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1.0 Open and Distance Education: A Background

Distance education is any educational process in which all or most of the teaching is
conducted by someone removed in space and/or time from the learner. As a result most of the
learning is facilitated through mediums like electronic or print. However, it is often combined
with face to face interaction as well.

The 'open' nature of education is formally institutionalised through policies that allow for
flexibility in terms of open admissions,and freedom of selection of what, when and where to
learn. It is up to the organisations that impart distance education to decide upon the extent of
their openness, but traditionally they have shown a strong inclination towards supporting the
freedom of individual learners to exercise choice over one or more of the main processes of
their learning. Typically this involves helping learners take responsibility for aspects such as
what they learn, how they learn, where they learn, how quickly they learn, who they turn to
for help and whether, when and where to have their learning assessed. The openness of
distance education is also seen in relatively flexible organisational structures, delivery and
communication patterns, and the use of various technologies in support of learning.

UNESCO's paper titled Open and Distance Learning: Trends, Policy and Strategy
Considerations talks about the historical evolution of open and distance learning in four main
phases. The first phase was the correspondence system which originated in the nineteenth
century and is still used in less developed county. The main medium of interaction between
the learners and the system is through letters and other written or printed documents sent
through post. The second phase is the educational television and radio system which uses
technologies like terrestrial, satellite, cable television and radio to interact with the learners.
The third is multimedia system which consists of text, audio, video and computer-based
materials along with some face-to -face learner support system. The last phase is the internet
based system in which multimedia material in electronic format are delivered to individuals
through computers, along with access to databases and electronic libraries and uses a
combination of interactive techniques for learners.

The type of institutions that impart open and distance learning can be categorised into two
kinds: single mode institutions and the dual mode institutions. As the name suggests, in
single mode institutions, open and distance learning is the exclusive mode of delivery and
course development, instruction, evaluation and other educational processes are tailored to
the distant learner. Whereas, in the dual mode, open and distance is just one of the modes
through which learning takes place. Moore and Kearsley (2012) classify the course
development in open and distance learning into two models - The Author-Editor Model and
the Course Team Model. The Author Editor Model is followed mainly in the American
system of open and distance learning, in which the material is developed by an author who is
generally a subject matter expert and then it is polished into a printed format by the editor.
The Course Team Model is mainly followed in the UK by the UK Open University where a
group of subject matter experts develop the material.



1.1 Open and Distance Education in India

In India, Open and Distance education for secondary and higher secondary level is mainly
provided by the National Institute of Open Schooling (NIOS).The courseware, teaching
strategies, resources, modes of communication, support system present and processes related
to admission, examination and certification define the typical characteristic of an open and
distance learning system. In its features, NIOS is very close to the UK Open University. It
can be categorized as a multimedia system which is also internet based and uses the method
of course team model in curriculum development. All open and distance education systems
define their mission which is mainly directed towards the target population. For NIOS this
mission is to provide access to the un-reached and the most marginalised sections of the
society along with learners who find it difficult to access regular schools. The systems and
processes in NIOS are tailored to fit this mission. This in fact makes NIOS an interesting and
important subject of research.

The NIOS,formerly known as National Open School (NOS), was setup in 1989 as an
autonomous body by the Ministry of Human Resource Development (MHRD), Government
of India to provide open and distance learning to school dropouts and students from
disadvantaged sections of society. While NIOS operates in most states of India through
regional offices and study centres, it has also facilitated a number of states to set up State
Open Schools (SOS) to reach out the larger target population. However, NIOS remains the
most important institution both in terms of its reach and leadership; most SOSs seek guidance
and support from the NIOS in the areas of courseware, delivery and examinations. NIOS
primarily offers three kinds of courses: Secondary, Senior Secondary and Vocationall. At
secondary?2 a learner can opt from a pool of seventeen languages and ten additional subjects,
a learner at senior secondary3 can chose between four languages and seventeen subjects.

Table 1: Subject Pool by Type of Course

Pool Secondary Senior Secondary

Group A English, Hindi, Urdu, Bengali, Telugu, | Hindi, English, Urdu and Sanskrit
Gujarati, Kannada, Punjabi, Nepali,
Assamese, Marathi, Sanskrit, Malayalam,
Oriya, Arabic, Persian and Tamil.

Group B Mathematics, Science and Technology, | Mathematics, Physics, Chemistry, Biology, History,
Social Science, Economics, Business | Geography, Political Science, Economics, Business
Studies, Home Science, Data Entry | Studies, Accountancy, Psychology, Home Science,
Operations, Psychology, Indian Culture | Word Processing (English), Computer Science,
and Heritage and Painting. Sociology, Painting and Mass Communication.

Source: NIOS Website http://www.nios.ac.in/online-course-material.aspx

1 NIOS previously had a course on Open Basic Education, consultations with NIOS officials revealed that there
were talks about discontinuing this course since it is not RTE complaint (accessed on September 07" 2015).
The current searches in the NIOS website do not show this course.

2 For Certification (Secondary and Senior Secondary) , a minimum of five subjects including at-least one
language or at-most two languages are compulsory




The vocational courses are ‘modern’ subjects and an effort to incorporate the current market
needs is visible. The courses are categorized into four categories namely, stand-alone courses,
six month courses, package courses and one year courses. SOS does not offer vocational
courses. NIOS as a distance mode offers flexibility to its learners at several levels. The
flexibility in the system is inbuilt in order to reach out to learners who due to several
constraints are unable to continue with the regular system of schooling. The flexibility in the
NIOS is offered through a relatively higher time line given for completion of a certificate,
five years in this case. It also offers sufficient scope for flexibility through a wide range of
subjects and also the option to opt for any combination that the learners deem suitable. Apart
from this, learners in NIOS can take exams all-round the year, using the facility for on-
demand exams. There is no upper limit to age for an NIOS learner and admissions are open
all through the year.

Though the curriculum offered by NIOS is intended to be made for self-learning, there is also
a provision for Personal Contact Programmes (PCP). These are subject wise classes held at
the Study Centres, known as Accredited Institutes (Als) and Accredited Vocational Institutes
(AVIs). In general, schools or NGOs, though not necessarily, act as Als and AVIs. Als and
AVIs are assigned to students as close as possible to their residence.The curriculum is also
supported by other aids like 'MuktaVidya Vani' (literally translated, it means Open Education
Voice), which is a radio programme that transmits the personal contact classes online. In
addition, there are other channels like 'GyanaDarshan' (Sight of knowledge)inDoordarshan,
the national television, and other radio programmes. The schedule for the broadcast of these
programmes is provided to the centres and it is also available on the NIOS website.

Along with the course material, the learners are provided with additional support material in
through CDs. NIOS does a door step delivery of all the materials to its learners. In terms of
flexibility, NIOS also provides for the option of 'transfer of credit'. This is an especially
designed system for learners who could not clear the secondary or senior secondary board
examination through the regular route. Under this system, learners who have already written
the board exams can transfer the credits for at least two subjects and those credits will be
added to the final certificate that they receive from NIOS. Apart from all this, all the
information and related forms that need to be filled by learners are available online. The fact
that NIOS is highly internet dependent with all the information available online demands a
fair amount of internet literacy to be present with the learners. The quality in NIOS is
guaranteed by making the system in terms of the processes like examination, curriculum
development and up gradation comparable with Central Board of School Examinations
(CBSE), one of the major secondary school boards controlled by the national governmentin
India.



2.0 The Present Study: Rationale, Scope, Methods and Limitations
With the increased focus on universal elementary education and the enforcement of the Right
to Education Act 2009 (RTE), the demand for secondary education has been increasing.
NIOS has the pressure of serving as an alternate medium for learner who intent to attain
secondary and senior secondary education but cannot access the regular school for a variety
of reasons, including the rigid structure of rules and regulations regarding the age, curriculum
and examinations. The policy, therefore, also recognises open schooling as a viable option at
secondary stage. However, it is also common to be apprehensive about the ‘value’ of the
certificates obtained through this route for continuing further education and in labour market.

Number of Learners in NIOS, India
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Figure 1: Number of Learners in NIOS
Source: NIOS Learner Records (primary data)

The number of learners enrolled with NIOS has substantially increased over the past few
years. Figure 1 shows the number of students enrolled in both academic and vocational
courses in NIOS during the last five years. In the year 2012-13, the number of students
enrolled in NIOS was 5,48,907 with students enrolled in academic courses accounting for 95
per cent and those in vocational courses accounting for about 5 per cent of the total enrolled.
The per annum growth rate in enrolment was around 8.73 per cent for academic courses and
3.49 per cent for vocational courses during the time period 2008-2013.Given the number of
learners that NIOS serves currently, and anticipating a further increase in these numbers, it
became pertinent to trace the learners to understand what they are presently doing, and
whether the certification through open schooling has helped in widening their opportunities.

In general, the evidence in terms of the career trajectory followed by open and distance
school learners all round the world has been scanty. The Centre for Educational Research and
Development at Cambridge conducted a tracer study in Namibia in the year 2007, where
learners who undertook the senior secondary course and graduated from the Namibian
College of Open Learning (NAMCOL) between the year 1999-2001 were contacted in order
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to understand the current occupational status of NAMCOL learners, contribution of
NAMCOL in terms of finding employment, ease of entry into tertiary education and the
learners perception of value addition that the certificate had in terms of seeking employment
opportunities. A similar study was conducted in Zimbabwe in the year 2015 by Elliot
Muchena, Webster Muonwa and Peter Makwanya to understand the career trajectories of
learners from the Zimbabwe Open University (ZOU) who undertook a course on media
studies started in the year 1999. The sample consisted of learners who had completed the
course during 2010-14. The study explored the current occupational status of the learners and
collected feedback of the learners about the course to make it more
market/employmentoriented. No such study exists in India except for those that are very
small in coverage and have traced less than fifty graduates. Therefore, this study is an attempt
to fill that gap.

The current study is mainly focussed on documenting the current status of learners who were
enrolled with NIOS and completed secondary and higher secondary education during 2008-
2012. The study has been conducted in three states - Delhi, Rajasthan and Andhra Pradesh
(AP).4These three states represent the diverse parts of the country; AP is located in the South
and Rajasthan in the West. Delhi, the national capital is located in the North and has the
highest number of NIOS learners compared to all other states in India.

Table 2: Enrolment Size and Enrolment Share in the sample states (2013)

State Academic Courses (Secondary and Senior Secondary)
Andhra Pradesh 16,635 (3.87%)

Delhi 62,155 (14.46%)

Rajasthan 26,011 (6.05%)

India 4,29,726 (100%)*

* Other states are not included here, that is why the total is more than the addition of the three states.
Source: NIOS Learner Records (primary data)

The International Labour Organisation (ILO) Thesaurus 2005° defines a tracer study as an
impact assessment tool which uses an enquiry approach at a single point of time in order to
collect data on already achieved impact. In educational research the tracer study is sometimes
referred to as a graduate or alumni survey since its target group is former students.
Schomburg (2003, p.36) notes that graduate surveys are popular for “analysis of the
relationship between higher education and work.” They provide quantitative-structural data
on employment and career, the character of work and related competencies, and information
on the professional orientation and experiences of their graduates.

* The choice of states was partly determined by the fact that CBPS is conducting another study on ODL in
Secondary Education in India with special emphasis on Andhra Pradesh, Gujarat and Rajasthan. The enrolment
is low in Gujarat and therefore it was not included in the present study.

® Tracer study as a method was developed as part of a United States Department of Labour (USDOL) funded
Project of the International Programme on the Elimination of Child Labour (IPEC) of the International Labour
Organization (ILO). For IPEC, tracer studies are seen as possible instruments for documenting, measuring and
evaluating the long-term impacts of interventions on children and families.




An important aspect of a tracer study is to trace the sample population. It is not an easy task
in any educational institution, especiallyin absence of any active alumni association or
records. It is even more difficult to access the students in an open system as they remain
located in far-flung areas. The NIOS had shared the raw student data for the period 2008-13
with CBPS for research purposes and this formed the database for this study. These lists had
the contact details - phone numbers and address of the learners. Out of this complete list, a
separate list was prepared for those who had already completed the course and received either
secondary or higher secondary the certificates in the three sample states. This formed our
universe out of which respondents randomly identified and interviewed. The target was to get
a significant number of respondents, a number close to 1000 distributed across the states.

The main method for the survey was a telephonic survey. Postal survey was tried on a pilot
basis before starting the telephonic survey but the response rate was extremely poor. This was
partly because the addresses had changed in many cases. Therefore, it was decided to
telephonic survey would be the main mode with postal survey being the secondary mode. A
telephonic interview consists of several modalities and has its own associated difficulties.
The anonymity of the interviewer makes it difficult to establish a strong interviewer-
interviewee relationship. Therefore, it was important for the teams undertaking the survey to
be trained in all aspects of a telephonic interview. Also, this required the questionnaire to be
as brief as possible, because due to the anonymity and lack of any bonding, the interviewee
would lose interest in the survey fast. It was decided that the interview should not last more
than 10-15 minutes.

Last
impressio
n

eTaking notes /
messages

During the

interview

First
Impression

Figure 2: Three phases of telephonic interview



The team was trained on telephonic etiquettes, which consists of three phases of a telephonic
interview. (a) First impression; (b) During the conversation; and (c) Last impression (Figure
2).The dos and don’ts during these three phases are given below:

First Impression
e Identify yourself & organization.

e Inform the respondents about the funder and collaborators (NIOS).

e Introduce the study (Max: 30 seconds).

e Explain why the study is important.

e Inform the respondents that the survey would take only fifteen minutes.

e Smile — (apparently it shows even through the phone lines.

e Speak clearly.

e Always be polite and courteous.

e Don’t interrupt the respondent.

e Seek clarification — “If I understand correctly” or “Sorry, Can you please repeat your
query/question”.

e Never start the conversation while you have something in your mouth.

e Be focused and attentive.

During the interview
e TFocus on the caller. Don’t multi-task.

e Actively listen.

e Always take notes for future reference. (Be prepared with pen and paper)
e Speak clearly.

e Seek clarification.

e Always be polite and courteous.

Last Impression
e Inform the respondent that the survey is completed.

e Check with them if there any questions.

e Don’t interrupt the respondent.

e Actively listen.

e Thank the respondent for his/her patience.
e End the call.

The training was followed by the next round of piloting of the questionnaire where the survey
team called members from the CBPS staff. After receiving feedback from the colleagues who
participated in the survey on both the content and the etiquettes, the questionnaire was
modified and the process of the interview was finalised. Since telephone might not be the
most suitable medium for all respondents, they were also given the option to take the survey
though mail. The telephonic surveys were followed by regular diary keeping by the
researchers. After completion of the calls, the team took down notes and recorded it in a
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diary. The main purpose of this was to be able to build narratives around the data that was
collected from the survey. The flow chat details the process of the interview.

If they prefer
postal survey

Collect the details of respondent’s address

If they
prefer
to take
up (OR)
continu
e the
survey
later.

If they prefer
postal survey

Check and phone number. Inform him/her that the
with postal survey would reach in 4 days’ time.
the
respon
dent if
they
prefer Continuation of the First call
teleph
onic or Check with the respondent if he/she would
tal prefer to take the survey now. If not,
posta If they pr?fer reschedule the call for another time of the
telephonic resnondent’s convenience.
survey
Rescheduled Secondcall
Check with the respondent if he/she would
prefer to take the survey now. If not,
If they reschedule the call for another time of the
prefer respondent’s convenience.
to take
up (OR)
continu
e the
survey Rescheduled Third call
later. . .
Check with the respondent if he/she would
N

prefer to take the survey now. If not, check

If they prefer
postal survey

whether the respondent is willing to take up
the postal survev.

Figure 3: Flow Chart of Survey Process

The overall response rate for the telephonic survey was nearly 17 per cent; a total of 5648
calls were made out of which 954 could be interviewed. The success rate was much higher
for male (19%) as compared to that for women (13%). Also, the success rate was the highest
for Rajasthan (27%), followed by Andhra Pradesh and then Delhi. A major constraint faced
during the survey was the presence of a high number of agents (middle men) and coaching
centres, especially in the state of AP. There were cases where the same phone number was
repeated for multiple learners; at times the same number was repeated for hundreds of
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learners. These numbers belonged to either a coaching centre6or an agent who had facilitated
the admission of the learner in N1OS.

Table 3: Number of Calls Made, Successful Calls and Response Rate

— Total Number of Calls Made Total Number of Responses

Male Female Total Male Female Total
Andhra Pradesh 990 483 1473 | 190 (19.19%) | 78 (16.15%) 268 (18.19%)
Delhi 1943 1002 2945 | 281 (14.46%) | 77 (7.68%) 358 (12.16%)
Rajasthan 772 458 1230 | 223 (28.89%) | 105 (22.93%) | 105 (26.67%)
Total 3705 1943 5648 | 694 (18.73%) | 260 (13.38%) | 260 (16.89%)

Note:

1. Male Response Rate = (Number of successful conversions of potential male respondents * 100)/(Number of total calls
made to potential male respondents)

2. Female Response Rate = (Number of successful conversions of potential female respondents * 100)/(Number of total calls
made to potential female respondents)

3. Response Rate = (Number of successful conversions of potential respondents * 100)/(Number of total calls made to
potential respondents)

Source: CBPS Survey Data, 2015

The survey was complemented by document review, mainly in the form of review of
university prospectus to gauge if any form of structural discrimination exists against NIOS
certified learners at the entry stage in the higher education institutions. The relevant parts of
the report provide greater details about the scope and limitations of the method used in the
study. We also attempted consulting a few individuals and institutions to gain further insight
into placement of N1OS graduates but given that the learners do not keep any connection with
their institutions, these did not add much to our existing information.

® Coaching centres here mean private institutions that offer coaching/tuitions to learners in secondary and more
often senior secondary for competitive entrance exams, especially for engineering and medical studies.
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3.0 Profile of Respondents

The respondents, as reported earlier, included both male and female learners. However, the
number of male respondents was much higher than that of female. The reasons are multiple.
One, the enrolment itself is skewed in favour of male in the NIOS. This got further skewed
because of the lower response rate of women. Many female learners whose numbers featured
in the list did not have direct access to telephones and their male family members who
received the calls did not always allow them to talk. This clearly reaffirms the general trend
that despite wide reach, women do not necessarily have direct access to technology, such as
mobile phones, something that allows them freedom to communicate. This was especially
true for those women who had got married. Also, a number of female respondents who were
married now had changed their phone numbers, and their parental family members were not
willing to share the new phone numbers. All these indicate towards the constraints faced in
accessing women, at the same time it also indicates towards the constraints faced by women
and the powerlessness that they face.

NIOS targets to enrol learners who cannot access the regular schooling system present in the
country. The flexibility in the system as explained earlier in the report purports to guarantee
this access. Therefore, it also becomes pertinent to see the socio-economic profile of the
learners who enrol with the N1OS. About 60 per cent of both male and female respondents
had completed senior secondary certificate course and 40 per cent had completed secondary
course through NIOS. The data revealed that most respondents belonged to the general
category, followed by Other Backward Class (OBC), Scheduled Caste (SC) and then
Scheduled Tribes (ST). The sample had a greater representation of OBCs and STs as
respondents in comparison to their representation in the data set of those who had completed
their certification during the same period, i.e., the universe from where the sample was
selected. Majority of the respondents were Hindu, followed by Muslims and Christians.
There was no variation visible in the caste and religion profile in the sex segregated numbers.
In terms of age, more than 90 per cent of the learners belonged to the age group of 19-30
years, amongst which majority fell under the age group of 24-30 years. This was true for both
male and female respondents and was strictly similar to the pattern that existed for the total
number of NIOS certified learners in the three states.

The above description shows that majority of the respondents did not have a socially deprived
background. This was not surprising, as the review of the learners profile in NIOS from
2008-2013 reveals the same, the majority of the population being male and the upper caste
Hindu. However, the social profile of the respondents was not exactly similar to the social
profile of an average NIOS learner (see Table 4). There was a bias towards male: 72 per cent
men in the sample as against 68 per cent in the universe for the reasons explained earlier.
There is also a bias against the upper caste Hindu, the representation of upper caste Hindu is
much less than that in the universe only 55 per cent in the sample as against more than 76 per
cent in the universe. This means that the socio-economic profile of respondents is likely to be
worse than that in the universe, as in general, upper caste Hindu groups is better placed in
terms of their socio-economic profile as compared to other case groups. The results presented
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later needs to be interpreted and understood with caution in terms of generalising those for all

NIOS certified learners.

Table 4: Learners Profile - Sample versus Universe

NIOS Certified Learners (Universe for

Categories Study Sample the sample)

Male Female Total Male Female Total
Total 694 260 954 26,247 12,269 38,516
% 72 28 (100) 68 32 (100)
Religion
Hindu 572 200 772 18,909 8,643 27,552
% 82.42 76.92 80.92 72.04 70.45 71.53
Muslim 88 41 129 2,151 1,096 3,247
% 12.68 15.77 13.52 8.20 8.93 8.43
Christian 20 13 33 344 277 621
% 2.88 5.00 3.46 131 2.26 1.61
Others 5 4 9 495 364 859
% 0.72 1.54 0.94 1.89 2.97 2.23
Caste
General (upper caste) 377 149 526 19,975 9,487 29,462
% 54.32 57.31 55.14 76.10 77.32 76.49
Backward Caste (OBC) 156 52 208 851 338 1,189
% 22.48 20.00 21.80 3.24 2.75 3.09
Scheduled Caste (SC) 123 42 165 4,887 1,985 6,872
% 17.72 16.15 17.30 18.62 16.18 17.84
Scheduled Tribe (ST) 32 12 44 368 387 755
% 461 4.62 4.61 1.40 3.15 1.96
Age Category
16-18 5 6 11 175 102 277
% 0.72 2.31 1.15 0.67 0.83 0.72
19-23 242 101 343 11,151 5,147 16,298
% 34.87 38.85 35.95 42.48 41.95 42.31
24-30 285 86 371 11,840 5,560 17,400
% 41.07 33.08 38.89 45.11 45.32 45.18
Above 30 159 66 225 3,081 1,460 4,541
% 2291 25.38 23.58 11.74 11.90 11.79
Notes:

On Calculation-

1. Age represents the age in years as on 2015 of the respondent/learner.
2. The percentage are column percentages and is calculated as follows: (Count of respondents/learners under

one category and sex * 100)/(Total count of respondents under a particular sex).

3. Under Religion, “Others” include Sikhs, Buddhists, and other religious practices.
4. A few cases were not represented in the table due to lack of required information. The details of such cases

are provided below.
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On Target Population:

1. There are 204 learners who were categorized as Differently Abled, and no caste details were provided in the
secondary data.

2. The educational qualification of fathers was not provided in the secondary data for 136 learners in our target
population

On Sample:

1. 4 respondents did not provide their caste details.

2. 10 respondents did not provide their religion details.

3. 89 respondents either did not provide details of their father's highest education qualification.

Source: CBPS Survey Data 2015 and NIOS Primary Data

It is also important to understand the reasons for the lower representation of upper caste
Hindus in the sample. The NIOS learners can broadly be divided into three categories. One is
the group who directly enrols, as intended by the NIOS design and structure. Two is the
group who enrol through their schools and other institutions such as non-governmental
organisations working on children’s education. Three is that group who enrols using agents;
the use of agent is also common because of the lack of access to online skills and facilities.
The second group can be further sub-divided into three kinds of institutions: schools and
other NGOs that encourage their students to opt for NIOS as an examination board that is
more flexible and thereforemore creative; schools that encourage NIOS as an examination
board option to those students who are perceived as not to be scoring very high in the regular
boards, i.e., as an ‘easy’ board for certification; and finally coaching institutions where
students enrol for the intensive training to take competitive entrance examinations for
medicine and engineering courses, and need secondary and higher secondary certification to
be eligible for those entrance examinations.’

Table 5: Proportion of Respondents who were attending regular school while enrolled in NIOS

Pursued
Pursued Senior
Respondents Secondary in Secondary in
NIOS NIOS Total

Male | Female | Male | Female | Male | Female | Total
Attending regular school while enrolled in NIOS 13 8 21 8 34 16 50
% 7.43 15.09 | 7.45 7.62 | 7.44 10.13 8.13
Not Attending regular school while enrolled in NIOS 162 45 261 97 423 142 565
% 92.57 84.91 | 92.55 92.38 | 92.56 89.87 | 91.87
Total 175 53 282 105 | 457 158 615

Source: CBPS Survey Data, 2015

The distribution of students across these categories is not known and it is not even possible to
know that as no such records are maintained. A little over 8 per cent of the total respondents
reported to be attending regular schools while being enrolled in NIOS. The percentage seems
to be a little higher for females but given the small number, this difference may not be as
significant. This is likely to be an underrepresentation of such students as our reach was
severely limited because the phone numbers and addresses of large number of learners

7. This information is based on an ongoing study being conducted by CBPS titled - Open and Distance Learning
as a Cost Effective Option for Secondary Level Schooling in India: Potential and Pre- requisites.
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turnedout to be belonging either to the institution or the agent. This, to an extent, also
explains the under-representation of those coming from the higher socio-economic strata in
the sample. However, as stated earlier, and as elaborated below, the respondents still did not
really belong to the lowest socio-economic strata, reaffirming that in general the middle class
has accessed N1OS more successfully than others.

Table 6: Profile of Respondents by type of Accommodation

House Type Male Female Total
Rented 125 42 167
Own House 317 110 427
Company Accommodation 3 11
Others 1 3
Don't Know/Did not Answer 0 5
Total 457 156 613
Source: CBPS Survey Data, 2015

Table 7: Profile of Respondents by Ownership of Accommodation

Owned by Male Female Total
Self 15 1 16
Father 199 66 265
Mother 41 18 59
Siblings 1 2 3
Relatives 38 13 51
Others 11 2 13

In laws 0 4 4
Don't Know/Did not Answer 17 5 22
Total 322 111 433
Source: CBPS Survey Data, 2015

Table 8: Ownership of Vehicle by Respondents

Ownership of Vehicle Male Female Total
Yes 340 101 441
No 110 52 162
Don't Know/Did not Answer 4 1 5
Total 454 154 608

Source: CBPS Survey Data, 2015

In order to get an understanding of the economic status of the respondents, questions were
asked related to their type of accommodation, ownership of assets like house, vehicle and
type of vehicle like bike and car. Majority of the respondents stayed in their own house
(Tables 6 and 7). The respondents who stayed in their own accommodation were further
asked as to who owns the house, or on whose name the house is registered in. It was found
that majority of the respondents stayed in houses owned by their fathers. This was true for
both male and female respondents. Out of the 305 males who responded to this question, 15
of them had houses registered in their own name. In comparison to this, there was only one
female respondent who had a house in her own name. Also, as seen in table 8, around 75 per
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cent of the male respondents had their own vehicles and more than 65 per cent of the female
respondents had vehicles. When asked about the kind of vehicle they owned, we found that
the respondents mainly owned motorbikes (Two-wheeler) and a few of them also owned a
four wheeler. Therefore, from this data it would not be wrong to say that the majority of the
respondents did not belong to the economically deprived sections of the society.

Since the decision making power related to a learner's education resides generally on the
male head of the family, especially when it comes to female learners, we wanted to see
whether the father's educational qualification has an impact. What was found was that fathers
of female respondents were marginally better qualified than the male respondents (see Table
9). While only 14.29 per cent of the fathers of female respondent were non literates, around
20.32 per cent of the fathers of male respondents were non literates. Also, substantiating this
point was the fact that more than 32 per cent of the fathers of female respondents had pursued
under graduation and above while 28 per cent of the fathers of male respondents had done so.
Majority of the mothers of the respondents (both male and female) were non literates. There
was no variation found between male and female respondents.

Table 9: Details of Fathers' Educational Qualification

Education Qualification Male Female Total
Not formal education 126 32 158
% 20.32 14.29 18.72
Primary (class1-5) 37 18 55
% 5.97 8.04 6.52
Upper Primary(class6-8) 49 13 62
% 7.90 5.80 7.35
Secondary 223 87 310
% 35.97 38.84 36.73
Graduate 129 54 183
% 20.81 24.11 21.68
Post Graduate 44 19 63
% 7.10 8.48 7.46
Other Technical/Diploma 12 1 13
% 1.94 0.45 1.54
Total 620 224 844

Note: About 11 per cent of the total respondents did not provide details of their father's education, hence they were not
included in the calculation of percentage.
Source: CBPS Survey Data, 2015

A review of the social, economic and parental educational profile of the respondents suggests
that the majority of the respondents came from an upwardly mobile, aspiring lower middle
class. This may not be true for all respondents but seems to be true for the majority. The
representation of women is low in general in NIOS enrolment, it was even lower in the
sample group because of the difficulties associated with accessing them. These are important
facts to remember while interpreting the results that the report presents.
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4.0 Present Occupational Status of NIOS Certified Learners

The universe of NIOS certified learners from whichwe identified our sample respondents
included those who had completed their secondary or senior secondary certification during
2008 — 2013. The NIOS records were not as well-digitised before this period and therefore it
was not possible to get data for students prior to this period. There was a gap of only two to
sixyears in the time of certification and theperiod of survey.This meant the year of survey
was too close to the time of certification for some of the respondents. Therefore, we focussed
on understanding the present status with respect to further educationand employment
patterns.

Table 10: Present Occupational Status of the Respondents (2015)

Present Status Secondary Senior Secondary Total

Student 96 (27.51) 227 (37.52) 323 (33.86)
Employed 140 (40.11) 192 (31.74) 332 (34.80)
Self-Employed 43 (12.32) 71 (11.74) 114 (11.95)
Unemployed 66 (18.91) 115 (19.01) 181 (18.97)
Total 349 (100.00) 605 (100.00) 954 (100.00)

Notes: Percentages are given in brackets.
Source: CBPS Survey Data, 2015

Taking secondary and senior secondary together, nearly 81 per cent of NIOS certified
respondents are gainfully employed. About one third reported to be students, slightly above
one third were in employment and the remaining 12 per cent were self-employed. This
situation changes when one takes the secondary and senior secondary pass-outs separately. In
fact, at first go, the results appears to be counter-intuitive; a higher proportion of senior
secondary graduates are students and a lower proportion are students as compared to
secondary graduates — one would normally expect the vice versa — a higher percentage of
secondary graduates to be students and a lower percentage to be employed as compared to
senior secondary graduates. A little more than 52 per cent of secondary graduates
wereemployed/ self-employed as against 43 per cent of senior secondary graduates.
Similarly, nearly 38 percent of senior secondary graduates were students as against about 28
per cent of secondarygraduates (Table 10).

A deeper analysis of this status reveals that this is because two different kinds of students join
secondary and senior secondary streams in NIOS. In other words, it is not common for
students to complete their secondary from NIOS and continue with their senior
secondarythere; the majority of senior secondary learners are coming after completing their
secondary certification from other examination boards with varied motivations.Out of 96
respondents who were amongst secondary pass-outs reported to be students, only 15 (15.6%)
were pursuing their senior secondary/vocational course from NIOS, and only 80 out of 605
(13.2%) respondents who had completed theirsenior secondary certificate from NIOS had
also completed their secondary certification from NIOS. It is likely that a large number of
students join NIOS at senior secondary stage through coaching institutions but in absence of
any reliable data it is not possible to surmise how big this proportion is. This also means that
at least for the majority of students, the motivation for joining NIOS at two different stages:
secondary and senior secondary, could be very different from each other. It is important to
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understand this phenomenon in the context of this study, as this also has implications for their
employment status.

That these two sets of learners come from different backgrounds and perhaps with varying
motivation is also corroborated by the fact that the proportion of those who had attended
private schools before enrolling in the NIOS was much higher for those who got their senior
secondary certificates as compared to those who completed their secondary certificates from
NIOS (Table 11). The proportion for private school goers would perhaps been higher if the
sample had better representation of those who joined NIOS through agents/ institutions

(coaching / school / NGO).

Pursued Pursued Senior

Type of school last attended by Secondary in Secondary in Total
The respondent NIOS NIOS

Male Female Male Female Male Female Total
Government/Public 111 32 162 53 273 85 358
% 68.52 66.67 59.34 53.54 62.76 57.82 61.51
Private 47 12 109 45 156 57 213
% 29.01 25.00 39.93 45.45 35.86 38.78 36.60
Others 4 4 2 1 5 5 10
% 2.47 8.33 0.73 1.01 1.38 3.40 1.89
Total 162 48 273 99 435 147 582

Source: CBPS Survey Data, 2015

Table 12: Distribution of Current Activity of Respondent who had completed Secondary in

NIOS
Current Pursuit Pursued Secondary in NIOS
Male Female Total

Student 69 (27.17%) 27 (28.42%) 96 (27.51%)
Employed 116 (45.67%) 23 (25.26 %) 139 (40.11%)
Self-Employed 37 (14.57%) 6 (6.32%) 43 (12.32%)
Unemployed 23 (11.02%) 38 (40.00 %) 66 (18.91%)
Total 254 (100%) 95 (100%) 349 (100%)

Source: CBPS Survey Data, 2015

Table 13: Distribution of Current Activity of Respondent who had completed Senior Secondary

in NIOS

Current Pursuit

Pursued Senior Secondary in NIOS

Male Female Total
Student 162 (36.73%) 65 (39.39%) 227 (37.52%)
Employed 166 (37.64%) 26 (15.76%) 192 (31.74%)
Self-Employed 63 (14.29%) 8 (4.85%) 71 (11.74%)

Unemployed

50 (11.34%)

65 (39.39%)

115 (19.01%)

Total

441 (100%)

165 (100%)

605 (100%)

Source: CBPS Survey Data, 2015

Tables 12 and 13 reveal that the occupational status patterns are different for male and female
respondents. While only about 11 per cent of male respondents were unemployed nearly 40
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per cent of female respondents reported being unemployed, this being true for secondary and
senior secondary pass-outs. A much higher percentage of male respondents were either
employed or self-employed as compared to female respondents, again this being true for both
secondary andsenior secondary respondents. But when it came to continuing further
education, women were at par with men, the proportion of students being a little higher for
the female as compared to male respondents in both the categories. This again could be
indicative of a mixed impact: women from middle class households may not be allowed to
enter labour market but allowed to continue their higher education, more so because of higher
demand for ‘educated brides’, or there could be a genuine demand for women’s higher
education. In either case, what is undisputable is that NIOS has certification has helped both
men and women access tertiary education.

The female certified learners are larger in number as compared to their male counterparts for
both the levels (Figures 4 and 5) only in the ‘unemployed’ category. Does this mean that a
good percentage of female students in NIOS are largely enrolling themselves to enhance their
skills and not necessarily for the labour market rewards? One way of looking at this question
is to look at marital status; are majority of females married? Is it largely the married women
who are unemployed? Overall, about half of the female respondents were married whereas
only a little above one third of total respondents reported to be married. Among unemployed
females, the proportion of those who were married accounted for 61 per cent of the total.
However, not all married women were unemployed or vice versa. Though small in number, a
majority of the employed women were also married (Table 14). Nevertheless, what is clear is
that the occupational status of NIOS learners reveals a gendered trend, which is similar to the
general trends seen elsewhere.
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Figure 4: Respondents who had completed Secondary in NIOS
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Figure 5: Respondents who had completed Senior Secondary in NIOS
Source: CBPS Survey Data, 2015

A number of research studies show that the career trajectories taken by men and women are
gendered pathways.®The main reason behind these gendered pathways is several social and
cultural barriers that surface in terms of the role expectations from women, where the
domestic is supposed to be solely managed by them apart from various taboos that restrict
women's access to the spaces outside the domestic. NIOS can be viewed as having been
successful in widening the schooling opportunities for women by making it easier to access
for those who would have otherwise not been able to attend regular school and have this
certification. While there is some weight in the critique of the ODL mode that it has restricted
women’s access to space outside home by providing an opportunity to school without getting

® Please Refer to -

ErzsebetBukodi, Shirley Dex and Heather Joshi, "Changing Career Trajectories of Men and Women Across
Time", 2012

www.elgaronline.com/view/9781849806268.00009.xml, accessed in February 2016.

Jagsi R1, DeCastro R, Griffith KA, Rangarajan S, Churchill C, Stewart A, Ubel PA,. "Similarities and
Difference in Career Trajectories of Male and Female career development award recipients”, 2011
http://journals.lww.com/academicmedicine/Fulltext/2011/11000/Similarities_and_Differences_in_the_Career.37
.aspx, accessed in February 2016

Supriti Bezbaruah, "Banking on Equality, Women, Work and Employment in the Banking Sector in India",
2015.

https://books.google.co.in/books/about/Banking_on_Equality.htmI?id=JMYgBWAAQBAJ&hl=en. Accessed in
February 2016

Andrea North-Samardzic (Centro di RicercasuiSistemilnformativi, LUISS Guido Carli, Rome, Italy), "The
Impact of Gender Culture on Women's Carer Trajectories: An Australian Case Study". 2010
www.emeraldinsight.com/doi/abs/10.1108/02610151111124941, Accessed in February 2016

J. Latha, M. Sindhuja, "A Study on the Career Trajectories of Women Employees in Information Technology
(IT) Industry with Special Reference to Chennai City";
http://www.iosrjournals.org/iosr-jmce/papers/ICRTEM/ME/Volume-4/IOSRMEQ9.pdf?id=7622. Accessed in
November 2015.
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out of home, it can also not be denied that the ODL mode has made it possible for these
women to access schooling and attain certification for particular stages, and that itself has a
role in widening the further opportunities. Nevertheless, on the whole, the impact of ODL
mode on promoting or restricting gender equality can be interpreted as ‘mixed’, and in the
context of data on the current occupational status it is difficult to make any conclusive
comment on which side it is tilted. A perusal of the reasons for joining NIOS could provide

further insight into this aspect.

Table 14: Present Occupational Status and Marital Status of NIOS Certified Learners

Absolute Row Percentages
current Sex Divorced / Divorced /
Status i i i i
Single | Married Separated Total | Single | Married Separated
Male 198 30 0 228 | 86.84 13.16 0.00
Student
Female 67 24 0 91 73.63 26.37 0.00
Male 114 162 1 277 | 41.16 58.48 0.36
Employed
Female 13 33 2 48 27.08 68.75 4.17
Self- Male 55 42 0 97 56.70 43.30 0.00
Employed | Female | 6 8 0 14 | 4286 | 57.14 0.00
Male 54 21 0 75 72.00 28.00 0.00
Unemployed
Female 37 63 0 100 | 37.00 63.00 0.00
Total Male 421 255 1 677 62.19 37.67 0.15
Female | 123 128 2 253 | 48.62 50.59 0.79
Note: Respondents who did not provide their relations status were not included
Source: CBPS Survey Data, 2015
Table 15: Reasons for Joining NIOS*
Secondary Senior Secondary
Reasons for joining Male Female Male Female
Could not manage regular school 79 (31.47%) 25 (24.51%) 174 (35.58%) 58 (32.22%)
Flexibility 72 (28.69%) 31 (30.39%) 189 (38.65%) 60 (33.33%)
Constraints due to family problem (health,
culture & financial) 20 (11.55%) 5 (4.9%) 20 (4.09%) 8 (4.44%)
Gap in education 17 (6.77%) 14 (13.74%) 10 (2.04%) 10 (5.56%)
Respondent's health problem 12 (4.78%) 12 (11.76%) 14 (2.86%) 18 (10%)
Explore better opportunities in existing
employment 11 (4.38%) 2 (1.96%) 8 (1.64%) 1 (0.56%)
Explore new employment opportunities 5 (1.99%) 1 (0.98%) 10 (2.04%) 0 (0%)
Lack of access/availability of schools/colleges 5 (1.99%) 1 (0.98%) 11 (2.25%) 9 (5%)
Facilitate in own business / self-employment 3 (1.20%) 0 (0%) 6 (1.23%) 0 (0%)
Time constraint due to work 1 (0.40%) 1 (0.98%) 26 (5.33%) 3(1.67%)
Others - include - not interested in studies/peer
influence/no reason 17 (6.77%) 10 (9.8%) 21 (4.29%) 13 (7.22%)
Total 251 (100%) 102 (100%) 489 (100%) 180 (100%)

*Multiple answers question and therefore the totals are more than the number of respondents

Source: CBPS Survey Data, 2015
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Figure 6: Present Status and Sex wise distribution of Reasons for Joining NIOS
Source: CBPS Survey Data, 2015

The respondents were asked a simple question regarding the reasons for joining NIOS to
which both male and female respondents answered almost similarly. Nearly one fourth to
one-fifth of respondents opted for NIOS as they could not manage the stress of regular
schooling and therefore flexibility that NIOS offered was the main reason for their choice.
The flexibility also helped those who wanted to upgrade and compensate for the lost time in
their education, this being especially true for female respondents (14 and 6 percent for
females as against 7 and 2 percent for male respondents respectively). A much higher
proportion of female respondents also mentioned their poor health as the reason for not being
able to attend regular schools, and therefore using NIOS for that opportunity (12 and 10
percent for females as against 5 and 3 percent for male respondents respectively). NIOS also
helped both men and women to overcome constraints posed by the family circumstances: ill
health of relatives, financial constraints and so on. Lack of easy access to educational
institution figures as an important reasons for a small proportion, this being the highest for
girls at senior secondary level (5%). Exploring better employment opportunities figure as an
important reason for males who completed their secondary form NIOS (4%), this being cited
as a reason for less than two per cent by other categories. This indicates that these are
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working men who are seeking some mobility by attaining the secondary education certificate,
which is also an eligibility criterion for a number of employment opportunities (Table 15 and
Figure 6).

The flexibility unveils itself differently for men and women. When asked to explain the
flexibility and the nature of flexibility that appealed to the respondents and served as the main
motivation for joining, the male and female respondents gave different answers. While the
male respondents mainly said that due to the flexibility in NIOS, they could combine their
work with studies, for women respondents it was the ease to studying from home along with
their care responsibilities. While men stated reasons that were more economic in nature, like
the need to support the family while continuing with education, the women stated reasons
that were related to cultural constraints and mobility. This resonates with a small study
carried out internally by NIOS where they traced cases of 29 past learners®. That study
showed that the reasons cited for enrolment in NIOS were different for male and female
students. While male students mainly stated economic constraints which they had to face due
to passing away of a parent, dependence of the family on the learner and so on female
respondents had identified the lack of access to schools and not being able to continue regular
schools due to socio-cultural reasons as the main motivation behind joining NIOS.

Box No 1: Extracts from Field Notes - Reasons for Joining NIOS

A female respondent said that she joined NIOS because her family did not allow her to go to a regular school
because they believed and opted courted that “baharkamahaulthiknahihain” i.e. It is not safe for girls to go out
and study. Through NIOS , she was able to complete her studies. She is currently pursuing graduation from
IGNOU and is also managing her own business.

What emerges from above analysis is that NIOS has been successful in providing opportunity
to those:(i) who were likely to have discontinued their schooling because of economic, social
and personal reasons, and (ii) who were likely to or experienced failure in the mainstream
regular system because of its rigidity. This is an important finding as in this sense NIOS has
been able to fulfil its objective of being a viable alternative at secondary level for a
vulnerable group, the vulnerability emanating from diverse and varied reasons, and not
necessarily from poverty or remoteness of the location. In the next two sections, we examine
thetwo pathways that NIOS pass-outs tend to go for, further education and labour market
participation, in greater detail.

°Case Study on NIOS Learners, NIOS, 2011. This is an internal study carried out by NIOS. CBPS procured a hard
copy of the study from NIOS, Delhi Office in 2015.
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5.0 Enabling Learners for Further Education

Secondary and senior secondary levels are both terminal and intermediate stages: one can
enter labour market using these certificates, or also enter tertiary education institutions. The
study attempted to explore the linkages with thetertiary education using two means. One was
to understand the present highest educational qualifications of the past NIOS certified
learners to be able to see if they had continued their further education or not. And two by
examining the prospectus and admission rules of the universities located inDelhi, Andhra
Pradesh, Rajasthan and Karnataka'to assess if there is any discrimination in terms of the
rules and regulations against those who get their school certificates using ODL mode.
University education has a high premium and is viewed as socially prestigious for
theupwardly mobile groups apart from enhancing the employability. Therefore, it makes
sense to see if there are any barriers that ODL graduates for entering the university education.

5.1 Highest Educational Qualification of the NIOS Certified Learners

Tables 16 and 17 present the highest educational qualification of those who attained their
secondary and senior secondary certificates through NIOS. It is interesting to note that a good
percentage of NIOS pass-outs have added more degrees to their Kitty and this includesall
categories: those who are students, employed, self-employed or unemployed. It is interesting
to note that among the secondary pass-outs, the proportion of those who have gone for further
education (with highest educational qualification being senior secondary or higher) is highest
for those whose present status was that of a student followed by those who were ‘currently
unemployed’. Eighty per cent of men and 71 per cent of women who were currently students
had already attained senior secondary certificates as well. This means they were now
pursuing their under graduate courses. Among unemployed, about 52 per cent of men and 33
per cent of women had continued beyond education beyond secondary. This proportion was
smaller for those in employment / self-employment. The proportion was particularly small for
women who were employed as against men in the same category. This could be indicative of
the fact that men were still pursuing further education that could widen their opportunities
and skill base whereas women seemed to be more stagnant. However, since the number of
women is small in the sample only tentative inferences can be made.

10 Karnataka was added as CBPS is located in Karnataka and we thought it would add to the understanding if we
include more states.
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Table 16: Highest Educational Qualification of Respondents who had completed Secondary by

Present Status

(I;Lg;:iefsi'(t::t?;fatlon Male Female Male Female
Currently Students (Number) Currently Students (%0)
Secondary 11 6 19.64 28.57
Sr. Secondary 38 15 67.86 71.43
Graduation 4 0 7.14 0
Post Graduate and
Above 0 0 0 0
Professional Courses 3 0 5.36 0
Total 56 21 100 100
Currently Employed (Number) Currently Employed (%0)
Secondary 65 17 57.52 77.27
Sr. Secondary 38 4 33.63 18.18
Graduation 8 7.08 0
,Z%S;\,e Graduate and 1 1 0.88 455
Professional Courses 1 0.88 0
Total 113 22 100 100
Currently Self Employed (Number) Currently Self Employed (%)
Secondary 21 2 60 33.33
Sr. Secondary 10 3 28.57 50
Graduation 3 1 8.57 16.67
Post Graduate and 0 0
Above
Professional Courses 1 2.86 0
Total 35 6 100 100
Currently Un Employed (Number) Currently Un Employed (%)
Secondary 13 24 48.15 66.67
Sr. Secondary 12 11 44.44 30.56
Graduation 2 1 7.41 2.78
Post Graduate and
Above 0 0 0 0
Professional Courses 0 0 0 0
Total 27 36 100 100

Source: CBPS Survey Data, 2015




Table 17: Highest Educational Qualification of Respondents who had completed Senior
Secondary by Present Status

ng;:?fiE:t?;J:atlon Male Female Male Female
Currently Students (Number) Currently Students (%0)
Sr. Secondary 98 38 68.06 65.52
Graduation 37 15 25.69 25.86
'I:\ct))sgve Graduate  and 7 3 486 517
Professional Courses 2 2 1.39 3.45
Total 144 58 100 100
Currently Employed (Number) Currently Employed (%)
Sr. Secondary 98 15 66.21 57.69
Graduation 45 9 30.41 34.62
Z(;s;)tve Graduate and 1 0 0.68 0
Professional Courses 5 2 3.38 7.69
Total 148 26 100 100
Currently Self Employed (Number) Currently Self Employed (%)
Sr. Secondary 42 6 68.85 75
Graduation 17 2 27.87 25
Z%sotve Graduate  and 1 0 164 0
Professional Courses 1 1.64 0
Total 61 100 100
Currently Un Employed (Number) Currently Un Employed (%)
Sr. Secondary 28 41 59.58 63.08
Graduation 17 21 36.17 32.31
Zc;s;ve Graduate  and 1 1 913 154
Professional Courses 1 2 2.13 3.08
Total 47 65 100 100

Source: CBPS Survey Data, 2015

Table 18: Major type of courses and employment pursued by respondents who are currently

students

Sex

Currently Student*

Male

Bachelor of Arts
Bachelor of Commerce
Bachelor of Engineering
Bachelor of Science
Diploma (Science)
Master of Arts

Senior Secondary

Female

Bachelor of Arts
Bachelor of Commerce
Bachelor of Education
Diploma (Humanities)
Senior Secondary

Note* - Refer to Appendix Table 14 and 15 for more details on type of educational courses pursued by respondents who are
currently students.Source: CBPS Survey Data, 2015
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In case of senior secondary pass-outs, though a larger percentage reported to be students, the
majority of students had still not completed their next qualifications and hence they still had
senior secondary as their highest qualification (Table 17). This also indicates towards the fact
that majority were undertaking long term courses, as indicated by Table 17. Table 17 also
shows the gendered nature of the educational choices: while men were pursuing all kind of
courses including science and engineering, women were largely confined to arts and
humanities. All the categories: students, employed/self-employed and unemployed showed
similar distribution in terms of current highest qualification; about 30-40 percent had attained
higher qualification than senior secondary and this included professional degrees as well. The
only notable point was that the proportion of those with post-graduate or professional degrees
was the lowest for the self-employed ones. There was no perceptible difference when it came
to men and women. This is perhaps due to the fact, as stated earlier, that the groups that are
opting for the NIOS for secondary and senior secondary are largely different from each other.
Only a small percentage of students who opt for NIOS at senior secondary stage have their
secondary certification from NIOS. Gender disparities in terms of course options and choices
made are likely to be less visible for the socio-economic class that is represented most among
the NIOS senior secondary certified learners.

5.2 Review of Higher Education eligibility Norms for Admission

There has been a tremendous growth in the number of higher educational institutions in India
in the past two decades, especially through the increase in the number of private institutions.
The Higher Education Institutions increased from 30 universities and 695 colleges in 1950-51
to about 700 universities in 2012-2013 and 35000 colleges in 2011-2013 (UGC Higher
Education at a Glance - June, 2013). The number of private higher education institutions
increased by more than 60% during the five year period between 2007 and 2012 and
currently the number of private institutions is 29,662 as of 2012(Twelfth Five Year Plan,
2012-2017) - Social Sectors).The share of private sector in terms of total enrolment has
grown from 33% in 2001 to 59% in 2012™. There has also been a tremendous increase in the
student number in higher education with annual enrolment of above 25 million (including
enrolment under open and distance learning). Despite such tremendous growth only 10% of
the university age population (age between 18 yearsand above) have access to higher
education in India'®. This means that the seats offered by higher education are limited in
number and the growing demand has made it very competitive.

In such a situation, both economic capacity to pay and social capital play role in ensuring
access to higher education. There are several studies, national and international in its scope
that has proved the discriminatory nature of higher educational institutions and the fact that it
is mainly the elites, social and economic, that can access them™. Increased privatisation at

planning Commission, Government of India."Twelfth Five Year Plan (2012-2017) - Social Sectors", Vol
111.(2013). Sage Publications.

2 AbusalehShariff, "Intergenerational and Regional Differentials in higher education in India", accessed from
www.crddp.com. on October 2015.

Bpawan Agarwal (June 2006).Higher Education In India;The Need For Change. Indian Council For Research
On International ~ Economic  Relations  (ICRIER).  Accessed on  October 2015  from
http://www.icrier.org/pdf/ICRIER_WP180__Higher_Education_in_India_.pdf
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higher education stage has both social and economic implications. The cost of education in
terms of fee and other charges is much higher in private institutions as compared to public
ones, and therefore the affordability plays a major role in access. The reservation policy of
the government makes it compulsory for all public and private higher education institutions
to admit students from socially deprived sections (defined largely on the basis of caste:
Dalits-Scheduled Castes, adivasis-Scheduled Tribes and Other Backward Castes-OBCs) as
we all as other forms of vulnerability, e.g., those who face disability but in absence of
economic affordability the reservation may not be as effective in private institutions. These
facts have informed the review of prospectus and other admission eligibility criteria. The
prospectuses of all the higher education institutions in the four states were reviewed to
understand the eligibility norms. This included the kinds of certificates required, minimum
marks required, minimum-maximum age limit, and subjects required for admissions. In
addition, other policies relating to feeand reservations were also analysed for their relevance
in enabling or disabling the NIOS certified learners for further education.
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Figure 7: Type of Universities in Study States
Source: CBPS Review of Prospectus
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The total number of universities, including public, private and deemed, in the four study
states is 126 and the prospectus of each of these was examined for the purpose of this
review.'*Andhra Pradesh and Delhi have no private universities whereas in Karnataka it
constitutes about one fourth of the total number and in Rajasthan, it constitutes about 60 per
cent of the total number. All four states have a good number of deemed universities present,
thenumber being the lowest in Delhi and highest in Karnataka. (Figure 7)

The review of prospectus revealed that the universities usually offer three types of courses
namely Regular Degree courses, Diploma/Certificate Courses and Distance Education
Courses. Table 19 shows that the regular courses constitute the majority in all the study
states. There are state-wise variations in proportion of courses offered as diploma/certificate
and distance education. In Andhra Pradesh and Delhi, the courses offered through the
distance education mode constitute about 25 per cent of the total courses; whereas a similar
proportion of courses are offered under the diploma/certificate category in Karnataka and
Rajasthan. This is due to the fact that private universities offer a higher number of
diploma/certificate courses.

Table 19: Type of Course Offered

State Type of course Number of Courses Percent
Regular 205 69.02
Andhra Pradesh Diploma/Certificate 19 6.40
Distance Education 73 24.58
Total 297 100.00
Regular 187 58.62
Delhi Diploma/Certificate 46 14.42
Distance Education 86 26.96
Total 319 100.00
Regular 442 84.84
Karnataka Diploma/Certificate 51 9.79
Distance Education 28 5.37
Total 521 100.00
Regular 1360 75.06
Rajasthan Diploma/Certificate 404 22.30
Distance Education 48 2.65
Total 1812 100.00

Source: CBPS Review of Prospectus

Before going to the prospects review of the universities in the sample states, it is important to
mention that the NIOS prospectus itself lists the boards and universities where NIOS
examination and certification is recognised. This list contains boards present in 21 states of
India. NIOS is recognised by all the state boards present in the 21 states. It is also recognised
by central examination boards such as Central Board of Secondary Education (CBSE) and

YMHRD defines Deemed Universities as "An Institution of Higher Education, other than universities, working
at a very high standard in specific area of study, can be declared by the Central Government on the advice of the
UGC as an Institution ‘Deemed-to-be-university’. Institutions that are ‘deemed-to-be-university’ enjoy
academic status and privileges of a university." (Source: http://mhrd.gov.in/deemed-university)
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Council for Indian School Certificate Examination (ISCE). This university list contains
universities present in 26 states of India. Although the list is not exhaustive in terms of
mentioning all the universities present in the country, but it covers most of the central and
state universities including the prestigious names such as University of Delhi, Jawaharlal
Nehru University, JamiaMillialslamia and the Indian Institute of Technology - Delhi, Powai,
Chennai, Kanpur, Kharagpur. The pre-requisites stated for admissions in these universities
are various, but there is no special requirement for NIOS students. Although most
engineering entrance examinations were open to NIOS graduates, medicine was not open for
long. But as a result of NIOS efforts, the Medical Council of India decided to make pass-outs
of National Institute of Open Schooling eligible for admission to MBBS course in 2012.

Table20: Details of Universities where NIOS recognition is mentioned in the Prospectus

Number of Central, State Percentage out of total
. - Percentage out of total . i
Tt and Deemed Universities Central. State and Deemed universities (Include
Mentioned in NIOS . L Central, State, Deemed
universities in the state . . .
Prospectus and Private Universities)
Andhra Pradesh 7 36.84 36.84
Delhi 8 57.14 57.14
Karnataka 7 25.93 18.92
Rajasthan 9 45.00 16.07
Total 31 38.75 24.60

Source: NIOS Prospectus and CBPS Review of Prospectus

Table 20 shows that there are only 25 per cent of total universities in the four sample states
which clearly mention the acceptance of NIOS certificates in their prospectuses for
undergraduate courses. This percentage increases to 38.75 per cent if we consider the Central,
State and Deemed universities present only in the sample states. There is no mention of NIOS
certification and its recognition in the prospectus of private universities in these sample
states; these are also not mentioned in the NIOS prospectus. Therefore, it is difficult to
comment on the acceptance and recognition of NIOS certificate in these private universities.
However, the prospectus review of all universities in the four states revealed that none clearly
mentioned non-recognition of NIOS, and the eligibility criteria and norms were not restrictive
for N1OS certified learners in any particular manner.

The prospectus-review in terms of certificates required, age requirements and minimum
markers required do not have any norms that could discriminate against NIOS certified
learners. The first stage of admission process involves mainly the submission of completion
certificates and the 10th (secondary) and 12th (senior secondary) mark sheets. It is a common
practice in India to view the secondary certificate as the date of birth certificate and that is the
purpose it serves. The 12th certificate is a mandatory requirement for seeking admission in
any university. There was some state specific variations in terms of certificate required that
were seen. Some institutions in Karnataka listed the submission of character certificate as
necessary. In AP proof of residence was required to avail reservations on account of being
domicile. No prospectus mentioned any upper age limit for admission, (Appendix Tables 9,
10 and 11), and therefore it did not disadvantage the NI1OS graduates who could be older than
students coming from other school examination boards in some cases.The minimum marks
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required to get admissions into these institutions is in the range of 40-55 percent, and this too

is not necessarily restrictivefor NIOS certified learners(Appendix Tables 12 and 13).

Table 21: Type of Higher Educational Institutions and the courses offered in the sample States

Type of Course
Study State Type of Institutions . .
Diploma / | Distance
Regular Certificate Education Others Total
Government 118 17 64 0 199
% 57.56 89.47 87.67 0.00 66.78
Private 0 0 0 0 0
Andhra Pradesh % 0.00 0.00 0.00 0.00 0.00
Deemed 87 2 9 1 99
% 42.44 10.53 12.33 100.00 33.22
Total 205 19 73 1 298
Government 166 40 86 0 292
% 88.77 86.96 100.00 0.00 90.40
Private 0 0 0 0 0
Delhi % 0.00 0.00 0.00 0.00 0.00
Deemed 21 6 0 4 31
% 11.23 13.04 0.00 100.00 9.60
Total 187 46 86 4 323
Government 215 73 0 0 288
% 15.81 18.07 0.00 0.00 15.87
Private 936 258 24 3 1221
Rajasthan % 68.82 63.86 50.00 100.00 67.27
Deemed 209 73 24 0 306
% 15.37 18.07 50.00 0.00 16.86
Total 1360 404 48 3 1815
Government 128 3 25 0 156
% 28.96 5.88 89.29 0.00 29.16
Private 135 37 0 13 185
Karnataka % 30.54 72.55 0.00 92.86 34.58
Deemed 179 11 3 1 194
% 40.50 21.57 10.71 7.14 36.26
Total 442 51 28 14 535

Source: CBPS Review of Prospectus

It is important to add here that minimum eligibility does not guarantee admission, and
different institutions have different norms and processes for selectingthe candidates for
admission. The sheer competition posed by the limited number of seats makes it difficult for
those with relatively lower marks to gain admission in more sought-after institutions. In some
cases, where the admission process included interviews and other such screening
requirements, socialcapital plays a role. However, there is nothing to suggest that NIOS
certified learner may face any particular disadvantage. In fact the socio-economic
backgroundrather than the board is likely to play a major role in these cases. Almost all
institutions covered under thestudy make it compulsory to submit the caste certificate to avail
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caste based reservations. Each university strictly follows theconstitutional mandate and state-
specific rules in granting quota of seats allocates for OBC, SC and ST strictly follow. There
were minor variations in seats allocated for armed personnel. Again, nothing to suggest any
discrimination towards NIOS certified learners was noticed.

Most colleges did not provide the details of the fee structure in their prospectus making it
difficult to calculate the financial implications for admission into particular curses or
institutions. As stated earlier, the financial costs could serve as a barrier in a system that
hasmainly private players. Therefore, in states like Rajasthan where the private institutions
dominate the tertiary education sector(Table 21), the fees and out of pocket expenditure to
higher education could serve as a serious challenge for economically and socially deprived
sections.

5.3 Learners’ Perception

All respondents were asked whether NIOS added value to their experience and helped them
in realising their aspirations and if so, how. Although majority of those who were currently
students replied in affirmative (83%), what is notable that about 17 per cent also said ‘no’.
The proportion of those answering in ‘no’ was higher for women, and especially for women
who had completed their senior secondary certificate throughNIOS. The limited scope of this
study does not provide any insight into why this is so, but this fact indeed deserves further
enquiry.

Table 22: Did NIOS add value to respondents who are currently students?

Pursued
Secondary in Pursued Senior
NIOS Secondary in NIOS Total
Value Addition By NIOS Male | Female | Male Female Male | Female | Total
Yes 50 20 136 54 186 74 260
% 83.33 86.96 86.62 72.00 | 85.71 75.51 | 82.54
No 10 3 21 21 31 24 55
% 16.67 13.04 13.38 28.00 | 14.29 24.49 | 17.46
Total 60 23 157 75 217 98 315

Note: Non-responses were not included
Source: CBPS Survey Data, 2015
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Table 23: How NIOS added value in enabling Further Education

Pursued Secondary Pursued Senior
Categories in NIOS Secondary in NIOS Total

Male Female | Male Female Male Female Total
Helped in exploring more
institutions 18 8 64 20 82 28 110
% 23.08 21.05 29.91 24.69 28.08 23.53 26.76
Helped in exploring more course
options 6 9 23 13 29 22 51
% 7.69 23.68 10.75 16.05 9.93 18.49 12.41
Meet criteria / subjects required
to apply for the current course 33 4 75 28 108 32 140
% 42.31 10.53 35.05 34.57 36.98 26.89 34.05
Able to enrol in higher education 6 6 16 7 22 13 35
% 7.69 15.79 7.48 8.64 7.53 10.92 8.52
Others 15 11 36 13 51 24 26.76
% 19.23 28.95 16.82 16.05 17.47 20.17 51
Total 78 38 214 81 292 119 12.41

Source: CBPS Primary Data, 2015

However, despite this perception, in general, the NIOS has succeeded in enabling a good
proportion of students to pursue further education. This gets reinforced when one considers
how those respondents who were students viewed and articulated the contribution of NIOS
education in enabling them to continue with their higher education. About 40 per cent of
respondents in student category answering yes to the question regarding value addition said
that the course and certification helped them widen their choices, either in terms of
institutions and courses that they could choose from. An additional 40 per cent mentioned
that the subjects and other criteria they offered in NIOS helped in meeting the criteria for
admission in their current curses and therefore, it was useful. This shows that NIOS course
structures and certification has successfully enabled learners who wanted to pursue higher
education to do so. This was true for both male and female learners (Tables 22 and 23).

Nevertheless, it is important to add that this analysis is not based on real experiences of
students, and therefore it cannot be ascertained with full confidence that NIOS certified
learners do not face any discrimination in either admission process or later in the university
environment. What one can say with confidence that there does not appear to be any overt
discrimination against NIOS certified learners in terms of eligibility criteria and other norms
for admission to universities in these four Indian states, and that NIOS has enable a good
number of learners to pursue further education. However, the fact remains that a good
proportion of learners do not perceive the experience or certification being very helpful, and
this fact needs further unpacking through deeper research.
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6.0 Enabling Learners for Labour Market Participation and Mobility
Facilitating Labour market participation and mobility are two important objectives of the
terminal stage certification through ODL mode.When asked whether NIOS added value in
their endeavour to find employment / or go up in the ladder, more than one third replied in
negative with about 65 per cent saying ‘yes’. This distribution remains almost the same for
both male and female, and for both secondary and senior secondary graduates. This may be
cause of worry for the NIOS as the proportion of those saying ‘no’ is consistent and higher as
compared to those who were students (Table 24). However, on the other hand, about two
third of those currently employed found it useful and articulated it in a very concrete manner
(Table 25). Table 25 shows that NIOS certification helped the graduates in widening their
search for jobs, in enabling their search more stable (‘permanent”) and secure (‘government’)
jobs, and also in upward mobility by making it possible for the to apply for ‘jobs with higher
salary’.

Table 24: Did NIOS add value to respondents who are currently employed?

Pursued Secondary Pursued Senior
Value Addition by NIOS in NIOS Secondary in NIOS Total
Male Female Male Female Male Female Total
Yes 26 2 47 6 73 8 81
% 63.41 40.00 67.14 66.67 65.77 57.14 64.80
No 15 3 23 3 38 6 44
% 36.59 60.00 32.86 33.33 34.23 42.86 35.20
Total 41 5 70 9 111 14 125
Note: Non-responses were not included
Source: CBPS Survey Data, 2015
Table 55: How NIOS helped in gaining employment and mobility
Pursu_ed Secondary Pursued _Senior Total
Categories in NIOS Secondary in NIOS
Male Female Male Female Male Female Total
Helped in exploring more employment
options 18 1 20 2 38 3 41
% 69.23 50.00 42.55 33.33 52.05 37.50 50.62
Enabled application to jobs with
higher salary 4 1 14 0 18 1 19
% 15.38 50.00 29.79 0.00 24.66 12.50 23.46
Could apply for permanent jobs 3 0 8 2 11 2 13
% 11.54 0.00 17.02 33.33 15.07 25.00 16.05
Could apply for government jobs 1 0 5 2 6 2 8
% 3.85 0.00 10.64 33.33 8.22 25.00 9.88
Total 26 2 47 6 73 8 81

Note: Non-responses were not included
Source: CBPS Survey Data, 2015

NIOS’ role in facilitating widening of employment opportunities and upward mobility is
significant as it comes from the respondents who are mainly engaged in low-paying, low-
status jobs. Young men and women from lower and lower-middle classes are able to give
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concrete shape to their aspirations using NIOS is indeed a laudable achievement. It becomes
even more significant when one considers the fact that had there been no such opportunity
with flexible provisions, majority ofthese people would have been able to attain themobility
they have due the presence of NIOS and other such modes.

Table26: Major Jobs pursued by respondents who are currently employed

Sex Currently Employed*

Male Administrative (includes Clerks, Desk Job in Private offices, Office Assistants in Private
Firms, etc.)

Government Sector

Sales

Housekeeping / Helper

Female Anganwadi worker
Administrative (includes Clerks, Desk Job in Private offices, Office Assistants in Private
Firms, etc.)

Note

* Refer to Appendix table 16 and 17 for more details on type of employment pursued by respondents who are currently
employed.

Source: CBPS Survey Data, 2015

What is worrying at this stage, however, is that the role and contribution of N1OS appears to
be limited to certification rather than real knowledge and skill upgradation. This becomes
apparent when one takes the responses of those who are self-employed into consideration. An
overwhelming 65 per cent of those who were self-employedfound said that NIOS did not add
any value (Table 24). Assuming that the certification is less important for those who are self-
employed, these ‘no’s can be interpreted as a comment on the education or skill component
being not useful / relevant. This also perhaps explains partly the negative responses of those
in student and employed categories. This interpretation gains strengthwhen one considers
how NIOS helped those self-employed graduates who said ‘yes’ to the question on value-
addition. The majority of those found it useful as the certificate helped them access loans
more easily.™

Table 27: Did NIOS add value to respondents who are currently self-employed?

Pursued Secondary Pursued Senior
Value Addition by NIOS in NIOS Secondary in NI1OS Total

Male Female Male Female Male Female Total
Yes 10 2 17 1 27 3 30
% 3.45 4.00 4.15 1.67 3.86 2.73 3.70
No 19 3 24 5 43 8 51
% 65.52 60.00 58.54 83.33 61.43 72.73 62.96
Total 29 5 41 6 70 11 81

Note: Non-responses were not included
Source: CBPS Survey Data, 2015

1> Not presented in tabular form because the number of respondents is small.
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Table 28: Did NIOS add value to respondents who are Currently Unemployed?

Pursued Secondary

Pursued Senior

Value Addition by NIOS in NIOS Secondary in NIOS Total

Male Female Male Female Male Female Total
Yes 20 23 36 39 56 62 118
% 90.91 88.46 92.31 86.67 91.80 87.32 89.39
No 2 3 3 6 5 9 14
% 9.09 11.54 7.69 13.33 8.20 12.68 10.61
Total 22 26 39 45 61 71 132

Note: Non-responses were not included

Source: CBPS Survey Data, 2015

A sharp contrast can be seen in the responses of those who are unemployed; almost 90
percent of those perceived NIOS as ‘adding value’ to their endeavours. This can be explained
by the fact that a large proportion of unemployedare women, and for them this option
provided them with a major opportunity for continuing education leading to certification. In
absence of this opportunity they could not have been able to continue with their further
education. However, for a very high proportion of the unemployed, especially for the women
among them, the certification rather than education is the real value addition (Table 29). This
perhaps indicates towards the status value of the certificates, especiallyamong the aspiring

middle class, and particularly for women among them.

Table 29: How NIOS helped Currently Unemployed

Pursued Secondary Pursued Sr. Total
Type of Value Addition in NIOS Secondary in NIOS

Male Female Male Female Male Female Total
Certification 10 13 14 19 24 32 56
% 50 54.17 36.84 48.72 41.38 50.79 46.28
Continuing Education 5 7 12 16 17 23 40
% 25 29.17 31.58 41.03 29.31 36.51 33.06
Appling for Govt. Jobs 4 3 10 3 14 6 20
% 20 12.5 26.32 7.69 24.14 9.52 16.53
Others 1 2 1 3 2 5
% 4.17 5.26 2.56 5.17 3.17 4.13
Total 20 24 38 39 58 63 121
% 100 100 100 100 100 100 100

Note: Non-responses were not included

Source: CBPS Survey Data, 2015
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Box No 2: Extracts from Field notes - Perception about NIOS learners in Labour Market

A respondent was currently a part time employee in ICICI bank. During the interview, he shared that
the NIOS graduates faced discrimination in terms of the negative image it carried. Therefore,
according to him, it is relatively more difficult for the NIOS graduates to get high-end jobs. He further
shared that the teachers in the personal Contact Programmes (PCP) were not sincere: they never
came regularly, did not provide any feedback on eh assignments and were not concerned about the
learner’s progress.

What emerges from theabove analysis is that NIOS has indeed played an important role in
helping a large number of young people in terms of attaining higher educational status andin
facilitating the labour market mobility. This in itself is a significant achievement. However,
the fact that it is largely used as a means for certification only and the educational
experiences or skill upgradation takes a back seat is worrying. It is even more worrying in the
context of the negative image that such a certification process tends to build for a particular
mode or institution, in this case, the NIOS (see Box No 2). It is important for the NIOS to
take note of this fact and act to make amends. However, it is also important to point out that
what is true for NIOS is partly true even for the regular schools; school level degrees are
largely a source of screening rather than an indicator of their learning levels. NIOS is indeed
not an exception but needs to be more cautions because to is easy to label ODL mode as
being poor in quality.
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7.0 Summary and Conclusions

The study attempted to trace the NIOS graduates in three Indian states, namely Andhra
Pradesh, Rajasthan and Delhi for their present educational and employment status, and
through that also attempted to assess the value addition that the NIOS education brought to its
graduates. NIOS is the premier Indian institution for providing secondary education through
open and distance mode. The study was limited to secondary and senior secondary graduates
in the academic stream of the NI1OS.

In absence of any Alumuni network, it was a difficult and tedious task to locate and access
NIOS graduates. NIOS student data for 2008-13 was used to separate those who had
completed either secondary or senior secondary courses, and then were accessed through
phone. In many cases, the same phone number was mentioned for hundreds of students — this
in most cases actually belonged either to the agent or the institution through which these
students had sought the admission and therefore these students could not be contacted. Also,
women’s representation is lower in the sample as compared to the universe because in many
cases Where they did not have direct access to the phone, male family members did not allow
them to respond. However, we managed to get a number close to 1000, which was our target.

Some of the important facts that emerged from the analyses are:
1. Learner Profile

a. The sample was largely representative of the universe with minor variations: the
representation of women was slightly lower; the representation of the upper caste Hindu was
high yet lower than that in the universe.

b. Most respondents came from the aspiring lower middle class; upwardly mobile in the
social ladder; the proportion of the economically better off in the sample can be assumed to
be lower than universe because of the problem associated with reaching those — the phone
numbers belonged to the agent or the institution they were enrolled. The proportion of those
who also attended school while being enrolled in NIOS was 8 per cent in the sample; this
could be larger for the universe but there is no way of establishing this.

e. The girls joining NIOS appear to be coming from more literate households, especially if
one considers fathers’ literacy level. While 14.3 per cent of girl respondents’ father reported
to be non-literate, 32 Percent of male respondents’ fathers were reported to be non-literate.

2. NIOS Certified Learners’ Current Occupational Status

a. Taking secondary and senior secondary together, nearly 81 per cent of NIOS certified
respondents are gainfully employed. About one third reported to be students, slightly above
one third were in employment and the remaining 12 per cent were self-employed. This
situation changes when one takes the secondary and senior secondary pass-outs separately: a
higher proportion of senior secondary graduates are students and a lower proportion are
students as compared to secondary graduates. A little more than 52 per cent of secondary
graduates wereemployed/ self-employed as against 43 per cent of senior secondary graduates.
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Similarly, nearly 38 percent of senior secondary graduates were students as against about 28
per cent of secondarygraduates. This means that two different kinds of learner join secondary
and senior secondary streams. The secondary stage seems to have a bigger representation of
lower socio-economic strata.

b. A higher percentage of female respondents were unemployed (40%) as against male (11%)
Amongst the unemployed female respondents, 61 per cent were married.

c. Flexibility offered by the ODL stream was the major reason for enrolling with NIOS. Men
reported using this flexibility to do the course while also earning whereas women used this to
fulfil their care and domestic responsibilities.

e. NIOS did widen the access to schooling opportunities for both men and women; Therefore,
the answer to whether NIOS promotes gender equity is 'mixed' because it also restricted them
to domestic; however, it is still positive if ODL has not come at a cost of replacing the regular
schooling, i.e., outside domestic space. In other words, the gender effect can be ascertained
only after knowing what it replaced, something that this study does not answer.

f. In general, the NIOS seems to have played a successful role in providing access to
schooling for learners with various vulnerabilities, especially those facing economic, social
and personal hardships and those who were likely to or experienced failure in the mainstream
regular system because of its rigidity.

3. Enabling Learners for Further Education

a. NIOS has successfully enabled a good proportion of learners to continue with their higher
education. Seventy one per cent of female respondents and 80 per cent of male respondents
who were currently students were pursuing undergraduate courses from various universities.
However, the choice of subject was gendered: more men opted more for science and
engineering courses, more women opted for humanities.

b.A high proportion of the respondents (80%) who were currently students mentioned that
NIOS had facilitated their further education by helping them to get the desired certificates in
the desired courses.

c. An examination of 126 universities in four states - Delhi, AP, Karnataka and Rajasthan
showed that eligibility criteria did not create any disadvantage for NIOS certified learners.
However, only 25 per cent of the universities reviewed had clearly mentioned acceptance of
NIOS certificates. None mentioned non recognition of NIOS certificate, no upper age limit
for admission existed and the certificates required for admission did not seem to have any
restrictive feature.

4. Enabling Learners for Labour Market Participation and Mobility

a. Sixty-five per cent of the respondents who were employed mentioned that NIOS helped
them in looking for better jobs, widening the job search, more stable (permanent) and secure
(government) jobs. This means a good proportion also acknowledged the role of the
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certificates in fostering upward mobility of its learners. Majority of those in employment
were at lower level administrative /support jobs.

b. Majority of the self-employed (63%) did not find NIOS certificates much useful. This
implies that what way paying was the certificate and not necessarily the certificates. This
becomes apparent even one examines the way those who are in employment have articulated
the role that N1OS played for them. None of them mention the value addition in terms of real
knowledge or skill development; it is always certification. Although it is not unique to NIOS
and school degrees are serving the purposes of screening in most cases, the phenomenon
deserves attention.

Facilitating Future Research for Tracing NIOS Learners

This tracer study needs to be viewed as preliminary one that provides pointers for a number
of more elaborate researches in future. In the context of NIOS, it would help to trace different
kinds of students separately. This would help us understand the trajectories followed by
different kinds of learners better. For this, NIOS can initiate a few measures that would make
it easier to carry out research:

i. An important pre-requisite would be to make the student data more usable and user-
friendly. One simple measure could be to refine the admission software so that one phone
number can be entered only once, or at most twice. This would force agents/institutions to
provide the learners’ numbers.

ii. NIOS could write to universities for data on admission of students entering using NIOS
certificates. This will create a very useful database that can help in tracing the students.

iii. NIOS can write to some of the major associations that employ people with secondary /
senior secondary certificates for their data on employment of those with NIOS certificates.
One such example is NASSCOM - National Association of Software and Services
Companies.

iv. NIOS can facilitate the formation of an Alumni Network and support it growth to be able
to enrol NIOS graduates regularly and maintain their records.

This study is based on the feedback from NIOS certified learners and provides a basic
understanding of their present occupational status. The study shows that NIOS certified
learners use certification for various purposes including further education and employment
mobility. This could be supported by more studies that could help in understanding the
education as well as labour market discrimination, if any for the ODL students, better. A
simulation based study (a successfully used method for understanding gender and race bias)
using responses to the employment advertisements with two sets of matching applications
(simulated), one with NIOS certificate and one with regular certificate, and analyse the
responses of the employers, could be a good follow-up study.
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Appendix Tables
Appendix Table 1: Present Occupational Status by Caste and Sex

Caste Student Employed Self Employed Unemployed
Male Female Male Female Male Female Male Female

General 135 64 142 24 58 7 42 53
% 58.44 68.82 49.82 48.98 58.00 50.00 53.85 51.46
OBC 46 17 68 10 24 2 18 23
% 19.91 18.28 23.86 2041 24.00 14.29 23.08 22.33
SC 39 6 57 12 17 4 11 20
% 16.88 6.45 20.00 24.49 17.00 28.57 14.10 19.42
ST 9 2 16 3 0 1 7 7
% 3.90 2.15 5.61 6.12 0.00 7.14 8.97 6.80
Others 1 3 1 0 0 0 0 0
% 0.43 3.23 0.35 0.00 0.00 0.00 0.00 0.00

Source: CBPS Survey Data, 2015

Appendix Table 2: Reasons for joining NI1OS for respondents who are currently student

Pursued Pursued Sr. Pursued Pursued Sr.
Secondary in Secondary in Secondary in Secondary in
NIOS NIOS NIOS NIOS
Reasons for Joining Male | Female | Male | Female | Male | Female | Male | Female
Number Percentage
Flexibility 29 11 69 2113494 | 39.29| 35.38 30.88
Could not manage regular
school 33 9 82 271 39.76 | 32.14 | 42.05 39.71
Explore new employment
opportunities 0 0 2 0| 0.00 0.00 1.03 0.00
Explore better opportunities
in existing employment 0 0 1 0| 0.00 0.00| 0.51 0.00
Facilitate in own business /
self-employment 1 0 1 0| 1.20 0.00 0.51 0.00
Time constraint due to work 0 0 11 0| 0.00 0.00 5.64 0.00
Lack of access/availability of
schools/colleges 2 0 3 2| 241 0.00 1.54 2.94
Constraints due to family
problem (health, culture &
financial) 5 1 10 6.02 357 5.13 2.94
Gap in education 5 4 2 6.02 | 14.29 1.03 8.82
Respondent's health problem 2 1 2.41 3.57 2.56 2.94
Other - include - not interested
in studies/peer influence/no
reason 6 2 9 8| 7.23 714 4.62 11.76
Total 83 28 195 68| 100 100 100 100

Source: CBPS Survey Data, 2015
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Appendix Table 3: Reasons for joining N1OS for respondents who are currently employed

Pursued Pursued Sr. Pursued Pursued Sr.
Secondary in Secondary in Secondary in Secondary in
NIOS NIOS NIOS NIOS
Reasons for Joining Male | Female | Male | Female | Male | Female | Male | Female
Number Percentage
Flexibility 33 10 76 14 | 30.00 | 40.00 | 43.93 36.84
Could not manage regular
school 27 5 47 8 |24.55| 20.00 | 27.17 21.05
Explore new employment
opportunities 3 1 4 0| 273 4.00 2.31 0.00
Explore better opportunities
in existing employment 10 1 7 1| 9.09 4.00 | 4.05 2.63
Facilitate in own business /
self-employment 1 0 3 0| 091 0.00 1.73 0.00
Time constraint due to work 1 0 14 3| 091 0.00 | 8.09 7.89
Lack of access/availability of
schools/colleges 1 1 7 4| 091 4.00 | 4.05 10.53
Constraints due to family
problem (health, culture &
financial) 15 3 4 6| 13.64 | 12.00 2.31 15.79
Gap in education 7 2 4 0| 6.36 8.00 2.31 0.00
Respondent's health problem 8 1 5 2| 7.27 4.00| 2.89 5.26
Other - include - not interested
in studies/peer influence/no
reason 4 1 2 0| 3.64 4.00 1.16 0.00
Total 110 25 173 38 100 100 100 100

Source: CBPS Survey Data, 2015
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Appendix Table 4: Reasons for joining NIOS for respondents who are currently self-employed

Pursued Pursued Sr. Pursued Pursued Sr.
Secondary in Secondary in Secondary in Secondary in
NIOS NIOS NIOS NIOS
Reasons for Joining Male | Female | Male | Female | Male | Female [ Male | Female
Number Percentage
Flexibility 5 2 27 2| 15.15 16.67 [ 42.19 33.33
Could not manage regular
school 11 3 20 1| 33.33 25.00 | 31.25 16.67
Explore new employment
opportunities 1 0 3 0 3.03 0.00 4.69 0.00
Explore better opportunities in
existing employment 1 1 0 0 3.03 8.33 0.00 0.00
Facilitate in own business / self-
employment 0 2 3.03 0.00 3.13 0.00
Time constraint due to work 0 1 1 0.00 8.33 1.56 0.00
Lack of access/availability of
schools/colleges 0 0 0 0 0.00 0.00 0.00 0.00
Constraints due to family
problem (health, culture &
financial) 1 4 24.24 8.33 6.25 0.00
Gap in education 2 1 9.09 16.67 1.56 0.00
Respondent's health problem 1 2 2 3 3.03 16.67 3.13 50.00
Other - include - not interested in
studies/peer influence/no reason 2 0 4 0 6.06 0.00 6.25 0.00
100.0 100.0

Total 33 12 64 6 0| 100.00 0| 100.00

Source: CBPS Survey Data, 2015
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Appendix Table 5: Reasons for joining NI1OS for respondents who are currently unemployed

Pursued Pursued Sr. Pursued Pursued Sr.
Secondary in Secondary in Secondary in Secondary in
NIOS NIOS NIOS NIOS
Reasons for Joining Male [ Female [ Male | Female | Male | Female | Male | Female
Number Percentage
Flexibility 5 8 17 23 | 20.0 216 29.8 33.8
Could not manage regular
school 8 8 25 22 | 32.0 216 | 439 32.4
Explore new employment
opportunities 1 0 1 0 4.0 0.0 1.8 0.0
Explore better opportunities
in existing employment 0 0 0 0 0.0 0.0 0.0 0.0
Facilitate in own business /
self-employment 0 0 0 0 0.0 0.0 0.0 0.0
Time constraint due to work 0 0 0 0 0.0 0.0 0.0 0.0
Lack of access/availability
of schools/colleges 2 0 1 3 8.0 0.0 1.8 4.4
Constraints due to family
problem (health, culture &
financial) 0 2 0 4.0 0.0 3.5 0.0
Gap in education 6 4 8.0 16.2 5.3 5.9
Respondent's health problem 8 2 11 4.0 21.6 3.5 16.2
Other - include - not
interested in studies/peer
influence/no reason 5 7 6 5[ 20.0 18.9 10.5 7.4
Total 25 37 57 68 [ 100.0 [ 100.0 [ 100.0 100.0

Source: CBPS Survey Data, 2015
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Appendix Table 6: Distribution of regular courses offered by universities in Selected States

Business,
Commerc
Mathema | Applied eand
Type of Lang Enginee | Applied | tical Medical | Social Managem | Fine
State University uage ring Science | Science Science Science | ent Arts | Other | Total
Government 1 34 30 1 25 9 14 1 3 118
% 0.85 28.81 25.42 0.85 21.19 7.63 11.86 | 0.85 2.54 100.00
Private 0 0 0 0 0 0 0 0 0 0
Andhra % 0.00 0.00 0.00 0.00 0.00 0.00 0.00 | 0.00 0.00 0.00
Pradesh | beemed 1 41 17 1 1 4 13 1 8 87
% 1.15 47.13 19.54 1.15 1.15 4.60 1494 | 1.15 9.20 100.00
Total 2 75 47 2 26 13 27 2 11 205
% 0.98 36.59 22.93 0.98 12.68 6.34 13.17 | 0.98 5.37 100.00
Government 31 23 27 6 22 27 16 6 8 166
% 18.67 13.86 16.27 3.61 13.25 16.27 9.64 | 3.61 4.82 100.00
Private 0 0 0 0 0 0 0 0 0 0
Delhi % 0.00 0.00 0.00 0.00 0.00 0.00 0.00 | 0.00 0.00 0.00
Deemed 0 14 0 1 0 0 0 0 6 21
% 0.00 66.67 0.00 4,76 0.00 0.00 0.00 | 0.00 | 28.57 100.00
Total 31 37 27 7 22 27 16 6 14 187
% 16.58 19.79 14.44 3.74 11.76 14.44 8.56 | 3.21 7.49 100.00
Government 7 25 32 2 19 19 13 4 7 128
% 5.47 19.53 25.00 1.56 14.84 14.84 10.16 | 3.13 5.47 100.00
Private 1 42 25 2 20 9 22 5 9 135
% 0.74 31.11 18.52 1.48 14.81 6.67 16.30 | 3.70 6.67 100.00
Karnataka
Deemed 1 35 21 0 64 18 22 10 8 179
% 0.56 19.55 11.73 0.00 35.75 10.06 12.29 | 5.59 4.47 100.00
Total 9 102 78 4 103 46 57 19 24 442
% 2.04 23.08 17.65 0.90 23.30 10.41 1290 | 4.30 5.43 100.00
Government 17 30 64 4 16 38 32 5 9 215
% 7.91 13.95 29.77 1.86 7.44 17.67 1488 | 2.33 4.19 100.00
Private 16 285 214 12 99 79 125 40 66 936
) % 1.71 30.45 22.86 1.28 10.58 8.44 13.35 | 4.27 7.05 100.00
Rajasthan
Deemed 7 44 58 3 5 27 29 24 12 209
114
% 3.35 21.05 27.75 1.44 2.39 12.92 13.88 8 5.74 100.00
Total 40 359 336 19 120 144 186 69 87 1360
% 2.94 26.40 24.71 1.40 8.82 10.59 13.68 | 5.07 6.40 100.00

Note: The percentages given above are row percentages
Source: CBPS Review of Prospectus
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Appendix Table 7: Distribution of diploma/certificate courses offered by universities in Selected

States
Business,
Commerc
Mathema | Applied e and
Type of Lang Enginee | Applied | tical Medical | Social Managem | Fine Other
State University uage ring Science | Science Science | Science | ent Arts S Total
Government 4 0 2 0] 2 0 3 4 2 17
% 23.53 0.00 11.76 0.00 11.76 0.00 17.65 23.53 11.76 100.00
Private 0 0 0 0 0 0 0 0 0 0
Andhra | % 0.00 0.00 0.00 0.00 0.00 0.00 000 | 000 0.0 0.00
Pradesh | Deemed 0 0 0 0 0 0 0 0 2 2
100.0
% 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0 100.00
Total 4 0 2 0 2 0 3 4 4 19
% 21.05 0.00 10.53 0.00 10.53 0.00 15.79 | 21.05 | 21.05 100.00
Government 27 10 0 0 0 0 0 3 0 40
% 67.50 25.00 0.00 0.00 0.00 0.00 0.00 7.50 0.00 100.00
Private 0 0 0 0 0 0 0 0 0 0
Delhi % 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Deemed 2 0 0 0 0 1 0 0 3 6
% 33.33 0.00 0.00 0.00 0.00 16.67 0.00 0.00 | 50.00 100.00
Total 29 10 0 0 0 1 0 3 3 46
% 63.04 21.74 0.00 0.00 0.00 2.17 0.00 6.52 6.52 100.00
Government 0 1 0 0 0 0 1 0 1 3
% 0.00 33.33 0.00 0.00 0.00 0.00 33.33 0.00 | 33.33 100.00
Private 0 16 2 0 13 0 0 6 0 37
% 0.00 43.24 5.41 0.00 35.14 0.00 0.00 | 16.22 0.00 100.00
Karnataka
Deemed 0 0 0 0 4 0 0 6 1 11
% 0.00 0.00 0.00 0.00 36.36 0.00 0.00 54.55 9.09 100.00
Total 0 17 2 0 17 0 1 12 2 51
% 0.00 33.33 3.92 0.00 33.33 0.00 1.96 23.53 3.92 100.00
Government 10 10 17 0 10 5 4 3 14 73
% 13.70 13.70 23.29 0.00 13.70 6.85 5.48 411 19.18 100.00
Private 3 70 22 0 84 7 20 28 24 258
. % 1.16 27.13 8.53 0.00 32.56 2.71 7.75 | 10.85 9.30 100.00
Rajasthan
Deemed 5 8 9 0 7 10 9 18 7 73
% 6.85 10.96 12.33 0.00 9.59 13.70 12.33 | 24.66 9.59 100.00
Total 18 88 48 0 101 22 33 49 45 404
% 4.46 21.78 11.88 0.00 25.00 5.45 8.17 12.13 11.14 100.00

Note: The percentages given above are row percentages
Source: CBPS Review of Prospectus
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Appendix Table 8: Distribution of distance education courses offered by universities in Selected

States
Business,
Commerc
Mathema | Applied e and
Type of Lang | Enginee | Applied | tical Medical | Social Managem | Fine Other
State University uage ring Science | Science Science | Science | ent Arts S Total
Government 4 0 13 5 0 25 14 0 3 64
% 6.25 0.00 20.31 7.81 0.00 39.06 21.88 0.00 4.69 100.00
Private 0 0 0 0 0 0 0 0 0 0
Andhra % 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Pradesh | peemeg 2 0 1 0 0 5 1 0 0 9
% 22.22 0.00 11.11 0.00 0.00 55.56 11.11 0.00 0.00 100.00
Total 6 0 14 5 0 30 15 0 3 73
% 8.22 0.00 19.18 6.85 0.00 41.10 20.55 0.00 411 100.00
Government 6 0 17 0 6 18 15 12 12 86
% 6.98 0.00 19.77 0.00 6.98 20.93 1744 | 1395 | 13.95 100.00
Private 0 0 0 0 0 0 0 0 0 0
Delhi % 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Deemed 0 0 0 0 0 0 0 0 0 0
% 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Total 6 0 17 0 6 18 15 12 12 86
% 6.98 0.00 19.77 0.00 6.98 20.93 1744 | 1395 | 13.95 100.00
Government 1 0 9 0 0 7 7 0 1 25
% 4.00 0.00 36.00 0.00 0.00 28.00 28.00 0.00 4.00 100.00
Private 0 0 0 0 0 0 0 0 0 0
% 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Karnataka
Deemed 0 0 0 0 0 0 0 0 3 3
100.0
% 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0 100.00
Total 1 0 9 0 0 7 7 0 4 28
% 3.57 0.00 32.14 0.00 0.00 25.00 25.00 0.00 14.29 100.00
Government 0 0 0 0 0 0 0 0 0 0
% 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00 0.00
Private 0 0 10 0 8 4 2 0 0 24
Rajasthan % 0.00 0.00 41.67 0.00 33.33 16.67 8.33 0.00 0.00 100.00
Deemed 3 6 3 0 0 3 2 1 6 24
% 12.50 25.00 12.50 0.00 0.00 12.50 8.33 4.17 | 25.00 100.00
Total 3 6 13 0 8 7 4 1 6 48
% 6.25 12.50 27.08 0.00 16.67 14.58 8.33 2.08 | 12.50 100.00

Note: The percentages given above are row percentages
Source: CBPS Review of Prospectus
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Appendix Table 9: Percentage of regular courses with no age limit mentioned in the Eligibility

Criteria in Selected States

Subject Government Private Deemed Total

Language 82.14 100.00 100.00 87.80
Engineering 92.86 100.00 94.03 97.21
Applied Science 98.69 100.00 94.79 98.57
Mathematical Science 100.00 100.00 100.00 100.00
Applied Medical Science 67.07 78.15 72.86 73.43
Social Science 97.85 100.00 93.88 97.83
Business, Commerce and

Management 89.33 97.96 95.31 95.10
Fine Arts 75.00 97.78 100.00 94.79
Others 66.67 92.00 94.12 87.50
Total 88.84 96.64 91.94 93.35

Source: CBPS Review of Prospectus

Appendix Table 10: Percentage of diploma and certificate courses with no age limit mentioned

in the Eligibility Criteria in Selected States

Subject Government Private Deemed Total

Language 100.00 100.00 71.43 96.08
Engineering 52.38 100.00 100.00 91.30
Applied Science 100.00 100.00 100.00 100.00
Mathematical Science 0.00 0.00 0.00 0.00
Applied Medical Science 100.00 81.44 100.00 85.00
Social Science 80.00 100.00 100.00 95.65
Business, Commerce and

Management 100.00 90.00 100.00 94.59
Fine Arts 100.00 100.00 100.00 100.00
Others 100.00 100.00 100.00 100.00
Total 91.73 93.22 97.83 93.65

Source: CBPS Review of Prospectus

Appendix Table 11: Percentage of distance education courses with no age limit mentioned in the
Eligibility Criteria in Selected States

Subject Government Private Deemed Total

Language 100.00 0.00 100.00 100.00
Engineering 0.00 0.00 100.00 100.00
Applied Science 100.00 100.00 100.00 100.00
Mathematical Science 0.00 0.00 0.00 0.00
Applied Medical Science 100.00 100.00 0.00 100.00
Social Science 100.00 100.00 100.00 100.00
Business, Commerce and

Management 100.00 100.00 100.00 100.00
Fine Arts 100.00 0.00 100.00 100.00
Others 100.00 0.00 100.00 100.00
Total 100.00 100.00 100.00 100.00

Source: CBPS Review of Prospectus
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Appendix Table 12: Percentage of regular courses with minimum marks mentioned in the

Eligibility Criteriain S

elected States

Type of Institution

Type of Institution

Minimum marks(in

Government | Private ‘ Deemed

percent) Government | Private | Deemed
Language Engineering
Not required/not mentioned 26.79 76.47 77.78 77.68 4251 28.36
35 -55 71.43 23.53 22.22 7.14 45.26 38.81
56-75 1.79 0 0 13.39 12.23 32.84
76 & above 0 0 0 1.79 0 0
Applied Science Mathematical Science
Not required/not mentioned 49.67 77.82 65.63 46.15 78.57 40
35-55 44.44 21.34 9.38 46.15 21.43 0
56-75 5.88 0.84 25 7.69 0 60
76 & above 0 0 0 0 0 0
Applied Medical Science Social Science
Not required/not mentioned 56.1 73.11 35.71 44.09 78.41 83.67
35 -55 43.9 26.89 58.57 54.84 21.59 10.2
56-75 0 0 5.71 1.08 0 6.12
76 & above 0 0 0 0 0 0
Business, Commerce & Management Fine Arts
Not required/not mentioned 56 60.54 26.56 375 80 37.14
35 -55 42.67 38.78 42.19 62.5 20 62.86
56-75 1.33 0.68 31.25 0 0 0
76 & above 0 0 0 0 0 0
Others

Not required/not mentioned 40.74 50.67 61.76

35 -55 59.26 49.33 38.24

56-75 0 0 0

76 & above 0 0 0

Source: CBPS Review of Prospectus
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Appendix Table 13: Percentage of diploma and certificate courses without any minimum marks
mentioned in the Eligibility Criteria in Selected States

Subject Government Private Deemed

Language 26.83 33.33 100
Engineering 52.38 82.56 | NA

Applied Science 100 95.83 100
Applied Medical Science 100 81.44 72.73
Social Science 100 100 100
Business, Commerce and Management 100 90 100
Fine Arts 70 100 79.17
Others 100 100 84.62

Source: CBPS Review of Prospectus

Appendix Table 14: Education Status of respondents who are currently

completed Secondary in NIOS

students and had

Number Percentage
Current Education Status Male Female Total Male Female Total
Bachelor of Commerce 10 3 13 14.71 11.54 13.83
Bachelor of Pharmaceutical 1 0 1 1.47 0.00 1.06
Bachelor of Science 1 0 1 1.47 0.00 1.06
Bachelor of Arts 26 11 37 38.24 42.31 39.36
Bachelor of Business Administration 0 1.47 0.00 1.06
Bachelor of Computer Application 1 0 1 1.47 0.00 1.06
Bachelor of Health Management 1 0 1 1.47 0.00 1.06
Diploma (Humanities) 1 1.47 3.85 2.13
Diploma (Science) 12 1 13 17.65 3.85 13.83
Master of Arts 2 0 2 2.94 0.00 2.13
Master of Business Administration 1 0 1 1.47 0.00 1.06
MBBS 0 1.47 0.00 1.06
Senior Secondary 10 9 19 14.71 34.62 20.21
Secondary 0 1 1 0.00 3.85 1.06
Total 68 26 94 100.00 100.00 100.00

Source: CBPS Survey Data, 2015
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Appendix Table 15: Education Status of respondents who are currently students and had

completed Senior Secondary in NIOS

Number Percentage
Current Education Status Male Female Total Male Female Total
Bachelor of Commerce 30 4 34 18.29 6.15 14.85
Bachelor of Education 1 4 5 0.61 6.15 2.18
Bachelor of Science 13 2 15 7.93 3.08 6.55
Bachelor of Arts 70 38 108 42.68 58.46 47.16
Bachelor of Business Administration 1 0.61 1.54 0.87
Bachelor of Business Management 1 1.22 1.54 1.31
Bachelor of Computer Application 0 1.22 0.00 0.87
Bachelor of Dental Science 1 0.00 1.54 0.44
Bachelor of Engineering 14 0 14 8.54 0.00 6.11
Diploma (Humanities) 4 4 244 6.15 3.49
Diploma (Science) 5 3 3.05 4.62 3.49
Law 3 0 1.83 0.00 1.31
Master of Commerce 1 2 0.61 3.08 1.31
Master of Arts 12 3 15 7.32 4.62 6.55
MBBS 2 1 3 1.22 1.54 1.31
Master of Computer Application 2 1 3 1.22 1.54 1.31
Senior Secondary 1 0 1 0.61 0.00 0.44
Others 1 0 1 0.61 0.00 0.44
Total 164 65 229 100.00 100.00 100.00

Source: CBPS Survey Data, 2015
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Appendix Table 16: Type of Employment of respondents who are currently employed and had
completed Secondary in NIOS

Number Percentage
Type of Employment Male Female Total Male Female Total
ASHA worker 0 1 1 0.00 5.56 0.68
Accountant 4 0 4 3.08 0.00 2.70
Administrative 27 0 27 20.77 0.00 18.24
Advertising 1 0 1 0.77 0.00 0.68
Anganwadi Worker 0 6 6 0.00 33.33 4.05
Artist 1 0 1 0.77 0.00 0.68
BPO Professional 0 1 1 0.00 5.56 0.68
Banking 3 0 3 2.31 0.00 2.03
Business 3 0 3 2.31 0.00 2.03
Catering 1 0 1 0.77 0.00 0.68
Computer Technician 5 0 5 3.85 0.00 3.38
Consultant 1 0 1 0.77 0.00 0.68
Dance master 1 0 1 0.77 0.00 0.68
Dental Technician 1 0 1 0.77 0.00 0.68
Development prof 2 0 2 1.54 0.00 1.35
Driver 9 0 9 6.92 0.00 6.08
Electrician 2 0 2 1.54 0.00 1.35
Engineering 1 0 1 0.77 0.00 0.68
Government Sector 17 0 17 13.08 0.00 11.49
Guard 2 0 2 1.54 0.00 1.35
Hair Dresser 3 0 3 2.31 0.00 2.03
Housekeeping / Helper 5 0 5 3.85 0.00 3.38
Insurance Agent 1 0 1 0.77 0.00 0.68
Manager 3 1 4 2.31 5.56 2.70
Labourers 4 0 4 3.08 0.00 2.70
Marketing 1 1 2 0.77 5.56 1.35
Mechanic 4 0 4 3.08 0.00 2.70
Technician 2 0 2 1.54 0.00 1.35
SHG 0 1 1 0.00 5.56 0.68
Salesman 14 0 14 10.77 0.00 9.46
Supervisor 1 0 1 0.77 0.00 0.68
System Engineer 1 0 1 0.77 0.00 0.68
Tailoring 0 4 4 0.00 22.22 2.70
Teacher 5 2 7 3.85 11.11 4.73
Technician 1 0 1 0.77 0.00 0.68
Service in Restaurant 2 0 2 1.54 0.00 1.35
Designer 1 0 1 0.77 0.00 0.68
Social Work 1 1 2 0.77 5.56 1.35
Total 130 18 148 100.00 100.00 100.00

Source: CBPS Survey Data, 2015
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Appendix Table 17: Type of Employment of respondents who are currently employed and had
completed Senior Secondary in NIOS

Number Percentage
Type of Employment Male Female Total Male Female Total
ASHA worker 0 1 1 0.00 3.33 0.48
Accountant 9 2 11 5.00 6.67 5.24
Administrative 35 6 41 19.44 20.00 19.52
Agriculture 1 1 2 0.56 3.33 0.95
Analyst 1 0 1 0.56 0.00 0.48
Anganwadi Worker 0 1 1 0.00 3.33 0.48
Banking 3 0 3 1.67 0.00 1.43
Bartender 1 0 1 0.56 0.00 0.48
BPO Professional 4 0 4 2.22 0.00 1.90
Computer Operator 7 0 7 3.89 0.00 3.33
Consultant 0 2 2 0.00 6.67 0.95
Contractor 0 1 1 0.00 3.33 0.48
Designer 3 0 3 1.67 0.00 1.43
Driver 4 0 4 2.22 0.00 1.90
Engineer 5 0 5 2.78 0.00 2.38
Government Sector 26 2 28 14.44 6.67 13.33
Hair Dresser 0 1 1 0.00 3.33 0.48
Housekeeping / Helper 14 4 18 7.78 13.33 8.57
Guard 3 0 3 1.67 0.00 1.43
Insurance Agent 3 0 3 1.67 0.00 1.43
Management 8 0 8 4.44 0.00 3.81
Labourers 3 0 3 1.67 0.00 1.43
Marketing 1 0 1 0.56 0.00 0.48
Mechanic 3 0 3 1.67 0.00 1.43
Media 2 1 3 1.11 3.33 1.43
Nursing 1 0 1 0.56 0.00 0.48
Pilot 1 0 1 0.56 0.00 0.48
Private Job 1 1 2 0.56 3.33 0.95
Salesperson 18 1 19 10.00 3.33 9.05
Social Work 1 0 1 0.56 0.00 0.48
Supervisor 6 0 6 3.33 0.00 2.86
Technician 11 0 11 6.11 0.00 5.24
Teacher 4 6 10 2.22 20.00 4.76
Tailoring 1 0 1 0.56 0.00 0.48
Total 180 30 210 100.00 100.00 100.00

Source: CBPS Survey Data, 2015
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