces = User fees + Donations = 19,20,000 + 11,000 = 60,343

4. UBM model and UCM models

Total budget for 20186 = 36,896,557 (from Annual Report 2ailbgiven as hard copy)
Expenditure on education = 50% of total budget = 18,448,278

Assuming that each of @#seveneducation programmes receives equal amount of funding =
For UBM model

Resources available = Edu expenditide/of programmes = 18,448,278/7 = 26,35,468
Resource per centre = Resources availalite/of centres = 26,35,468/12 = 2,19,622

For UCM model

Resources available = Edu expenditide/of programmess = 18,448,278/7 = 26,35,468
Resource per centre = Resources availdidedf centres = 26,35,468/6 = 4,39,244

5. SSUP model

133| Page



Since budget documents wen®t available details from university website and fieldnotes were
used to estimate resources

University grant = 40,000
User Fees

Caution Deposit Fee = Fee per chitld* of enrolments = 5000*93= 4,65,000
Tuition Fee = Fee per childd. of months*no of enrolments =100*12*93 = 12,27,600

Totalresources of the centre = User feg+ grants= 16,92,600

6. LUPS model

Total budget = 1,92,22,929
Totalresources for ECCE = (Total budget/13)*3 = 44,36,060
Resource per ECCE centre = Total ECCE resoare# centres = 44,36,060/3 = 14,78,686

Totalresources for the centre = Uskres +grants= 13,04,800

7. UPPS model

Totalbudget = 1,07,28,806 (as given in thenualBudget of 201516)
Resources for ECCE = Total budget/no. of centres = (1,07,28,806/6)*3 = 53,64,403
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